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Department Information 

Documentation 
 
Current year goals  
[Enter goals from this year] 
 

Unit Goals and Objectives 

This Unit Goals and Objectives reporting form has been subdivided into three parts: 1) course, 

unit, college-wide and community level curricula 2) professional development and hiring, and 3) 

partnerships with the community. 

Goals are general statements that reflect targeted outcomes.  Some goals may be long-term 

and span several years to achieve.  Objectives are measurable and should be ones that can be 

accomplished in the next academic year.  Use the format shown in number one for all the 

following requests for goals and objectives.  Cite as many goals, objectives, etc., as necessary 

but be realistic.   

Also included is a reporting of Assessment of Student Learning component. 

Goals and objectives, and associated curricula related to reports required for accrediting 

agencies, may be added in their entirety as addendums to this report if appropriate (see the 

last component of this section). 

Use the template shown in number 1 for all requests for goals and objectives.  Add as many 

goals, etc. as necessary.  Some goals may have more than one objective. 

Curriculum Goals and Objectives: 

1.   List and describe Course Level Curriculum Goals and Objectives for the next academic year.  

Where possible, these should be based on assessment of student learning.  Add 

Goals/Objectives/etc. as needed. 

Goal 1:  Complete last year’s goal that stated:  Create and implement a new Drawing course 

designed to serve non-art majors.   
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This course was written (CARP AT 139) and approved as a new course during 2011-12.  It will be 

offered for the first time in FALL 2012.  This will complete this goal. 

Objective:  Offer the new course AT 139 for student enrollment. 

Data required:  None 

 Timetable:  Fall 2012  

 Measures of success:  Sufficient enrollments 

Person/Team responsible:  Nick Antonakis, and Gretchen Robinson 

 Budget:  None 

2.  List and describe Unit Level Curriculum Goals and Objectives (such as Gen. Ed. or major’s 

program, etc.) for the next academic year.  Where possible, these should be based on 

assessment of student learning.  Use the template (Goals/Objectives/etc.) from question #1. 

Goal 1:  Complete the NASAD self-study for accreditation evaluation. 

Objective: Write the self-study document to analyze the Visual Arts department’s 

operations in respect to NASAD standards. 

Data required:  Curricular, infrastructure and space, budgetary, student records, faculty, 

administrative, etc… 

Timetable:  By Fall 2013.  

Measures of success:  Successful completion of the document and successful evaluation 

for re-accreditation. 

Person/Team responsible:  Nick Antonakis, and the full-time faculty of Visual Arts 

 Budget:  release time for writing the self-study 

 

Goal 2:  Transfer agreement with Lawrence Tech University for the Graphic Design degree. 

Objective: Complete an agreement that takes into account our MACRAO and allows 

GRCC students to transfer two years of coursework to Lawrence Tech. 

Data required:  The proposed agreement has been partially drafted and needs final 

details and acceptance by GRCC and Lawrence Tech. 
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Timetable:  By Fall 2012. Erin Busscher has already reviewed the proposed curriculum 

and has drafted corrections. 

Measures of success:  Successful transfer by GRCC students to Lawrence Tech’s Graphic 

Design program. 

Person/Team responsible:  Nick Antonakis, Erin Busscher. 

 Budget:  none needed 

 

3.  List and describe College-wide Level Curriculum Goals and Objectives (Degree Program, 

General Learner Outcomes, etc.) for the next academic year.  Where possible, these should be 

based on assessment of student learning.  Use the template (Goals/Objectives/etc.) from 

question #1. 

No new goals and objectives in this category for this year. 

 

4.  List and describe Community Level Curriculum Goals and Objectives for the next academic 

year.  Where possible, these should be based on assessment of student learning.  Use the 

template (Goals/Objectives/etc.) from question #1. 

Goal 1:  Participation in ArtPrize 2012 

Objective:  Offer venues on GRCC campus with public access and ensure Visual Arts 

faculty and student participation in the event. 

 Data required:  None 

 Timetable:  September-October 2011 

Measures of success:  Venues with community artists and visual arts faculty showing 

their work in various venues around Grand Rapids. 

 Person/Team responsible:  Department 

 Budget:  $200 registration fee 
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Goal 2:  Participation in Site-Lab venue during Artdowntown event. 

Objective:  Increase GRCC student participation and variation in media included during 

this event. 

Timetable:  By the end of the academic year 2012-13.  

Measures of success:  Increased numbers of students participating. 

Person/Team responsible:  Filippo Tagliati (lead person) and Department 

 Budget:  $600 

 

 

1. List/briefly describe curriculum goals that may be acted upon in the future. 

 

1) Photography seminars/workshops will probably be developed to offer our 

community the opportunity to take shorter than full semester experiences in the 

medium of photography.  Critical to this opportunity will be the access to more 

digital lab space than we currently have available.  Renovation of the Main building 

and space allotments are critical in this regard. 

2)  Art seminars/workshops will probably be developed to offer our community the 

opportunity to take shorter than full semester experiences in various media like 

painting, drawing, three dimensional arts, etc....   

 

Professional Development and Hiring Goals and Objectives: 

List and describe Professional Development and Hiring Goals and Objectives for the next 

academic year. 

Goal 1:  Maintain the 20011-12 number of full-time faculty positions in Visual Arts (7 faculty). 

Objective:  Replace Ron Stein’s full-time position with a tenure track full-time position in 

Ceramics/3-Dimensional Design.  

      Data required:  None 

      Timetable:  As soon as possible 
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      Measures of success:  New hire 

      Person/Team responsible:  Department 

      Budget:  Replacement of existing full-time teaching salary and benefits 

 

Goal 2:  Provide coordination of standards in adjunct taught sections (ongoing goal). 

Objective:  Continue providing examples of standards and curriculum direction to all 

adjuncts in each of the visual arts disciplines we teach. 

      Data required:  None 

      Timetable:  academic year 

      Measures of success:  Teaching in adjunct sections which produces outcomes  

      similar to those in sections taught by full-time faculty. 

      Person/Team responsible:  Department 

      Budget:  None 

 

Partnerships with the Community: 

 

1. List and describe Community Partnerships Goals and Objectives for the next academic year. 

 

Goal 1:  Partner with Muskegon Museum of Art 

Objective:  Coordinate with Muskegon Museum of Art to offer through our Collins Art 

Gallery an exhibit of artworks from the Museum’s collection.  This was also a goal 2011-

12 but did not materialize because the museum’s artworks were not available.  The 

curator from MMA believes that this project could materialize in 2012-13. 

 Data required:  none 

 Timetable:  2012-13 GRCC Collins Art Gallery schedule. 
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Measures of success:  Successful attendance numbers and usage of the exhibition for 

learning in our art courses. 

 Person/Team responsible:  Filippo Tagliati 

 Budget:  unknown at this time 

Assessment of Student Learning Goals and Objectives: 

 

1. Describe specific Assessment Projects including those measuring General Learner Outcomes 

(GLOs).  Include research, data collection, findings, and conclusions (achieved to-date).  

These may relate to the list of programs and their related outcomes listed at the end of this 

section.  What actions have resulted from assessment projects? 

 

 The data will be analyzed in 2012-13. 

 

Include reports related to Program Reports, Accreditation, etc. that are appropriate to your 

Unit. 

1. List and describe programs related to your Unit and cite specific outcomes for each.  Refer to 

the Unit Description section.  This could be accreditation reports that could be included here 

or added as an appendix to this section of the Unit Goals and Objectives.  

 

 No accreditation reports were written during 2009-10. 

 
Goals for next year  
[Propose goals for next year] 
 
Internal collaborations and partnerships  
[Describe any existing internal collaborations and partnerships, in which the department (or 
programs within the department) are engaged or pursuing] 

The Visual Arts Department maintains several internal collaborations and partnerships.  First, 
within our National Association of Schools of Art and Design (NASAD) accreditation we have 
established a strong partnership with the programs of Interiors and Fashions and Computer 
Applications.  Degree programs from these Departments are accredited alongside the Visual 
Arts Programs, and in the case of Computer Applications they share Visual Arts classes within 
their curricula.  Our partnership provides strong curricular standards in educating students for 
transfer to four-year institutions and careers in the arts. 
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Second, we have fostered collaboration with the pastry program at GRCC’s culinary arts 
department.  This collaboration has resulted in the creation of a course (AT 135) specifically 
designed to educate pastry students in the design and creation of culinary showpieces.  

Third, we have been collaborating with the GRCC Architectural Drafting program and the 
transfer requirements of this program toward Lawrence Tech. University.  We provide courses 
such as AT 130 Design 1, AT 150 Three-Dimensional Design, and AT 270 History of Architecture 
which are required of students planning to transfer to Lawrence Tech.  We write reports, 
enumerating the outcomes of these courses to keep the GRCC Architectural Drafting articulation 
agreement with Lawrence Tech in compliance.  

External collaborations and partnerships   
[Describe any existing external collaborations and partnerships, in which the department (or 
programs within the department)are engaged or pursuing] 

External collaborations are primarily focused on establishing good transfer possibilities for our 
students.  These collaborations have been enhanced by our program’s attainment of NASAD 
accreditation.  Through this accomplishment we have established the GRCC Visual Arts program 
as a Community College partner program of the School of the Art Institute of Chicago.  SAIC 
accepts our courses and gives our students an automatic $6000 scholarship.  We also have a 
very strong tradition of collaboration with our 4-year transfer neighbors:  Kendall College and 
GVSU.  These two schools provide our students with yearly portfolio reviews and in this manner 
they also provide our program with an indirect peer review. 

Portfolio reviews from 4-year institutions have continuously served our students and our 
programs.  For 2013-14 we aim to increase this service for all our Visual Arts students by inviting 
10 Michigan transfer schools to offer portfolio reviews on our GRCC campus during our newly 
established “Michigan Portfolio Day.”  This will be offered to our art and photography majors in 
October of 2013.  Some of the schools that have already signed up to participate are:  Kendall 
College of Art and Design, University of Michigan, GVSU, College for Creative Studies, Aquinas 
College, Western Michigan University, Michigan State University. 

Throughout the years we have continued to support High School students with our annual 
Scholarship Competition.  Every year we have named two incoming freshmen as scholarship 
recipients.  Next year we intend to increase our connection with the district High Schools.  In 
addition to the scholarship competition we intend to hold an “Art Camp Day” to invite teachers 
and students from these institutions to our classrooms.  The purpose of this will be to introduce 
students to our programs, to our facilities, to our professors, to our students, and overall to 
encourage them to follow their dreams by attending GRCC Visual Arts programs.  Also we intend 
to begin visiting High Schools to provide short video introductions of our programs and to 
answer students’ questions. We feel that this will increase our partnership with the High Schools 
of our district. 

For the last several years we have also fostered collaborations with arts events such as ArtPrize, 
and ArtDowntown.  We have supported these events with the involvement of GRCC students 
and faculty who have exhibited their artworks.  In Winter 2013, we created a small student 
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gallery in G1 of the Main Building and our students participated in a very successful showing of 
their artworks for the ArtDowntown event.  Furthermore, in September 2012 we supported the 
St. Cecilia ArtPrize Competition in Music by sponsoring a monetary award and also by exhibiting 
our art students’ works at St Cecilia.  Moreover, every year we have offered at least two ArtPrize 
venues on our campus:  GRCC Collins Gallery, and GRCC Spectrum Theater.  In addition we have 
conducted and televised a yearly ArtPrize Artists’ Panel Discussion.  This event has brought 
together artists from ArtPrize to talk about their work and answer questions in a public forum.  
Our students and the community have attended this event yearly. 

Our collaborations also extend to the biannual pastry competition of the Coupe du Monde de la 
Patisserie.  Two of our faculty, Nick Antonakis and Robin Vanrooyen, have provided design 
coaching for the U.S. Team that competes in this most prestigious world cup event in pastry.  

Furthermore, Robin Vanrooyen has collaborated with the Keller Futures Center to spearhead a 
project in Urban Farming as GRCC and the Keller Futures Center have partnered to sponsor new 
directions in thinking and creativity. 

Departmental needs for support from other departments within the college 
[Describe any needs this department has for support from other departments within the college] 

The Visual Arts Department has need of support from its partners within the college, namely the 
Interiors and Fashion and the Computer Applications programs. Practical considerations within 
our NASAD accreditation not only enable but also make imperative our collaboration and 
support of each other.  Collaboration becomes centrally important in future curricular planning 
as NASAD standards govern and guide our decisions.  As example we offer our current 
discussions with Computer Applications regarding changes in their graphic design curricula.  
These changes will be made through our cooperation and coordination. 

Furthermore, the Visual Arts Department needs the support of Counseling and the Learning 
Resource Center.  Counseling helps in correct placement of students in appropriate courses, 
while the Library provides support resources for our students.  The Library has added many arts 
titles on its shelves and has also increased its digital titles, including subscriptions to digital 
libraries which enrich the availability of resources.  This is very important in our efforts to 
maintain our accreditation. 

Program accreditation Updates 
[Provide updates about the status of any program accreditations from this year] 

Our programs received accreditation for 5 years in Fall 2008.  

During 2012-13, we provided NASAD with evidence of successful establishment of the AFA 
degrees in Fine Arts and in Photography.  Also we provided an update to the AFA in 
Photography with new courses and the deletion of some courses.  NASAD has responded by 
awarding these two degrees FINAL APPROVAL status. 

Also during this year we established that our NASAD accreditation visit will take place on April 7 
and 8 of 2014. 
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Description of departmental advising plan and outcomes 
[Provide a description of your departmental advising plan and outcomes] 

The Advising Plan is under an update this year.  Currently advising happens through one-on-one 
meetings between Full-Time faculty and art/photography majors.  The new plan will be detailed 
in our Departmental website and will primarily consist of the following: 

1. Departmental Advising Days (one in Fall and one in Winter semesters) 
2. One-on-one advising appointments with full-time faculty throughout the year 
3. Department Head provides advising appointments for incoming students 
4. Department Head and Faculty are available throughout the year to provide advising on 

request 
5. Departmental Advising Plan will be on GRCC website 

 

Departmental professional development activities 
[Provide a description of departmental professional development activities for this year] 
 

1. My Degree Path Training and usage of this tool was undertaken by all full-time faculty in 
Visual Arts.  Thus far the tool has been successfully incorporated in our advising efforts. 

2. ArtPrize participation has been successful yearly.  This year our faculty exhibited at 
various venues and provided supervisory hours in support of our GRCC Collins Art Gallery 
exhibit over ArtPrize weekends. 

3. ArtDowntown participation – This year we created a student gallery in G1 of the Main 
Building and we curated an exhibit to display our students’ artworks. 

4. Program Review and Self-Study – We updated our Mission Statement and we attended 
Program review meetings as we have been working on our Departmental Program 
review.  Also this review is intended to provide material for our NASAD Self-Study which 
is due to our evaluators in March 2014. 

5. Assessments - We have continued our assessment projects and have also instituted 
additional new assessments: 1. To gather evidence of Critical Thinking appropriated 
from student critiques, 2. To gather evidence that students create artworks with 
professional level of presentation, and 3.  To gather evidence of Conceptual 
Treatment/Problem Solving. 

 

 
Other department updates 
[Add anything else you would like your Dean to know about the department here] 
 

Evaluation Questions 

1. Were the department goals for this year successfully met?  Please explain. 
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The Department goals were successfully met.   

First, we completed all elements of our learning plan.  In Fall 2012 we finalized new rubrics for 

Critical Thinking, Production of Artworks with Professional Presentation, and Conceptual 

Treatment/Problem Solving.  This way, we were able to capture additional data to add to our 

previous assessments.   All full-time faculty in Visual Arts participated in the decision making 

process and implementation of these new assessment measures. 

In Fall 2012, all full-time Visual Arts faculty participated in “My Degree Path” training and began 

using this tool for advising of our majors. 

In Winter 2013, we worked on Program Review.  All full-time faculty contributed.  Each full-time 

faculty analyzed sets of assessment data for classes they teach or provide overseeing leadership.  

Most analyses reports are finished and some are being finished as of the writing of this report. 

Also, in Winter 2013, we met and worked on the revision of our Departmental Mission.  All 

components of the Mission, Values, and Ends were analyzed to be updated and made current.  

We finalized our work on our Mission and it is ready for the NASAD Self-Study.  Writing for the 

NASAD Self-Study has started, but Program Review has interrupted it.  However, it is obvious 

that the Program Review is a component of Self-Study and will provide much discussion, 

reflection, and data to be used in the NASAD Self-Study.  As the chief writer of both NASAD Self-

Study and Department Program Review, I plan to include the Program Review as an Appendix to 

the NASAD Self-Study.  Since NASAD does not prefer a lot of duplication of effort and reporting, I 

plan to reference the Program Review whenever possible. 

For our curricular goals we created a new AT 139 Drawing for Non-Majors course and added 

this course to our class offerings for Fall 2012.  Students started enrolling in this course in Fall 

2012 and have continued to do so. 

Our Goal of Transfer Agreement in Graphic Design with Lawrence Technological Institute did not 

materialize, since Lawrence Tech is not interested in such articulation at this time. 

However, in 2012-13 we started conversations with GVSU for articulations of Art and 

Photography Degrees/curricula.  Thus far, we have progressed to step two with photography:  

we have lined-up the equivalencies of our courses and we are looking forward to the next step 

when both schools can approve these equivalencies and move forward to a formalized 

articulation agreement. 

Articulation with GVSU Art curricula has momentarily moved to the following stage:  The GVSU 

Art Department recognizes that they have lost many GRCC transfer students when they provide 

very few transfer credits to our students.  Therefore they have officially stated that GRCC 
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students will receive automatic transfer credit for AT 130 Design 1, and AT 140 Drawing 1, if 

they have received a grade of B or above.  The rest of GRCC’ arts credits will be evaluated on a 

case by case basis through portfolio evidence.  This is a small start but a positive start toward 

meaningful transfer articulation. 

The Goal to partner with Muskegon Museum of Art to exhibit works from their collection in our 

Collins Art Gallery was placed on hold as we continue conversations.  Our full roster of 

exhibitions did not present an opportunity to find time for this event.  Furthermore, the Museum 

has to find a suitable group of works to lend to us.  This might materialize in the future and we 

would welcome the opportunity. 

The Goal to continue coordination of standards in adjunct taught sections is ongoing and 

continues to result in high quality teaching across all sections.  Our standardized assessments 

and continuous conversations amongst faculty are very helpful in this enterprise.  We 

continuously view outcomes through exhibition of student artworks in our showcases and are 

able to determine if classes are meeting department standards. 

In Fall 2012 we reported to NASAD the structure and outcomes of our AFA degrees in Fine Arts 

and in Photography.  NASAD has provided these degrees FINAL APPROVAL status and have 

accepted all curricular changes that have taken place within these degrees. 

Our Goal to hire a tenure track position in Ceramics/3-dimensional Art is moving forward in 

Winter 2013.  This position has just been advertised and we look forward to our search 

committee completing the hiring process during Summer 2013. 

Our Goal to participate in ARTPRIZE 2012 was successfully completed with an exhibition of 

several artists’ works in our Collins Gallery.  ARTPRIZE is a very important cultural event in Grand 

Rapids and our participation as a College provides a meaningful footprint in our community and 

serves to advertise our service to the arts and the community as a whole.   

Finally, our Goal to participate in the Site-Lab venue for ArtDowntown was revised to an 

exhibition of GRCC student artworks within GRCC.  This took place in Winter 2013.  We created 

our own venue by renovating a space in the G1 level of our Main Building.  Gallery lighting was 

installed, and the exhibit was successfully attended by the public.  ArtDowntown shuttles ferried 

the audience from venue to venue and to the doorsteps of our new “G1 Gallery”.  From now on 

we can continue to participate in ArtDowntown events with our own venue which brings more 

attention to our College and our students. 

 
2. Is the Advising Plan working well? What have the outcomes been for student advising? 
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The advising plan is working adequately but needs improvement.  We recognize that the 
loss of our GRCC school-wide ADVISING DAY has made it more difficult to sufficiently 
advise our art/photography majors.  Generally our students have jobs beyond their 
schooling and find it difficult to come in for advising appointments with our faculty.  
Therefore, Visual Arts Faculty conduct short advising appointments with our majors 
during lab times.  These are sufficient but difficult to conduct and do take away from lab 
time.  Thus, as mentioned above we have organized a DEPARTMENTAL ADVISING DAY 
(starting Fall 2013), during which we would like to provide advising to the majority of 
art/photography majors.  Using “My Degree Path” as a tool we will be able to more 
efficiently serve our majors during a Friday in Fall semester and the same in Winter 
semester.  With all our Full-time faculty serving our majors at the same time we will be 
able to utilize our varying specialties to more adequately answer students’ questions. 
 
As we contemplate the past, current, and future Advising system we believe that one 
element that will need to be improved is the record keeping of student advising.  In the 
past we kept physical records of transcripts for students we advised.  These files could be 
accessed physically and easily provided an overview of the Department’s involvement in 
advising most, if not all of our art and photography majors.  We will need to identify a 
method to do something similar with our new “My Degree Path” advising system.  
 
Outcomes of our current advising: 
1. Students are registering for the correct major. 
2. Students are registering for the correct degree path. 
3. Students are enrolling for classes in better sequences that advance their studies and 

skills. 
4. Students become more accurately aware of degree requirements. 
5. Students are applying for degree audits in a timely manner. 
6. Students are completing and receiving our degrees. 
7. Students are receiving transfer and career counseling. 
8. Students are encouraged to conduct portfolio reviews with various transfer schools 

(this academic year with GVSU, Kendall, and SAIC).  

 

Action Needed 

Based on the documentation and evaluation in this section, please indicate if action or 
improvement is needed in the following areas within the department by making your response 
bold: 

External Collaborations & Partnerships Yes No 
Internal Collaborations & Partnerships Yes No 
Accreditation Yes No 
Departmental Advising Yes No 
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Faculty & Staff 

Documentation 

Faculty Credentials & Certifications- See Appendix A  
 
Faculty credentials in the Visual Arts Department are in line with the Departmental Mission, the 
College Mission, GRCC’s standards, and NASAD accreditation standards.  Our Department 
received accreditation in 2008 because our programs and faculty credentials meet the national 
level standards of NASAD. 
 
Three adjunct instructors possess Bachelor’s degrees while 15 faculty possess Master’s degrees.  
The three faculty who possess Bachelor’s degrees teach in the fields of Graphic Design, 
Photography, and Jewelry.  NASAD recognizes that in such fields, Bachelor’s degrees and 
extensive professional experience in the discipline serve as substitutes for the Master’s degrees. 
 
Professional Development Activities 
[Professional development in which faculty and staff participated this year.  Identify those that 
are specifically related to curriculum development or improvement.  For work associated with 
Perkins programs, please indicate how the professional development is associated with the 
programs within the department. ]  
 
Our faculty continuously participate in professional development activities.  Following is a list of 
this year’s professional development activities undertaken by our faculty: 
 

1. All Full-time faculty received “My Degree Path” training and are utilizing the tool for 
advising. 

2. Filippo Tagliati:  
a. Attended USITT Theater Conference to learn about projection and lighting for his 

teaching of PO 260 – Photography and Moving Pictures. 
b. Exhibited his work in Site Lab’s ArtPrize – 2012. 
c. His ArtPrize entry was picked for exhibition by the Grand Rapids Art Museum. 
d. Juried the photographic entries of the High School Regional Scholastic Awards 

Competition 2012-13. 
e. Participated in GRCC Faculty Exhibition (GRCC Collins Art Gallery- 2012-13) 
f. October 2012 participated in Society of Photographic Education Regional Midwest 

conference. 
g. Attended a class on sound for his teaching of PO 260 - Photography and Moving 

Pictures. 
3. Nick Antonakis: 

a. Participated in the 2012-13 NASAD Accreditation Annual Conference. 
b. Exhibited his work in Cathedral Square’s ArtPrize - 2012. 
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c. Exhibited his work in the Post-ArtPrize Exhibition at Frames Unlimited - 2012. 
d. Currently has several paintings on exhibition at Frames Unlimited – 2012-13. 
e. Juried the painting entries of the High School Regional Scholastic Awards 

Competition 2012-13. 
f. Juried the painting and drawing entries of the Regional Michigan Education 

Association exhibit 2013. 
g. Participated in Festival Grand Rapids exhibition 2012 and won Best of Show in 

Painting. 
h. Participated in Muskegon Regional exhibition 2012. 
i. Participated in GRCC Faculty Exhibition (GRCC Collins Art Gallery- 2012-13) 
j. Coached the design elements of Team U.S.A. for competition in the Coupe .du Monde 

de la Patisserie, in Lyon, France (gaining experience necessary to teaching AT 135 – 
Design for Culinary Arts). 

k. Participated in Festival Grand Rapids exhibition 2013. 
l. Participated in Muskegon Regional exhibition 2013. 

 
4. Robin VanRooyen: 

a. Exhibited her work in Fountain Street Church’s ArtPrize - 2012. 
b. Participated in Festival Grand Rapids exhibition 2012. 
c. Participated in Muskegon Regional exhibition 2012. 
d. Participated in GRCC Faculty Exhibition (GRCC Collins Art Gallery- 2012-13). 
e. Coached the design elements of Team U.S.A. for competition in the Coupe du Monde 

de la Patisserie, in Lyon, France (gaining experience necessary to teaching AT 135 – 
Design for Culinary Arts). 

f. Visited Italy to gather sketches and photos for her painting works. 
g. Participated in Festival Grand Rapids exhibition 2013. 
h. Participated in Muskegon Regional exhibition 2013 and won Second Place. 

 
5. Katie Budden: 

a. Participated in Festival Grand Rapids exhibition 2012. 
b. Participated in GRCC Faculty Exhibition (GRCC Collins Art Gallery- 2012-13). 
c. Juried the Grand Valley Artists Guild exhibition. 
i. Visited Morocco to gather sketches and photos for her painting works. 
d. Received Blackboard training. 
e. Received training on “Illustrator”. 

6. Scott Garrard: 
a. Exhibited his work in Cathedral Square’s ArtPrize – 2012. 
b. Participated in Festival Grand Rapids exhibition 2012. 
c. Participated in Muskegon Regional exhibition 2012. 
d. Participated in GRCC Faculty Exhibition (GRCC Collins Art Gallery- 2012-13). 
e. Organized and prepared the space for GRCC’s participation in ArtDowntown 2013. 
f. Juried the three-dimensional artworks for Festival Grand Rapids 2013. 
g. Received Blackboard training. 

7. Jonathon Russell: 
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a. Attended the World Wide Wet Plate day. 
b. Exhibited his work in Portland Maine show on Platinum Prints. 
c. Juried the photographic artworks for Festival Grand Rapids 2012. 
d. Attended George Eastman House workshop in 2012 and was awarded: George 

Eastman Research Fellow. 
e. Exhibited in the “Lower Art Exhibition 2012”. 

8. Kimberly Overdevest: 
a. Master award by Blackboard and training. 
b. Attended Study Away Class in France 2013. 
c. Working on development of an Art History Study Away course in France. 
d. Developed an Art History Study Away course in Germany, but it did not fill.  

9. Dianne Burdick: 
a. Exhibited her work in Cathedral Square’s ArtPrize – 2012. 

10. Emir Alibasic: 
a.  Exhibited his work in DeVoss Place’s ArtPrize - 2012. 

11. Matthew Schenk: 
a. Exhibited his work in The Spot’s ArtPrize - 2012. 
b. Won Second place in Painting at Festival Grand Rapids 2012. 

EOL/Release Time Work 
[Documentation of the work accomplished through EOL/Release time in the department this 
year.   For work associated with Perkins programs, please indicate and describe how the 
EOL/Release time is associated with the programs and their outcomes within the department.]   
 
EOL work was assigned to Filippo Tagliati who is the GRCC Collins Art Gallery Curator.  Filippo is 
responsible for all operations of the Gallery.  He designed and curated all exhibitions.  He hung 
all exhibits and created advertisement materials for all these shows.  He organized the opening 
receptions for the artists. 
 
Robin Vanrooyen receives EOL credit for her work as Display Magazine Advisor for the visual 
arts selections juried into the magazine. 
 
Faculty & Staff Accomplishments/Awards 
[Documentation of the faculty and staff accomplishments, awards, innovations and 
presentations, including the name, date, and location related to conference presentations.   For 
work associated with Perkins programs, please indicate how the accomplishments, awards, and 
presentations are associated with the programs within the department]  
 

1. Nick Antonakis:  Best of Show in Painting Award, Festival Grand Rapids, May 2012. 
2. Katie Budden:  Purchase Award, Festival Grand Rapids, May 2012. 
3. Mathhew Schenk:  2nd Place in Painting Award, Festival Grand Rapids, May 2012. 
4. Filippo Tagliati:  ArtPrize project was picked amongst 10 projects to be exhibited at 

GRAM. 
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5. ArtPrize works by both Filippo Tagliati and Nick Antonakis were highlighted in Grand 
Rapids Press articles written by Joe Becherer, Curator of Sculptures at Meijer Gardens – 
September 2012. 

6. Robin Vanrooyen: 2nd Place in Muskegon Regional exhibition 2013. 

 
Faculty Development for Upcoming Year 
[Please identify any department specific faculty professional development to which you would like faculty 

within the department to have access in the upcoming academic year.] 

The primary goal for 2013-14 is the continued development of the Visual Arts NASAD Self-Study and to 

be ready for the NASAD site-visit of April 2014.  Many tasks, including an exhibition of student artworks 

will need to be prepared along with the final writing of the Self-Study in preparation for this visit. 

The faculty would like further training and involvement with My Degree Path.  They would like the 

development of a student transcript section, and a record keeping process for “My Degree Path”. 

Evaluation Questions 

1. Can course assignments be made and scheduled based on the availability of 

credentialed faculty?  

 

Yes, course assignments can be made because we have the availability of credentialed 

faculty.   Availability of faculty in 2-dimensional arts, in photography, and in 3-

dimensional arts is plentiful.  

The only area that causes difficulty for us is Art History.  We are currently utilizing all 

available adjuncts with proper credentials in the area.  If any one of these individuals 

receives a full-time position elsewhere we will be unable to offer the full load of art 

history courses. 

 

2. Is the number of departmental faculty that are certified to teach online and through 

Academic Service Learning sufficient to achieve the curricular and delivery needs of the 

department? 

Currently, four of our faculty are certified to teach online/hybrid experiences.  Three of 

these faculty are Art History faculty.  In the Visual Arts art history is the subject that most 

clearly lends itself to online instruction.  We might need to consider that all of our Art 

History adjunct faculty will need training and certification in online teaching. 

James Keating is the only faculty from our studio disciplines faculty who is certified in 

online/hybrid teaching.  He finds value in being able to provide his students with digital 
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materials through blackboard and other online means.  But he does not teach his 

photography courses primarily online.   

Even though James Keating is the only studio faculty member who has online 

certification it would be unfair to categorize other studio faculty as uninvolved in online 

delivery of materials for their students.  Many of the photography instructors use online 

elements in their communication of lessons, assignments, grading, etc…  The same can 

be said for several of the art studio faculty too. 

Only Katie Budden is certified to deliver Academic Service Learning.  Katie was involved 

in a couple Service Learning projects but at this moment we have not identified any new 

projects that would require service learning. 

3. Do the number and ratio of Full-time/Adjunct faculty support the goals of the 

department?  

 

Yes, the ratio of Full-time/Adjunct faculty is sufficient for the accomplishment of 

Departmental goals.  Currently we have a 39% ratio of full-time faculty, and for the near 

future we believe that if we keep this ratio we will be able to deliver our services 

successfully. 

 

4. Is the professional development faculty and staff are receiving sufficient for them to 

maintain currency in their field and area(s) of expertise?   

 

Yes, although this can always be improved.  Studio faculty should continue to produce 

and exhibit work in the fields of their expertise.  Also from time to time they should 

attend workshops in fields/media of their interest.  Art historians should travel and 

research to keep current in their chosen fields too. 

 

5. Are additional faculty or faculty development resources needed to support the goals of 

the department over the next four years? 

 

This will be dependent on chosen professional development projects that might not be 

supportable by current C-3 funds, or IIPD funds.  If these methods are found to not be 

supporting new professional development needs then we will need the College’s financial 

support through other sources. 

Action Needed 
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Based on the documentation and evaluation in this section, please indicate if action or 
improvement is needed in the following areas within the department by making your response 
bold: 

Faculty credentialing Yes No 
Faculty online certification Yes No 
Academic Service Learning Yes No 
Ratio Fulltime/Adjunct faculty Yes No 
Faculty professional development Yes No 
Resources Yes No 
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Photography, AFA 
___________________________________________________________________ 

 

Mission & Purpose 

Documentation 

Mission/Purpose Statement 
[Document the mission/purpose statements] 
 
Revised, and approved March 2013. 
 
 
 

                           VISUAL ARTS DEPARTMENT  

                                       PURPOSE STATEMENT   

                     

It is the mission of the visual arts department to support the College’s Mission by: 

1.  enabling our students from diverse backgrounds to achieve their goals by fostering their             

     artistic growth, development of specific skills, personal expression, and appreciation for  

     art. 

2.  contributing to the continuing vitality of the arts in our community and beyond through    

     the creative work and service of our students and faculty. 

 

Driving our mission, we believe that arts impact demonstratively the following personal and 

community values: 

 

1.  intellectual enrichment, ethical perception, and overall quality of life. 

2.  success in education, including students at risk by balancing academic breadth with  

     skills training, providing alternative learning opportunities,  encouraging self-     
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     expression, and nurturing self-esteem. 

3. economic growth for more attractive and desirable communities. 

4.  critical and creative thinking, problem-solving and communication skills, visual  

     skills, collaboration, and curiosity/desire for  learning. 

5.  respect for and appreciation of individual and cultural diversity (past and present). 

 

                                   GOALS AND OBJECTIVES 

To achieve our mission, all aspects of our department and staff are dedicated to student success and 

program excellence through continuous improvement. 

 

1.  SERVING STUDENTS (degree and transfer, personal interest, and developmental      

    learners).  We serve our students by providing the following: 

     a.  curricular programs that foster academic breadth and skills training for success in  

          arts/general employment and/or transfer to baccalaureate degree programs. 

     b.  learning opportunities that are flexible and support alternative learning rates and  

          styles, and an openness to other learning possibilities. 

     c.  one-to-one student mentoring and advising with art faculty. 

     d.  training in safety and health hazards and procedures appropriate to use of art  

         materials and equipment. 

     e.  opportunities for portfolio reviews, exhibitions, publications, and community  

          service. 

      

2.  IMPROVING CURRICULAR PROGRAMS by the following: 

     a.  offering A.A. Liberal Arts degrees and A.F.A. Pre-Professional degrees in Fine Arts 

          and Photography. 

     b.  offering sequential classes in art history, basic studio in art/design, and emphases in  
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          ceramics, drawing, painting, and photography. 

     c.  collaborating with Teacher Education at GRCC and other curricular programs. 

     d.  offering art history classes that also fulfill Humanities requirements for all GRCC  

          degree/certificate programs and MACRAO transfer agreements.  

     e.  seeking new and updating existing transfer agreements with 4-year institutions  

     f.  ensuring that our programs and policies comply with the standards and guidelines of  

          national accrediting organizations and national professional arts associations. 

     g.  selecting and including multicultural and global references into art history and studio  

          curricula. 

 

3.  IMPROVING LEARNING ENVIRONMENTS by the following: 

     a.  providing space facilities, equipment, and technology appropriate to support  

          curricular offerings.  

     b.  promoting the health and safety of our students and the environment by responsible  

          risk management of our studios, fine arts materials, and photographic chemicals. 

     c.  managing instructional resources (slides, videos, disks), student works archive, and  

          art gallery collections.    

     d.  ensuring program and policy effectiveness by ongoing strategic planning, evaluation  

          reviews, and projection studies. 

     e.  promoting positive ways of social interaction, self-confidence in ability to exchange  

          ideas and opinions with others, capacity to deal with multi-ethnic, multiracial         

          backgrounds, and confidence that one can be of value to the community and in turn             

          learn from it. 

 

4.  IMPROVING PROFESSIONAL DEVELOPMENT by the following: 
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     a.  assessing teaching strategies, alternative pedagogies, and program offerings to meet  

          current and future student/community needs. 

     b.  ensuring professional currency of faculty knowledge and skills by participating in  

          new technology training, studio workshop or research opportunities, and professional  

          national art organizations.  

     c.  ensuring professional credential standards of faculty by requiring terminal degrees  

         (M.F.A./Ph.D.) and/or appropriate professional expertise. 

 

5.  SERVING THE COMMUNITY by the following: 

     a.  promoting student volunteerism in the community. 

     b.  promoting GRCC Art Gallery with its mission dedicated to providing diverse, high-  

           quality exhibitions for the education and inspiration of the college and community.  

     c.  encouraging active faculty collaboration with our transfer and business partners (e.g. 

          as exhibiting artists. guest lecturers, advisory committee members, as exhibition  

          jurors, and workshop organizers).   

 

 

 

 
 
Target Audiences 
[Identify the target audience(s) for the program] 
 

1. High School students entering College 
2. Returning College students with arts interests 
3. Individuals seeking career change with Photography as a target major 
4. Electives seekers 
5. Humanities seekers 
6. Photography Majors 
7. Art Majors 



KD ISIS 12/12/2012   AA/AAS/AFA     24 
 

8. Computer Applications Majors 
9. Interiors and Fashion Majors 
10. Culinary Arts Majors 

 
Program Admissions Requirements 
[Describe the existing or proposed admissions requirements for this program] 
 
The Photography program follows the general GRCC guidelines for entrance to GRCC programs.  
This means that we have an open door policy as long as students meet general criteria for 
admission.  Transfer credits, and Advanced Placement credits are evaluated by the Registrar’s 
office and in certain cases by the Visual Arts Department Head. 
 

Evaluation Questions 

1. Is the purpose/mission statement current and relevant?  

 

Yes, the Purpose/Mission statement is current and relevant in accomplishing the 

program goals. 

2. Has the target audience for the program been identified?  Who is the target audience 

for this program?  Is the program attracting and appropriately serving the target 

audience? 

 

The target audience is identified above.  According to the statistics the program is 

increasingly and successfully attracting more of this audience.  The numbers show that 

new student enrollment in the AFA Photography program (code 250) has increased by 

8.1% and overall student enrollment in this program has increased by 50%.  Our students 

are successful in accomplishing their goals of transfer to four-year institutions and of 

finding employment in the Photographic field. 

 

3. If there are admissions criteria for the program, are they appropriate and do they 

facilitate program and student success?   

 

The only admissions criteria are general readiness criteria established by GRCC to 

evaluate students’ readiness in English and Math.  These are valid criteria because they 

demonstratively impact student success in all of our photography courses. 

Action Needed 
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Based on the documentation and evaluation in this section, please indicate if action or 
improvement is needed in the following areas within the department by making your response 
bold: 

Mission/Purpose Yes No 
Target Audience Yes No 
Program Admissions Yes No 

 

Program Data 

Documentation  

New Student Enrollment  

The data for New Student Enrollment can be found in Appendix B.  Summarize the data trends.  

 New Student Enrollment figures in AFA Photography (250) show an increase from 2009 to 2012 

while at the same time a decrease from the highest enrollment reached in 2011.  In 2009 we 

had 26 new students starting this degree program and in 2012 we enrolled  32 new students.  

These numbers provide an indication that we are attracting new students at 8.1% increase by 

comparison to 2009.  When this is considered in respect to decreasing enrollments across the 

board in college enrollments across our region, we feel that this is an indicator of the success of 

our program.  

At the same time we believe that this is also an indicator of our Departmental counseling that 

informs students entering our Visual Arts programs of the advantages afforded by registering in 

an AFA degree program instead of an AA program, especially if they are interested in 

transferring to a four-year institution. 

Total Student Enrollment 

The data for Total Student Enrollment can be found in Appendix B.   Summarize the data trends.  

Total Student Enrollment figures in AFA Photography (250) show an increase from 2009 to 2012. 

In 2009 we had 75  students enrolled in this degree program and in 2012 we enrolled  113 

students.  These numbers provide an indication that we have increased enrollment in this 

degree program by 51% by comparison to 2009.  This has been accomplished by an increase in 

new student enrollments but also by a transfer of students from the AA degree in photography 

(927) into the AFA degree in Photography (250), and an influx of transfer students and students 

who are changing degree paths.  Ultimately, when this substantial increase in enrollments  is 

considered in respect to decreasing enrollments across the board in college enrollments across 

our region, we feel that this is an indicator of the success of our program.  
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As mentioned previously, we also believe that this is an indicator of our counseling that informs 

students entering our Visual Arts programs of the advantages afforded by registering in an AFA 

degree program instead of an AA program, especially if they are interested in transferring to a 

four-year institution. 

 

Student Progress 

The data for Student Progress can be found in Appendix C.  Summarize the data trends.  

The data on Student Progress related to our AFA in Photography (250) show that the number of 

students are increasing, the percentage of graduates has decreased by 1%, the transfers have 

increased by 4%, the overall success rate indicated by Grad/Transfer/Still Here has increased by 

7%, and those who have Left Education have decreased by 7%.  These are positive indicators and 

point to a successful degree program. 

Degree Attainment  

The data for Credential, Certificate, or Degree Attainment can be found in Appendix C.  

Summarize the data trends.  

The percentage of graduates in this degree program has dropped from 4% in 2008-09 to 3% in 

2011-12.  This is coupled with an increase of Transfers during the same time period from 8% to 

12%.  We speculate from these statistics and anecdotal evidence that much of the time the 

students’ ultimate goal is to transfer to four-year institutions and to not necessarily complete 

the GRCC degree.  To this regard our students are successful in accomplishing their goal.  We 

also note that the graduation rate was down to 2% in 2010-11 and has now climbed back to 3%.  

It is difficult to tell if the numbers will continue to track upward or if they will remain stationary.  

If the average graduation rate experienced in other GRCC degree programs is 4% then these 

numbers are very close to the average we see at GRCC. 

Course enrollment by semester 

The data for Course Enrollment by Semester can be found in Appendix D.  Summarize the data 

trends.  

 

The data show the following: 
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1. Enrollments in PO 101 increased in 2009-11, but have decreased back to their original 

status of 2008-09.  Thus in 2008-09 the enrollment was 253 students, while in 2011-12 it 

stands at 252. 

2. Enrollments in all of the rest of the photography courses show an increase by 

comparison to their 2008-09 status. 

3. The only photography course that exhibits a decrease in enrollments is PO 252 which 

dropped from 16 students in 2008-09 to 11 students in 2011-12.  In this case, the 

introduction of our new PO 260 that utilizes video and still photography is probably 

taking students away from the PO 252 which deals with video only. 

4. The following courses have been placed on “Dormant” status and will not be offered 

again.  These are:  PO 107, PO 127, PO 240, and PO 250.  This was done in order to 

remove antiquated courses and to streamline the curriculum.  These changes were 

reported to NASAD accreditation and were accepted in their approval of the AFA in 

Photography degree. 

5. The streamlining of the curriculum is a probable explanation for some of the increases in 

the enrollments of our photography courses.  By removing a few unnecessary courses it 

is easier to “funnel” more students into the remaining offerings. 

6. The new courses PO 260 and PO 270 show good enrollment, but we only have one 

semester of data for each, therefore we cannot extrapolate any significant conclusions.  

However, anecdotal evidence indicates that they will continue to successfully attract 

students. 

 

 

Course Success Rates (broken down by race/ethnicity, gender, age)  

The data for Course Success Rates can be found in Appendix E.  Summarize the data trends.  

The data in Appendix E indicate a high success rate for all Photography courses listed.  The 

lowest “Successful Course Enrollments” were indicated for PO 220 at 77%, while the rest of the 

courses show very high success rates in the 80 percentile range and above.  We believe that 

these numbers are indicative of the success of this degree program. 

 

Four-Year Course Success Rate Trends  

The data for Course Grade Distributions can be found in Appendix F.  Summarize the data 

trends.  
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The Four-Year Success Trends show the following: 

1. Success rates have increased in all photography courses except for two courses:  PO 102 

and PO 230.  Also, the success rates can be characterized as very high. 

2. The success rate in PO 102 has decreased only 2% (from 85%-83%).  Therefore it still 

remains very high and overall can be termed consistent. 

3. We do not have data for PO 230 in year 2011, but from 2008 -10 the success rate has 

dropped from 100% down to 86%.  This is not unreasonable, and a success rate of 86% is 

still very high, while a 100% success rate is really unsustainable. 

4. The withdrawal rates have decreased in all photography courses except for two courses:  

PO 102 and PO 230.  Overall, the withdrawal rates are very low and most often are 

characterized by the withdrawal of 1, or 2 students. 

5. The withdrawal rate in PO 102 has increased from 12% - 14% (from 4 students to 5 

students).  We would characterize this increase as insignificant and we would expect 

small variances semester by semester. 

6. The withdrawal rate in PO 230 has increased from 0% - 14%.  This looks dramatic but in 

reality is insignificant when this represents an increase from 0 students up to 1 student 

withdrawing from this course. 

7. Therefore, the Four-Year Success Trends show that the program is consistently 

succeeding in helping students complete courses and accomplish their goals. 

 

 

 

Evaluation Questions 

1. Is the program consistently attracting new students? 

 

Yes, the data show that the program is successfully attracting new students with an 

8.1% increase from 2009. 

 

2. Is the enrollment trend meeting established targets, ensuring program viability?  If 

targets for enrollment have not been established, what should they be? 

 

Enrollments in this program have increased by 51% since 2009.  No enrollment targets 

have been established, but if they had been this increase would have outstripped our 
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expectations.  Right now we have almost all photography classes filling to capacity, and 

without new rooms/labs we do not have the ability to offer more photography studio 

courses.  Therefore, we have placed an artificial limitation on the number of students we 

can serve. 

 

However, an analysis of the student numbers enrolled in the AFA Photography program 

when compared to the numbers enrolled in the AA Photography program, shows that 

more and more students are choosing the AFA program over the AA program.  As it 

stands the AFA program has 113 students while the AA program has 24 students.  This is 

a good ratio and it indicates the possibility that more and more students are thinking of 

transferring to BFA 4-year programs in Photography. 

 

Therefore, the learning afforded by these statistics can help us establish an enrollment 

target for the AFA in Photography program of 113-120 students. 

 

3. Do students appear to be progressing through the program well? 

 

The data on Student Progress show that student Grad/Transfer/Still Here rates have 

increased by 7% from 57% to 64%.  This is an indicator that students are progressing 

through the program well, and on average this percentage is comparable to other 

successful programs at GRCC.   

 

4. Is the yearly ratio of the number of students enrolled to the number of graduates 

appropriate given program goals? 

 

The number of graduates from this program is steady at 3-4%.  This is average in relation 

to graduation rates from other degree programs at GRCC. 

 

Our new Advising system which will reintroduce the Advising Day concept within our 

department might have an impact on these numbers.  If possible we would like to see 

more students complete our degrees and we will make an effort to continue advising in 

this regard.  At the same time we will be realistic in our approach toward this goal, 

because as we know many students are at GRCC to take courses that will enable them to 

transfer to four-year institutions.  The lure of the four-year institutions is strong and 

many of these students do transfer even when they are close to completing our degrees.  

Their ultimate goal is their attainment of the BFA degree, therefore when they transfer 

successfully they appreciate GRCC for enabling them to get closer to that goal.  
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5. What does the course enrollment by semester data tell you? 

As stated previously, the data show the following: 

1. Enrollments in PO 101 increased in 2009-11, but have decreased back to their original 

status of 2008-09.  Thus in 2008-09 the enrollment was 253 students, while in 2011-12 it 

stands at 252.  We believe that these numbers reflect regional statistics.   

2. Enrollments in all of the rest of the photography courses show an increase by 

comparison to their 2008-09 status.  This is likely due to the streamlining of the program 

through the deletion of a few courses. 

3. The only photography course that exhibits a decrease in enrollments is PO 252 which 

dropped from 16 students in 2008-09 to 11 students in 2011-12.  In this case, the 

introduction of our new PO 260 that utilizes video and still photography is probably 

taking students away from the PO 252 which deals with video only. 

4. The following courses have been placed on “Dormant” status and will not be offered 

again.  These are:  PO 107, PO 127, PO 240, and PO 250.  This was done in order to 

remove antiquated courses and to streamline the curriculum.  These changes were 

reported to NASAD accreditation and were accepted in their approval of the AFA in 

Photography degree. 

5. The streamlining of the curriculum is a probable explanation for some of the increases in 

the enrollments of our photography courses.  By removing a few unnecessary courses it 

is easier to “funnel” more students into the remaining offerings. 

6. The new courses PO 260 and PO 270 show good enrollment, but we only have one 

semester of data for each, therefore we cannot extrapolate any significant conclusions.  

However, anecdotal evidence indicates that they will continue to successfully attract 

students. 

 

6. Are students passing courses at the appropriate rates?  If not, which courses are of 

concern?  Are the Course Success Rates the same for the various sub-group 

populations?  If not, where are the areas of concern? 

As stated previously the overall course success rates are very high.  None of the courses 

provide a reason for concern in overall success rates. 

For most of the courses in Photography the success rates of the various sub-groups are 

similar.  The only variations that on the surface look like a concern are explainable as 

follows: 
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a. PO 102 – Black at 50% success and Hispanic at 50% success, while White is at 92%.  

This cannot be compared properly when whites were enrolled at 26 students, while 

Hispanics were only 2 students and Blacks were only 6 students.  With small 

numbers of Hispanics and Blacks one student out of two or three students out of six 

(respectively) not succeeding, provide a 50% success rate over a very small sample 

for those race/ethnicity segments.  Such a small sample cannot indicate an area of 

concern.  

b. PO 105 – Male at 25% success, while Female is at 94%.  Once again, in this course 

the enrollment of Females was 16 students, while the enrollment of Males was a 

much smaller sample of 4 students.  Such a small sample cannot indicate an area 

of concern. 

c. PO 220 – Pell at 67% success, while No Pell is at 86%.  In this measurement we 

have 6 students with Pell and 7 students without Pell.  When 2 students with Pell 

did not succeed we have a 67% success ratio.  This small number cannot indicate 

an area of concern. 

d. PO 260 – Hispanic at 67%, while White is at 100%.  Once again the sample is so 

small that the Hispanic enrollment is three students with only one of these students 

showing unsuccessful enrollment.  This is too small a number to indicate an area of 

concern. 

 

7. Do the grade distributions seem appropriate for each course?  If not, which courses are 

of concern? 

 

Grade distributions seem appropriate. 

Action Needed 
Based on the documentation and evaluation in this section, please indicate if action or 
improvement is needed in the following areas within the department by making your response 
bold: 
 

New Student Enrollment  Yes No 
Total Student Enrollment Yes No 
Student Progress Yes No 
Degree Attainment  Yes No 
Course enrollment by semester Yes No 
Course Success Rates Yes No 

Course grade distributions Yes No 

 
 

Program Curriculum 
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Documentation 
 
Program Curriculum History (last eight years) 
[Document any program additions or changes, course additions or changes] 
 
Over the last 8 years (2005-2013) the program has undergone significant changes.  The program 
had no digital photography courses and the NASAD accreditation site visit of Fall 2003 had 
indicated that in order to achieve accreditation the program would have to include at least 25% 
digital curriculum.  Discussions eventually resulted in the invitation of a Photography Advisory 
Board to provide best practices and ideas for updating the curriculum. 
 
Thus in 2007 the curriculum was completely overhauled.  The new curriculum included an entry 
level PO 101 course that focused primarily on digital photography training.  The following 
course, PO 102 continued and expanded the digital training of photography students.  Wet 
darkroom training was not offered until the students had completed PO 101 and PO 102.  After 
that point students chose to continue with the new course PO 106 (more in depth digital 
photography) or the new PO 126 ( a completely wet darkroom course).  Other new courses 
established higher levels of digital and wet darkroom training.  On the digital side, PO 107 
provided training in color photography, PO 230 provided the most advanced digital experiences 
with the highest level of photoshop manipulation.  PO 240 and PO 250 remained as the well 
established studio photography courses, but now they were conducted with either digital or film 
tools.  On the wet darkroom side of the curriculum PO 127 became the second film course 
offering advancement of this medium and PO 220 remained the large format view camera film 
course. 
 
Since this thorough revision of the curriculum, our professors have incrementally tweaked the 
outcomes to keep pace with developments in the field of photography.  Also after Departmental 
discussions it was decided to streamline the curriculum by removing a few courses and by 
writing a few new courses.   
 
Removal:   
First we decided that PO 107 was redundant because color was now practiced since the 
beginning of the program (PO 101 and 102 are primarily about digital color photography).  
 
Second, we decided that PO 127 (the second film course) would be removed because in a two 
year program the students had too many courses to choose from and it was preferential to 
provide them with other wet darkroom experiences.  Thus, we have added PO 270 to the 
curriculum (see below under “Additions”. 
 
Additions: 
First, we decided that PO 240 and PO 250 (the studio classes) should be combined into the new 
PO 245.  Thus their portraiture and studio lighting outcomes were combined into one course 
that will help with enrollments (PO 240 and 250 had decreasing enrollments for some time). 
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Second, we decided to add PO 260, a new capstone course in digital photography that would 
teach students new practices in combining digital video with still photography.  This is a cutting 
edge course that places our program ahead of any photo program in the area. 
 
Third, we decided to add PO 270, a new capstone course in wet darkroom processes to 
emphasize traditional, early photographic processes and hybrid approaches.  
 
This latest round of revisions has been reviewed by NASAD and has been approved in their 
acceptance of our revised AFA in Photography curriculum.  The new courses have already met 
with successful enrollments and great student interest.  We feel that this update has helped us 
keep our program ahead of others in our community. 
 
 
 
 
Advisory Board Contributions 
[Document any noteworthy Advisory Board contributions to the curriculum]  
 
As mentioned above, the Photography Advisory Board we invited and convened in 2007 had a 
dramatic impact on our curriculum.  The changes outlined above took place because the 
Advisory Board made it clear that digital photography was necessary in the education of 
students interested in either artistic or commercial applications of photography. 
 
Courses Approved for Online Delivery- See Appendix G 
 
AT 105 and AT 106 are approved for online delivery and they are two of the art history choices 
available in this curriculum, 
 
Honors Courses- See Appendix G 
 
None 
 
Study Away Courses- See Appendix G 
 
AT 190 has been offered as a Study Away course to Greece.  A few students from this curriculum 
have taken this course. 
 
Course Equivalencies with Transfer Institutions- See Transfer Institution Spreadsheet 
[Document observations about which courses are aligned with transfer institutions]   
 
For the moment we have not received transfer documentation.  Overall, we know that the 
courses of this program transfer well to most institutions.  
 
Program/Course Equivalencies with K-12 Institutions 
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[Review/Document the Tech-Prep Articulation Agreement for this program] 
 
For the moment we have not received k-12 information.  We can however state that we do not 
have agreements with K-12 institutions. 
 

Evaluation Questions 

1. Is the program structured appropriately given the target student population and current 

student population (traditional, transfer, and/or adult learners)?  Please explain. 

The program is structured correctly and to meet the needs of our student population.  It 

is structured according to national standards to be equivalent of the first two years of a 

BFA program in Photography, and has been approved as such by NASAD accreditation.  

Since many of our students seek transfer to four-year institutions this is appropriate and 

necessary.  The classes of this program are also attended by adult learners, and students 

who seek employment in photography.  The coursework is appropriate for these groups 

also, and provides the rigor necessary for success in the field of photography. 

  

2. To what extent is the program curriculum aligned with external professional standards 

(Industry, State, or National)?  Are the current courses within the program or discipline 

appropriately and sufficiently addressing external standards?  Please explain. 

As explained above, the curriculum is aligned with national professional/academic 

standards and is overseen by NASAD Accreditation.  The coursework addresses the needs 

of our students for transfer to Kendall College, to GVSU, to Aquinas, to Columbia in 

Chicago, and to most four-year institutions across the U.S.   

 

Keeping the program current and able to successfully address external standards is 

accomplished by consistent conversations with our transfer institutions and through 

national level conversations administered by NASAD Accreditation conferences. 

  

3. Does the program design and structure reflect external standards and best practices?  

Please explain. 

This program’s design and structure reflects external best-practices but at the same time 

with the advent of digital photography, our revised curriculum has provided guidance to 

our transfer institutions of how to successfully structure a program for the needs of 

current and future students.  In this respect we moved ahead of our transfer institutions 

and we have established an enviable position in the way we are able to provide a very 

advanced curriculum.  For this reason four-year institutions call on us to learn how to 

improve their photographic curricula. 
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4. To what extent is the curriculum aligned with the first two years of transfer institutions?  

[Transfer Institution Curriculum Comparison] 

Generally the courses of our curriculum are similar to the courses offered in the first two-

years of transfer institutions.  Our alignment exists by design and follows as in the case 

of other institutions the general standards provided by NASAD.  We are however ahead 

of many institutions as we provide instruction in digital photography at an earlier stage 

in the curriculum.  Many of these institutions are recognizing the necessity to “shift 

gears” and are slowly changing their curricula to emulate what we have accomplished. 

 

5. Do the program outcomes reflect the demonstrable skills, knowledge, and attitudes 

expected of students by the end of the program?  Are the Program Student Learning 

outcomes clearly stated and measurable?  If not, what changes are suggested? 

The program outcomes were revised in 2011 to reflect expectations for the students in 

visual arts programs.  Within these programmatic outcomes we see a reflection of the 

skills and attitudes we expect students will possess by the end of the program.  The 

program Student Learning Outcomes have been clearly stated and are measurable.  They 

also reflect our ILOs. 

 

6. Are all four of the ILOs and associated competencies integrated into the program?  Do 

students have the opportunity to build the knowledge, skills, and attitudes associated 

with the ILOs throughout the program? [Curriculum Mapping] 

All four of the ILOs are integrated in the program and students are expected to build the 

competencies associated with the ILOs throughout the program.  CARP documents for 

the courses of this program are evidence of our commitment to these competencies and 

their associated ILOs. 

 

7. Are the current course offerings sufficient in terms of breadth and depth?  If not, what 

courses should be added and or eliminated? [Curriculum Mapping] 

The curriculum has the breadth and depth of the first two years of a BFA curriculum.  In 

our most recent revision of this curriculum we have streamlined the course offerings 

while at the same time adding more breadth and depth through the addition of 

advanced courses in both film and digital photography.   

 

8. Have general education courses been purposefully integrated into the program?  Are 

the general education courses within the program appropriate and sufficient to support 

the learning associated with the Institutional and Program Learning Outcomes? 

[Curriculum Mapping] 
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The general education courses are fully integrated into this program.  Humanities 

courses like History of Photography as Art (PO 105), History of Art Before 1400 (AT 105), 

History of Art after 1400 (AT 106), History of Modern Art (AT 271), are examples of 

courses necessary to the development of artists and fulfill degree and gen. ed. 

Requirements for our students. 

 

Writing skills, math and science skills, and social science skills are also integral to the 

education of our students.  All of these contribute to their ability to critically think, to 

communicate effectively, and to practice social and personal responsibility. 

 

9. Are the honors and study away offering sufficient for the program? 

Students are able to take honors courses from various disciplines.  The same applies to 

study away programs.  We have offered study away program to Greece at various times, 

and Kimberly Overdevest is working on the addition of a study away program to France.  

These provide good opportunities for our students, but an increase in these opportunities 

would also be helpful in providing students more options. 

 

10. Do the course sequences require increasing application of higher-order thinking skills as 

students’ progress through the program?  Is the course sequence aligned in such a way 

that the Program Student Learning outcomes are mastered by the end of the program? 

Arts programs have always been structured in a “building block” approach, where 

knowledge, skill, and higher level thinking are continuously increased by building on top 

of previous “blocks”.  The first courses in college arts programs are called “foundation 

courses” for this specific reason.  They are the foundation on which the more advanced 

courses depend.  Without them the student has difficulty in achieving higher levels of 

thinking and mastery of skills that produce artworks with a professional level of 

presentation.  Course sequencing and pre-requisites ensure that our students have the 

knowledge and skills as they progress from one level to the next. 

 

By the end of the program, students achieve high levels of proficiency in all of our 

Student Learning Outcomes.  This is evidenced not only in our own assessments, but also 

in assessments rendered by reviewers from transfer institutions, such as the School of 

the Art Institute of Chicago, Kendall College of Art and Design, GVSU, etc… 

 

11. Is experiential learning, including internships and academic service learning, 

systematically embedded into the courses?  Are the current experiential learning 

opportunities sufficient?  Please explain. 
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Internships and Academic Service Learning are not programmatically required, but they 

are encouraged.  Photography students are often recommended to photograph 

weddings and other events in the community.  They are also involved in photographing 

for Display Magazine, for the Collegiate student newspaper, for student artworks 

records within the Visual Arts Department, and for other enterprises that arise from time 

to time.  Photography students are also recommended to local photography studios to 

work with them on “photo shoots” and to help out in the studio environment. 

 

Overall, the current experiential opportunities are numerous and sufficient. 

 

12. Does the curriculum prepare students for a constantly changing employment 

environment, and prepare students to expect and manage change?  Please explain. 

The changes we have made to the photography curriculum have addressed this issue 

with great success.  Our students are able to work in either a digital environment or a 

traditional wet darkroom environment.  As we train our students to develop an artistic 

eye we feel that they have a clear advantage in the ever-changing environment of 

photography.  They understand the latest technologies and are able to anticipate change 

and be successful in various situations, in either the academic or employment sectors.  

We have evidence that our students are successful in both. 

13. Is the curriculum developed in such a way that it allows students to continue their 

education once they are finished with this program?  Please explain. 

Many of our students transfer successfully to four-year institutions.  Our curriculum is 

developed to provide the skills and courses necessary for transfer to four-year programs.  

This is a principle that is especially important in the accreditation of our program and 

has been approved by NASAD. 

 

14. Are the online offerings (courses & number of sections) sufficient to meet student and 

programmatic needs? 

AT 105 and AT 106 are available as online courses and are offered in several sections 

throughout the year.  None of the studio photography courses are offered online, but no 

student demand exists for these courses to be offered online.  Their “in the studio” 

character is better served by a classroom experience. 

 

Therefore, current demand for online offerings is met sufficiently. 

Action Needed 

Based on the documentation and evaluation in this section, please indicate if action or 
improvement is needed in the following areas within the department by making your response 
bold: 
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Program structure Yes No 
Curriculum alignment with external professional standards Yes No 
Transfer alignment Yes No 
Program Outcomes Yes No 

Program Learning Outcomes Yes No 

ILOs Yes No 

Course offerings Yes No 

General Education Yes No 

Honors Program Yes No 

Study Away Program Yes No 

Internships Yes No 

Academic Service Learning Yes No 

Course sequencing Yes No 

Pre-requisites Yes No 

Preparing students for change Yes No 

Online course/program offerings Yes No 

 

 

Assessment of Student Learning 

Documentation 

Program Learning Outcome(s) assessed this year 

[Please list the Program Learning Outcome(s) that you assessed this year.] 

 

The Student Learning Outcomes at the Program level are: 

 

1. Demonstrate skill in the creation of artworks while exploring technical and conceptual 

approaches. 

2. Develop an attitude of curiosity and habits of inquiry that foster lifelong learning. 

3. Identify and apply appropriate solutions to aesthetic and design problems through the 

understanding of design principles, concepts, and media. 

4. Objectively critique, verbally and in writing, one’s own artwork as well as those of others. 

5. Produce artworks that demonstrate a professional level of presentation. 

6. Cultivate an appreciation for aesthetics and diversity. 

 

Amongst these, learning outcomes 1, 3, and 4 were assessed in photography courses this year. 
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Measures of Student Learning 

[Please list the measures of student learning that were used this year (student work/measurement 

instrument] 

 

The measures of student learning utilized were: 

1. student artworks 

2. critiques 

3. Assessment Tests 

 

 

Initial Data and Findings 

[Summarize the data and findings from the measurement of student learning.  Add the detailed data to 

the appendices]  

 

The data and findings are gathered not only from this year’s assessments but wherever possible from 

several years of assessments. 

 

The following are our findings: 

 

 

 

PO 101 Photography 1 

ENTRY SCORES:  although different types of rubrics have been utilized through the years we find that the 

entry scores are lower than exit scores by a factor of 50%. For example in Fall 2012 entry scores in one 

class averaged 1.02 out of 5, and in another section the average was 1.24 out of 5. 

 

EXIT SCORES show that the students are understanding concepts and have increased the quality of their 

projects.  In the class that showed an entry score average of 1.02 the exit score average was 2.53.  In the 

section that showed an entry score average of 1.24 the exit score average was 3.0.  

 

CONCERNS:  The scores are deemed to indicate overall success and none of the exit scores  are 

significantly lower than others.  However, as the photography area is changing assessment types from 

time to time it is difficult to get consistent data.  At this moment the assessments are moving toward 

critical thinking and creative thinking/problem solving measurements.   

 

CONCLUSION:  The assessment data do not indicate need for concern.  Therefore we will keep on 

monitoring future assessments to make sure we continue on a successful path.  Furthermore, we will 

standardize the assessments to provide us more consistent data.  
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PO 102 Photography 2 

Many photography classes including PO 102 moved away from a technical assessment based on quizzes 

and tests (student knowledge of the photography technical side) to a conceptual and creative type of 

assessment.  

To this extent critical thinking and creative thinking assessments were performed.  To help students 

improve their critical and creative thinking Filippo Tagliati restructured the class critiques.   Once a 

semester he holds one on one meetings with them and he reshape assignments to give more importance 

to the conceptual side.  For the work in progress critique along with the pictures they turn in a sort of 

"shooting log" where they describe what they tried to achieve, if they were successful in their choices and 

possible solution for problems they found along their way.  All those strategies hopefully will improve 

problem solving, and help with the creative and critical thinking. 

 

CREATIVE THINKING SCORES:  these average at 2.06 out of 4 and show very good results in Acquiring 

Competencies, while the lowest results are in Innovative Thinking with an average of 1.50 out of 4. 

 

CRITICAL THINKING SCORES:  these average at 2.95 out of 4 in one section and 2.41 in another section.  

These are positive results. 

 

CONCLUSION:  We will keep monitoring assessment results to make sure we continue on a successful 

path.  Also standardization of assessment rubrics for this course will have to take place to provide us 

consistent data sets. 

 

PO 106 Digital Image Processing 

Many photography classes including PO 106 moved away from a technical assessment based on quizzes 

and tests (student knowledge of the photography technical side) to a conceptual and creative type of 

assessment.  

To this extent critical thinking and creative thinking assessments were performed.  To help students 

improve their critical and creative thinking Filippo Tagliati restructured the class critiques.   Once a 

semester he holds one on one meetings with them and he reshapes assignments to give more 

importance to the conceptual side.  For the work in progress critique along with the pictures they turn in 

a sort of "shooting log" where they describe what they tried to achieve, if they were successful in their 

choices and possible solution for problems they found along their way.  All those strategies hopefully will 

improve problem solving, and help with the creative and critical thinking. 
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CREATIVE THINKING SCORES:  these average at 2.33 out of 4 and show very good results in Acquiring 

Competencies, while the lowest results are in Innovative Thinking with an average of 2.08 out of 4. 

 

CRITICAL THINKING SCORES:  these average at 2.38 out of 4.  These are positive results. 

 

CONCLUSION:  We will keep monitoring assessment results to make sure we continue on a successful 

path.  Since Filippo Tagliati is the only professor teaching this course the new assessment rubrics he is 

utilizing will continue to provide us consistent data sets. 

 

PO 126 Film Image Processing-1 

ENTRY SCORES averaged at 2-3 out of 5 in Winter 2013.  

 

EXIT SCORES show an average of 3-4 out of 5 in Winter 2013.  This is a positive result and shows 

successful performance in all categories.  

 

CONCERNS:  The scores are deemed to indicate overall success and none of the exit scores  are 

significantly lower than others.   

Jonathon Russell wrote:   

 

“Students enter PO 126 with varying degrees of traditional darkroom experiences and expertise. Several 

weeks are spent with basic technical skills so all students may succeed with new material.  While several 

scores from the midterm assessments are on the low to average side, there was improvement noted in 

all categories from the final critique form. Many students did not feel a need to practice skill sets 

presented during the regular twice a week class sessions. The college maintains open lab times totaling 

18 hours per week in our tradition darkrooms and nearly 12 hours in the computer lab just for student 

use.  The assessment scores improvement is, in my opinion, attributed to the new requirement (Fall, ’12) 

of the student spending an additional 30 hours of open darkroom lab time, per semester, as part of their 

final grade (30 hours equal 10% of final grade). Photography students (both digital and analog) rarely 

have the equipment or facilities to complete assignments or practice creative skills outside of class nor do 

some see the need to hone their craft in order to create their Art. The student is required to login with 

the on duty lab assistant each time that they show up for a lab session. I keep track of the time logged 

over the semester and apply the hours to the tabulation of the final grade.”   
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CONCLUSION:  These findings do not indicate need for concern. However we need to add Critical Thinking 

and Creative Thinking assessments to provide consistency across the photography program. 

 

PO 230 Advanced Digital Image Processing 

ENTRY SCORES averaged at 2.70 out of 5 in Fall 2009.  The category that most closely matches Filippo 

Tagliati’s current Creative Thinking assessments is stated as Original Approach and showed a 2.63 

average.  

 

EXIT SCORES show an average of 3.80 out of 5 in Fall 2009.  This is a positive result and shows successful 

performance in all categories.  The category of Original Approach showed a 3.88 average.  

 

CONCERNS:  The scores are deemed to indicate overall success and none of the exit scores  are 

significantly lower than others.   

 

CONCLUSION:  These findings do not indicate need for concern.  Therefore we will keep on monitoring 

future assessments to make sure we continue on a successful path.  Moreover, the switch to Critical 

Thinking and Creative Thinking assessments will provide us new data sets. 

 

   

 

Curricular or Pedagogical Changes Implemented 

 

[Briefly describe the curricular or pedagogical changes are planned or were made as a result of what you 

learned from the measurement of Program Learning Outcomes.] 

 

PO 102, PO 106, PO 230, and PO 260 have added critical and creative thinking approaches that 

emphasize outcomes which are not exclusively based on technical assessments.  The technical emphasis 

of the past pointed out that there was not enough emphasis on the conceptual, creative side of our 

instruction.  The rubrics utilized for assessments in past years were primarily about the techniques of 

photography.  Now we are incorporating a strong emphasis on the creative and critical thinking 

categories.  This is essential to the success of our students as they transfer or find jobs in the field of 

photography. 

 

PO 126 has added a requirement of 30 lab hours outside of class time per semester for each student.  

This has helped improve student performance as indicated on recent assessment scores. 

 

 

Data and Findings (post improvement/change)  
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[Summarize the data and findings from the measurement of student learning after the 

improvements/changes were made.  Add the detailed data to the appendices] 

 

The data reported above for PO 102, PO 106, and PO 230 show that problem solving, innovative thinking, 

and critical thinking have become central to pedagogical approaches in these classes.  The data are new 

and have created baselines that will be used for future comparisons.  Our interpretation of these current 

data sets is that they show very positive results. 

 

The data from PO 126 show that the requirement of extra lab time outside of class is improving student 

learning. 

 

Evaluation 

1. Are licensure/certification exam pass rates are above national or state averages (if applicable)?  

If not, please explain what needs to be done to improve. 

 

There are no licensure/certification exams for this degree program. 

 

 

Action Needed 

Based on the documentation and evaluation in this section, please indicate if action or improvement is 

needed in the following areas within the department by making your response bold: 

 

Identifying Measures for each Program Learning Outcome Yes No 
Reporting out longitudinal data in a meaningful format Yes No 
Creating meaningful improvement projects Yes No 

 

Preparing for the future 

Documentation 

Environmental Scanning/Trends 

[Environmental scanning data and information/Trends impacting the program or discipline.] 

 

We did not receive environmental scanning data this year, therefore in our action items we will list that 

we would like more data about future trends in the field. 

 

However, we know that photography and in particular digital photography are very popular fields right 

now.   Traditional, wet darkroom photography retains interest as a specialty subject in the field. 
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The current AFA program in Photography provides students a strong foundation.  At the same time with 

cutting edge courses like PO 260 Photography and Moving Pictures, and PO 270 Alternative 

Photographic Processes the program is looking forward in providing students with advanced concepts 

they will need as they transfer to four-year institutions. 

 

Program Planning 

[Please identify the overall intentions for program development and changes over the next four years.] 

 

Programmatically the AFA in Photography is structured to meet the needs of current and future students.  

The program was recently streamlined through elimination of courses (PO 107, PO 127, PO 240, and PO 

250), and the addition of PO 245, PO 260 and PO 270.  These changes have updated the curriculum and 

we do not foresee a need for changes in the next four years.  However, we might find the need to 

respond to future technological changes with curricular amendments.  

 

 

Evaluation Questions 

1. Are the resources sufficient to meet identified needs and goals for the next four years?  

Please explain. 

The resources are tight, but if the course fees structure instituted for all our courses goes 

into effect this upcoming year, and if these funds are added to the Photography budget 

then we believe that we will be able to maintain quality. 

   

2. Are the facilities and equipment adequate to facilitate teaching and learning?  Please 

explain. 

Currently the facilities are adequate.  However, in the future we foresee the need for 

more digital lab space because currently the two digital labs operate at full capacity and 

there is no room for additional class meeting times. 

Action Needed 

Based on the documentation and evaluation in this section, please indicate if action or improvement is 

needed in the following areas within the department by making your response bold: 

 

Program Planning Yes No 
Securing resources for course development/administration Yes No 
Facilities/equipment upgrades Yes No 

 
Other:  We need transfer data and environmental scanning data   
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to be able to interpret trends and better plan for the future. 
   
Other:  We need to run assessments of conceptual 
treatment/problem solving and critical thinking in several 
photography courses that have not provided such data at this 
point.  

  

   

 

Additional Tasks/Work 

 Develop the Course Review schedule for the next four years (beginning with next year) 

 

CARP review and revision schedule is current and is active. 

 

 Identify which courses from the department will be developed in online or hybrid 

format over the next four years.   Indicate the highest priorities for online and hybrid 

development and the academic year in which the course will be developed. 

 Review all publications, website, catalog to ensure consistency of information 

 

 Complete the Follow-Up Action Checklist 

 

 

 

 

 

 

Photography, AA 
___________________________________________________________________ 

 

Mission & Purpose 

Documentation 

Mission/Purpose Statement 
[Document the mission/purpose statements] 
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Revised, and approved March 2013. 
 
 

                           VISUAL ARTS DEPARTMENT  

                                       PURPOSE STATEMENT   

                     

It is the mission of the visual arts department to support the College’s Mission by: 

1.  enabling our students from diverse backgrounds to achieve their goals by fostering their             

     artistic growth, development of specific skills, personal expression, and appreciation for  

     art. 

2.  contributing to the continuing vitality of the arts in our community and beyond through    

     the creative work and service of our students and faculty. 

 

Driving our mission, we believe that arts impact demonstratively the following personal and 

community values: 

 

1.  intellectual enrichment, ethical perception, and overall quality of life. 

2.  success in education, including students at risk by balancing academic breadth with  

     skills training, providing alternative learning opportunities,  encouraging self-     

     expression, and nurturing self-esteem. 

3. economic growth for more attractive and desirable communities. 

4.  critical and creative thinking, problem-solving and communication skills, visual  

     skills, collaboration, and curiosity/desire for  learning. 

5.  respect for and appreciation of individual and cultural diversity (past and present). 

 

                                   GOALS AND OBJECTIVES 
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To achieve our mission, all aspects of our department and staff are dedicated to student success and 

program excellence through continuous improvement. 

 

1.  SERVING STUDENTS (degree and transfer, personal interest, and developmental      

    learners).  We serve our students by providing the following: 

     a.  curricular programs that foster academic breadth and skills training for success in  

          arts/general employment and/or transfer to baccalaureate degree programs. 

     b.  learning opportunities that are flexible and support alternative learning rates and  

          styles, and an openness to other learning possibilities. 

     c.  one-to-one student mentoring and advising with art faculty. 

     d.  training in safety and health hazards and procedures appropriate to use of art  

         materials and equipment. 

     e.  opportunities for portfolio reviews, exhibitions, publications, and community  

          service. 

      

2.  IMPROVING CURRICULAR PROGRAMS by the following: 

     a.  offering A.A. Liberal Arts degrees and A.F.A. Pre-Professional degrees in Fine Arts 

          and Photography. 

     b.  offering sequential classes in art history, basic studio in art/design, and emphases in  

          ceramics, drawing, painting, and photography. 

     c.  collaborating with Teacher Education at GRCC and other curricular programs. 

     d.  offering art history classes that also fulfill Humanities requirements for all GRCC  

          degree/certificate programs and MACRAO transfer agreements.  

     e.  seeking new and updating existing transfer agreements with 4-year institutions  

     f.  ensuring that our programs and policies comply with the standards and guidelines of  

          national accrediting organizations and national professional arts associations. 
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     g.  selecting and including multicultural and global references into art history and studio  

          curricula. 

 

3.  IMPROVING LEARNING ENVIRONMENTS by the following: 

     a.  providing space facilities, equipment, and technology appropriate to support  

          curricular offerings.  

     b.  promoting the health and safety of our students and the environment by responsible  

          risk management of our studios, fine arts materials, and photographic chemicals. 

     c.  managing instructional resources (slides, videos, disks), student works archive, and  

          art gallery collections.    

     d.  ensuring program and policy effectiveness by ongoing strategic planning, evaluation  

          reviews, and projection studies. 

     e.  promoting positive ways of social interaction, self-confidence in ability to exchange  

          ideas and opinions with others, capacity to deal with multi-ethnic, multiracial         

          backgrounds, and confidence that one can be of value to the community and in turn             

          learn from it. 

 

4.  IMPROVING PROFESSIONAL DEVELOPMENT by the following: 

     a.  assessing teaching strategies, alternative pedagogies, and program offerings to meet  

          current and future student/community needs. 

     b.  ensuring professional currency of faculty knowledge and skills by participating in  

          new technology training, studio workshop or research opportunities, and professional  

          national art organizations.  

     c.  ensuring professional credential standards of faculty by requiring terminal degrees  

         (M.F.A./Ph.D.) and/or appropriate professional expertise. 
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5.  SERVING THE COMMUNITY by the following: 

     a.  promoting student volunteerism in the community. 

     b.  promoting GRCC Art Gallery with its mission dedicated to providing diverse, high-  

           quality exhibitions for the education and inspiration of the college and community.  

     c.  encouraging active faculty collaboration with our transfer and business partners (e.g. 

          as exhibiting artists. guest lecturers, advisory committee members, as exhibition  

          jurors, and workshop organizers).   

 

 

 

 
 
Target Audiences 
[Identify the target audience(s) for the program] 
 

11. High School students entering College 
12. Returning College students with arts interests 
13. Individuals seeking career change with Photography as a target major 
14. Electives seekers 
15. Humanities seekers 
16. Photography Majors 
17. Art Majors 
18. Computer Applications Majors 
19. Interiors and Fashion Majors 
20. Culinary Arts Majors 

 
Program Admissions Requirements 
[Describe the existing or proposed admissions requirements for this program] 
 
The Photography program follows the general GRCC guidelines for entrance to GRCC programs.  
This means that we have an open door policy as long as students meet general criteria for 
admission.  Transfer credits, and Advanced Placement credits are evaluated by the Registrar’s 
office and in certain cases by the Visual Arts Department Head. 
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Evaluation Questions 

4. Is the purpose/mission statement current and relevant?  

 

Yes, the Purpose/Mission statement is current and relevant in accomplishing the 

program goals. 

5. Has the target audience for the program been identified?  Who is the target audience 

for this program?  Is the program attracting and appropriately serving the target 

audience? 

 

The target audience is identified above.  According to the statistics the program is still 

attracting the target audience.  Since we also offer an AFA degree in Photography this 

audience is split between the AA and AFA programs.  The statistics show that new 

student enrollments in the AA program have decreased by 50% since 2009.  Also, total 

Fall enrollment shows a decline since 2009 by 55%.  This statistic reflects the fact that 

our advising of students is effectively registering more of them in the AFA program 

rather than the AA program.  Therefore, we have seen both new student enrollments 

and total Fall enrollments increase dramatically in the AFA program and decline 

respectively in the AA program.  Simply described we are seeing a shift of interest and 

priorities as more of our audience are interested in the degree that transfers more 

credits to four-year institutions and at the same time affords our students a chance to 

enjoy more of the Photography course offerings.  Regardless of AA or AFA, our students 

are successful in accomplishing their goals of transfer to four-year institutions and of 

finding employment in the Photographic field. 

 

6. If there are admissions criteria for the program, are they appropriate and do they 

facilitate program and student success?   

 

The only admissions criteria are general readiness criteria established by GRCC to 

evaluate students’ readiness in English and Math.  These are valid criteria because they 

demonstratively impact student success in all of our photography courses. 

Evaluation Questions 

Action Needed 

Based on the documentation and evaluation in this section, please indicate if action or 
improvement is needed in the following areas within the department by making your response 
bold: 
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Mission/Purpose Yes No 
Target Audience Yes No 
Program Admissions Yes No 

 

Program Data 

Documentation 

New Student Enrollment  

The data for New Student Enrollment can be found in Appendix B.  Summarize the data trends.  

The statistics show that new student enrollments in the AA program have decreased by 

50% since 2009.  This statistic reflects the fact that our advising of students is effectively 

registering more of them in the AFA program rather than the AA program.  Simply 

described we are seeing a shift of interest and priorities as more of our audience are 

interested in the degree that transfers more credits to four-year institutions and at the 

same time affords our students a chance to enjoy more of the Photography course 

offerings.  However, as total Fall enrollments show there is still an audience for the AA 

program.  This audience is more interested in learning photography for eventual 

employment in the fields of photography. 

 

Total Student Enrollment 

The data for Total Student Enrollment can be found in Appendix B.   Summarize the data trends.  

Total Fall enrollment statistics show a decline since 2009 by 55%.  This statistic reflects 

the fact that our advising of students is effectively registering more of them in the AFA 

program rather than the AA program.  Therefore, we have seen both new student 

enrollments and total Fall enrollments increase dramatically in the AFA program and 

decline respectively in the AA program.   However, total Fall enrollment in 2012 was 24 

students for the AA program (code 927).  This indicates a good number of students who 

are probably thinking that they do not need an AFA degree since they intend to move on 

to jobs in photography instead of transferring to four-year institutions. 

 

Student Progress 

The data for Student Progress can be found in Appendix C.  Summarize the data trends.  
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The data on Student Progress show that the number of students have decreased by 46%, 

the number of graduates has increased from 2% to 11% (a significant 9% increase), the 

percentage of Transfers has increased by 2%, those who have Left Education have 

decreased by 6%.  These are all positive indicators in a successful program.  Furthermore, 

the overall success rate for this program, indicated by the Grad/Transfer/Still Here 

number of 62% ( an increase of 6% since 2008-09) is in the norm for successful GRCC 

programs. 

Degree Attainment  

The data for Credential, Certificate, or Degree Attainment can be found in Appendix C.  

Summarize the data trends.  

 The percentage of graduates in this program has increased from 2% to 11%.  This 

number is probably reflective of our advising and encouragement for students not to leave 

education for the job market without obtaining a degree. 

Course enrollment by semester 

The data for Course Enrollment by Semester can be found in Appendix D.  Summarize the data 

trends.  

The data show the following: 

1. Enrollments in PO 101 increased in 2009-11, but have decreased back to their original 

status of 2008-09.  Thus in 2008-09 the enrollment was 253 students, while in 2011-12 it 

stands at 252. 

2. Enrollments in all of the rest of the photography courses show an increase by 

comparison to their 2008-09 status. 

3. The only photography course that exhibits a decrease in enrollments is PO 252 which 

dropped from 16 students in 2008-09 to 11 students in 2011-12.  In this case, the 

introduction of our new PO 260 that utilizes video and still photography is probably 

taking students away from the PO 252 which deals with video only. 

4. The following courses have been placed on “Dormant” status and will not be offered 

again.  These are:  PO 107, PO 127, PO 240, and PO 250.  This was done in order to 

remove antiquated courses and to streamline the curriculum.  These changes were 

reported to NASAD accreditation and were accepted in their approval of the AFA in 

Photography degree. 

5. The streamlining of the curriculum is a probable explanation for some of the increases in 

the enrollments of our photography courses.  By removing a few unnecessary courses it 

is easier to “funnel” more students into the remaining offerings. 
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6. The new courses PO 260 and PO 270 show good enrollment, but we only have one 

semester of data for each, therefore we cannot extrapolate any significant conclusions.  

However, anecdotal evidence indicates that they will continue to successfully attract 

students. 

 

 

Course Success Rates (broken down by race/ethnicity, gender, age)  

The data for Course Success Rates can be found in Appendix E.  Summarize the data trends. 

The data in Appendix E indicate a high success rate for all Photography courses listed.  

The lowest “Successful Course Enrollments” were indicated for PO 220 at 77%, while the 

rest of the courses show very high success rates in the 80 percentile range and above.  

We believe that these numbers are indicative of the success of this degree program. 

 

Four-Year Course Success Rate Trends  

The data for Course Grade Distributions can be found in Appendix F.  Summarize the data 

trends.  

The Four-Year Success Trends show the following: 

1. Success rates have increased in all photography courses except for two courses:  PO 102 

and PO 230.  Also, the success rates can be characterized as very high. 

2. The success rate in PO 102 has decreased only 2% (from 85%-83%).  Therefore it still 

remains very high and overall can be termed consistent. 

3. We do not have data for PO 230 in year 2011, but from 2008 -10 the success rate has 

dropped from 100% down to 86%.  This is not unreasonable, and a success rate of 86% is 

still very high, while a 100% success rate is really unsustainable. 

4. The withdrawal rates have decreased in all photography courses except for two courses:  

PO 102 and PO 230.  Overall, the withdrawal rates are very low and most often are 

characterized by the withdrawal of 1, or 2 students. 

5. The withdrawal rate in PO 102 has increased from 12% - 14% (from 4 students to 5 

students).  We would characterize this increase as insignificant and we would expect 

small variances semester by semester. 
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6. The withdrawal rate in PO 230 has increased from 0% - 14%.  This looks dramatic but in 

reality is insignificant when this represents an increase from 0 students up to 1 student 

withdrawing from this course. 

7. Therefore, the Four-Year Success Trends show that the program is consistently 

succeeding in helping students complete courses and accomplish their goals. 

 

 

Evaluation Questions 

1. Is the program consistently attracting new students 

Yes, the data show that the program is successfully attracting new students even though 

there is a decrease in new student enrollment of 50%.  This is attributable primarily to 

our advising that has shifted enrollments from this degree program to the AFA degree 

program in Photography.  Our primary concern here is to continue to offer both of these 

programs since they serve different needs. 

 

1. Is the enrollment trend meeting established targets, ensuring program viability?  If 

targets for enrollment have not been established, what should they be? 

 

Enrollments in this program have decreased by 50% while those in AFA Photography 

have increased by 51% since 2009.  This further bolsters our belief that our students are 

shifting toward the AFA program.  No enrollment targets have been established for the 

AA program.  The combined AA and AFA enrollments (along with non-major enrollments) 

are at this moment filling almost all photography classes to capacity, and without new 

rooms/labs we do not have the ability to offer more photography studio courses.  

Therefore, we have placed an artificial limitation on the number of students we can 

serve. 

 

Currently the AFA program has 113 students while the AA program has 24 students in 

Fall enrollments.  This is a good ratio.  

 

Therefore, the learning afforded by these statistics can help us establish an enrollment 

target for the AA in Photography program of 20-35 students. 

 

2. Do students appear to be progressing through the program well? 
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The data on Student Progress show that student Grad/Transfer/Still Here rates have 

increased by 6% from 56% to 62%.  This is an indicator that students are progressing 

through the program well, and on average this percentage is comparable to other 

successful programs at GRCC.   

 

3. Is the yearly ratio of the number of students enrolled to the number of graduates 

appropriate given program goals? 

 

The number of graduates from this program has steadily increased from 2% to 11%, an 

increase of 9%.  This graduation rate is above average in relation to graduation rates 

from other degree programs at GRCC.  We are encouraged by this finding and hope that 

our advising of students will continue to return dividends. 

 

Our new Advising system which will reintroduce the Advising Day concept within our 

department might have an impact on these numbers.  If possible we would like to see 

more students complete our degrees and we will make an effort to continue advising in 

this regard.  

 

4. What does the course enrollment by semester data tell you? 

As stated previously, the data show the following: 

1. Enrollments in PO 101 increased in 2009-11, but have decreased back to their original 

status of 2008-09.  Thus in 2008-09 the enrollment was 253 students, while in 2011-12 it 

stands at 252.  We believe that these numbers reflect regional statistics.   

2. Enrollments in all of the rest of the photography courses show an increase by 

comparison to their 2008-09 status.  This is likely due to the streamlining of the program 

through the deletion of a few courses. 

3. The only photography course that exhibits a decrease in enrollments is PO 252 which 

dropped from 16 students in 2008-09 to 11 students in 2011-12.  In this case, the 

introduction of our new PO 260 that utilizes video and still photography is probably 

taking students away from the PO 252 which deals with video only. 

4. The following courses have been placed on “Dormant” status and will not be offered 

again.  These are:  PO 107, PO 127, PO 240, and PO 250.  This was done in order to 

remove antiquated courses and to streamline the curriculum.  These changes were 

reported to NASAD accreditation and were accepted in their approval of the AFA in 

Photography degree. 
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5. The streamlining of the curriculum is a probable explanation for some of the increases in 

the enrollments of our photography courses.  By removing a few unnecessary courses it 

is easier to “funnel” more students into the remaining offerings. 

6. The new courses PO 260 and PO 270 show good enrollment, but we only have one 

semester of data for each, therefore we cannot extrapolate any significant conclusions.  

However, anecdotal evidence indicates that they will continue to successfully attract 

students. 

 

5. Are students passing courses at the appropriate rates?  If not, which courses are of 

concern?  Are the Course Success Rates the same for the various sub-group 

populations?  If not, where are the areas of concern? 

As stated previously the overall course success rates are very high.  None of the courses 

provide a reason for concern in overall success rates. 

For most of the courses in Photography the success rates of the various sub-groups are 

similar.  The only variations that on the surface look like a concern are explainable as 

follows: 

a. PO 102 – Black at 50% success and Hispanic at 50% success, while White is at 92%.  

This cannot be compared properly when whites were enrolled at 26 students, while 

Hispanics were only 2 students and Blacks were only 6 students.  With small numbers 

of Hispanics and Blacks one student out of two or three students out of six 

(respectively) not succeeding, provide a 50% success rate over a very small sample 

for those race/ethnicity segments.  Such a small sample cannot indicate an area of 

concern.  

b.  PO 105 – Male at 25% success, while Female is at 94%.  Once again, in this course 

the enrollment of Females was 16 students, while the enrollment of Males was a 

much smaller sample of 4 students.  Such a small sample cannot indicate an area of 

concern. 

c. PO 220 – Pell at 67% success, while No Pell is at 86%.  In this measurement we have 6 

students with Pell and 7 students without Pell.  When 2 students with Pell did not 

succeed we have a 67% success ratio.  This small number cannot indicate an area of 

concern. 

d. PO 260 – Hispanic at 67%, while White is at 100%.  Once again the sample is so small 

that the Hispanic enrollment is three students with only one of these students 

showing unsuccessful enrollment.  This is too small a number to indicate an area of 

concern. 
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6. Do the grade distributions seem appropriate for each course?  If not, which courses are 

of concern? 

 

Grade distributions seem appropriate. 

 

Action Needed 
Based on the documentation and evaluation in this section, please indicate if action or 
improvement is needed in the following areas within the department by making your response 
bold: 
 

New Student Enrollment  Yes No 
Total Student Enrollment Yes No 
Student Progress Yes No 
Degree Attainment  Yes No 
Course enrollment by semester Yes No 
Course Success Rates Yes No 

Course grade distributions Yes No 

 
 
 

Program Curriculum 

Documentation 
 
Program Curriculum History (last eight years) 
[Document any program additions or changes, course additions or changes] 
 
Over the last 8 years (2005-2013) the program has undergone significant changes.  The program 
had no digital photography courses and the NASAD accreditation site visit of Fall 2003 had 
indicated that in order to achieve accreditation the program would have to include at least 25% 
digital curriculum.  Discussions eventually resulted in the invitation of a Photography Advisory 
Board to provide best practices and ideas for updating the curriculum. 
 
Thus in 2007 the curriculum was completely overhauled.  The new curriculum included an entry 
level PO 101 course that focused primarily on digital photography training.  The following 
course, PO 102 continued and expanded the digital training of photography students.  Wet 
darkroom training was not offered until the students had completed PO 101 and PO 102.  After 
that point students chose to continue with the new course PO 106 (more in depth digital 
photography) or the new PO 126 ( a completely wet darkroom course).  Other new courses 
established higher levels of digital and wet darkroom training.  On the digital side, PO 107 
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provided training in color photography, PO 230 provided the most advanced digital experiences 
with the highest level of photoshop manipulation.  PO 240 and PO 250 remained as the well 
established studio photography courses, but now they were conducted with either digital or film 
tools.  On the wet darkroom side of the curriculum PO 127 became the second film course 
offering advancement of this medium and PO 220 remained the large format view camera film 
course. 
 
Since this thorough revision of the curriculum, our professors have incrementally tweaked the 
outcomes to keep pace with developments in the field of photography.  Also after Departmental 
discussions it was decided to streamline the curriculum by removing a few courses and by 
writing a few new courses.   
 
Removal:   
First we decided that PO 107 was redundant because color was now practiced since the 
beginning of the program (PO 101 and 102 are primarily about digital color photography).  
 
Second, we decided that PO 127 (the second film course) would be removed because in a two 
year program the students had too many courses to choose from and it was preferential to 
provide them with other wet darkroom experiences.  Thus, we have added PO 270 to the 
curriculum (see below under “Additions”. 
 
Additions: 
First, we decided that PO 240 and PO 250 (the studio classes) should be combined into the new 
PO 245.  Thus their portraiture and studio lighting outcomes were combined into one course 
that will help with enrollments (PO 240 and 250 had decreasing enrollments for some time). 
 
Second, we decided to add PO 260, a new capstone course in digital photography that would 
teach students new practices in combining digital video with still photography.  This is a cutting 
edge course that places our program ahead of any photo program in the area. 
 
Third, we decided to add PO 270, a new capstone course in wet darkroom processes to 
emphasize traditional, early photographic processes and hybrid approaches.  
 
This latest round of revisions has been reviewed by NASAD and has been approved in their 
acceptance of our revised AFA in Photography curriculum.  The new courses have already met 
with successful enrollments and great student interest.  We feel that this update has helped us 
keep our program ahead of others in our community. 
 
 
 
 
Advisory Board Contributions 
[Document any noteworthy Advisory Board contributions to the curriculum]  
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As mentioned above, the Photography Advisory Board we invited and convened in 2007 had a 
dramatic impact on our curriculum.  The changes outlined above took place because the 
Advisory Board made it clear that digital photography was necessary in the education of 
students interested in either artistic or commercial applications of photography. 
 
Courses Approved for Online Delivery- See Appendix G 
 
AT 105 and AT 106 are approved for online delivery and they are two of the art history choices 
available in this curriculum, 
 
Honors Courses- See Appendix G 
 
None 
 
Study Away Courses- See Appendix G 
 
AT 190 has been offered as a Study Away course to Greece.  A few students from this curriculum 
have taken this course. 
 
Course Equivalencies with Transfer Institutions- See Transfer Institution Spreadsheet 
[Document observations about which courses are aligned with transfer institutions]   
 
For the moment we have not received transfer documentation.  Overall, we know that the 
courses of this program transfer well to most institutions.  
 
Program/Course Equivalencies with K-12 Institutions 
 
[Review/Document the Tech-Prep Articulation Agreement for this program] 
 
For the moment we have not received k-12 information.  We can however state that we do not 
have agreements with K-12 institutions. 
 

Evaluation Questions 

1. Is the program structured appropriately given the target student population and current 

student population (traditional, transfer, and/or adult learners)?  Please explain. 

The program is structured correctly and to meet the needs of our student population.  It 

is structured according to national standards to be equivalent of the first two years of a 

BFA program in Photography, and has been approved as such by NASAD accreditation.  

Since many of our students seek transfer to four-year institutions this is appropriate and 

necessary.  The classes of this program are also attended by adult learners, and students 
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who seek employment in photography.  The coursework is appropriate for these groups 

also, and provides the rigor necessary for success in the field of photography. 

  

2. To what extent is the program curriculum aligned with external professional standards 

(Industry, State, or National)?  Are the current courses within the program or discipline 

appropriately and sufficiently addressing external standards?  Please explain. 

As explained above, the curriculum is aligned with national professional/academic 

standards and is overseen by NASAD Accreditation.  The coursework addresses the needs 

of our students for transfer to Kendall College, to GVSU, to Aquinas, to Columbia in 

Chicago, and to most four-year institutions across the U.S.   

 

Keeping the program current and able to successfully address external standards is 

accomplished by consistent conversations with our transfer institutions and through 

national level conversations administered by NASAD Accreditation conferences. 

  

3. Does the program design and structure reflect external standards and best practices?  

Please explain. 

This program’s design and structure reflects external best-practices but at the same time 

with the advent of digital photography, our revised curriculum has provided guidance to 

our transfer institutions of how to successfully structure a program for the needs of 

current and future students.  In this respect we moved ahead of our transfer institutions 

and we have established an enviable position in the way we are able to provide a very 

advanced curriculum.  For this reason four-year institutions call on us to learn how to 

improve their photographic curricula. 

 

4. To what extent is the curriculum aligned with the first two years of transfer institutions?  

[Transfer Institution Curriculum Comparison] 

Generally the courses of our curriculum are similar to the courses offered in the first two-

years of transfer institutions.  Our alignment exists by design and follows as in the case 

of other institutions the general standards provided by NASAD.  We are however ahead 

of many institutions as we provide instruction in digital photography at an earlier stage 

in the curriculum.  Many of these institutions are recognizing the necessity to “shift 

gears” and are slowly changing their curricula to emulate what we have accomplished. 

 

5. Do the program outcomes reflect the demonstrable skills, knowledge, and attitudes 

expected of students by the end of the program?  Are the Program Student Learning 

outcomes clearly stated and measurable?  If not, what changes are suggested? 
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The program outcomes were revised in 2011 to reflect expectations for the students in 

visual arts programs.  Within these programmatic outcomes we see a reflection of the 

skills and attitudes we expect students will possess by the end of the program.  The 

program Student Learning Outcomes have been clearly stated and are measurable.  They 

also reflect our ILOs. 

 

6. Are all four of the ILOs and associated competencies integrated into the program?  Do 

students have the opportunity to build the knowledge, skills, and attitudes associated 

with the ILOs throughout the program? [Curriculum Mapping] 

All four of the ILOs are integrated in the program and students are expected to build the 

competencies associated with the ILOs throughout the program.  CARP documents for 

the courses of this program are evidence of our commitment to these competencies and 

their associated ILOs. 

 

7. Are the current course offerings sufficient in terms of breadth and depth?  If not, what 

courses should be added and or eliminated? [Curriculum Mapping] 

The curriculum has the breadth and depth of the first two years of a BFA curriculum.  In 

our most recent revision of this curriculum we have streamlined the course offerings 

while at the same time adding more breadth and depth through the addition of 

advanced courses in both film and digital photography.   

 

8. Have general education courses been purposefully integrated into the program?  Are 

the general education courses within the program appropriate and sufficient to support 

the learning associated with the Institutional and Program Learning Outcomes? 

[Curriculum Mapping] 

The general education courses are fully integrated into this program.  Humanities 

courses like History of Photography as Art (PO 105), History of Art Before 1400 (AT 105), 

History of Art after 1400 (AT 106), History of Modern Art (AT 271), are examples of 

courses necessary to the development of artists and fulfill degree and gen. ed. 

Requirements for our students. 

 

Writing skills, math and science skills, and social science skills are also integral to the 

education of our students.  All of these contribute to their ability to critically think, to 

communicate effectively, and to practice social and personal responsibility. 

 

9. Are the honors and study away offering sufficient for the program? 

Students are able to take honors courses from various disciplines.  The same applies to 

study away programs.  We have offered study away program to Greece at various times, 
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and Kimberly Overdevest is working on the addition of a study away program to France.  

These provide good opportunities for our students, but an increase in these opportunities 

would also be helpful in providing students more options. 

 

10. Do the course sequences require increasing application of higher-order thinking skills as 

students’ progress through the program?  Is the course sequence aligned in such a way 

that the Program Student Learning outcomes are mastered by the end of the program? 

Arts programs have always been structured in a “building block” approach, where 

knowledge, skill, and higher level thinking are continuously increased by building on top 

of previous “blocks”.  The first courses in college arts programs are called “foundation 

courses” for this specific reason.  They are the foundation on which the more advanced 

courses depend.  Without them the student has difficulty in achieving higher levels of 

thinking and mastery of skills that produce artworks with a professional level of 

presentation.  Course sequencing and pre-requisites ensure that our students have the 

knowledge and skills as they progress from one level to the next. 

 

By the end of the program, students achieve high levels of proficiency in all of our 

Student Learning Outcomes.  This is evidenced not only in our own assessments, but also 

in assessments rendered by reviewers from transfer institutions, such as the School of 

the Art Institute of Chicago, Kendall College of Art and Design, GVSU, etc… 

 

11. Is experiential learning, including internships and academic service learning, 

systematically embedded into the courses?  Are the current experiential learning 

opportunities sufficient?  Please explain. 

Internships and Academic Service Learning are not programmatically required, but they 

are encouraged.  Photography students are often recommended to photograph 

weddings and other events in the community.  They are also involved in photographing 

for Display Magazine, for the Collegiate student newspaper, for student artworks 

records within the Visual Arts Department, and for other enterprises that arise from time 

to time.  Photography students are also recommended to local photography studios to 

work with them on “photo shoots” and to help out in the studio environment. 

 

Overall, the current experiential opportunities are numerous and sufficient. 

 

12. Does the curriculum prepare students for a constantly changing employment 

environment, and prepare students to expect and manage change?  Please explain. 

The changes we have made to the photography curriculum have addressed this issue 

with great success.  Our students are able to work in either a digital environment or a 
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traditional wet darkroom environment.  As we train our students to develop an artistic 

eye we feel that they have a clear advantage in the ever-changing environment of 

photography.  They understand the latest technologies and are able to anticipate change 

and be successful in various situations, in either the academic or employment sectors.  

We have evidence that our students are successful in both. 

13. Is the curriculum developed in such a way that it allows students to continue their 

education once they are finished with this program?  Please explain. 

Many of our students transfer successfully to four-year institutions.  Our curriculum is 

developed to provide the skills and courses necessary for transfer to four-year programs.  

This is a principle that is especially important in the accreditation of our program and 

has been approved by NASAD. 

 

14. Are the online offerings (courses & number of sections) sufficient to meet student and 

programmatic needs? 

AT 105 and AT 106 are available as online courses and are offered in several sections 

throughout the year.  None of the studio photography courses are offered online, but no 

student demand exists for these courses to be offered online.  Their “in the studio” 

character is better served by a classroom experience. 

 

Therefore, current demand for online offerings is met sufficiently. 

Action Needed 

Based on the documentation and evaluation in this section, please indicate if action or 
improvement is needed in the following areas within the department by making your response 
bold: 
 

Program structure Yes No 
Curriculum alignment with external professional standards Yes No 
Transfer alignment Yes No 
Program Outcomes Yes No 

Program Learning Outcomes Yes No 

ILOs Yes No 

Course offerings Yes No 

General Education Yes No 

Honors Program Yes No 

Study Away Program Yes No 

Internships Yes No 

Academic Service Learning Yes No 

Course sequencing Yes No 

Pre-requisites Yes No 

Preparing students for change Yes No 
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Online course/program offerings Yes No 

 

 

Assessment of Student Learning 

Documentation 

Program Learning Outcome(s) assessed this year 

[Please list the Program Learning Outcome(s) that you assessed this year.] 

 

The Student Learning Outcomes at the Program level are: 

 

7. Demonstrate skill in the creation of artworks while exploring technical and conceptual 

approaches. 

8. Develop an attitude of curiosity and habits of inquiry that foster lifelong learning. 

9. Identify and apply appropriate solutions to aesthetic and design problems through the 

understanding of design principles, concepts, and media. 

10. Objectively critique, verbally and in writing, one’s own artwork as well as those of others. 

11. Produce artworks that demonstrate a professional level of presentation. 

12. Cultivate an appreciation for aesthetics and diversity. 

 

Amongst these, learning outcomes 1, 3, and 4 were assessed in photography courses this year. 

 

Measures of Student Learning 

[Please list the measures of student learning that were used this year (student work/measurement 

instrument] 

 

The measures of student learning utilized were: 

4. student artworks 

5. critiques 

6. Assessment Tests 

 

 

Initial Data and Findings 

[Summarize the data and findings from the measurement of student learning.  Add the detailed data to 

the appendices]  
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The data and findings are gathered not only from this year’s assessments but wherever possible from 

several years of assessments. 

 

The following are our findings and they are a repeat from the AFA in Photography findings since the two 

degree programs share classes: 

 

 

 

PO 101 Photography 1 

ENTRY SCORES:  although different types of rubrics have been utilized through the years we find that the 

entry scores are lower than exit scores by a factor of 50%. For example in Fall 2012 entry scores in one 

class averaged 1.02 out of 5, and in another section the average was 1.24 out of 5. 

 

EXIT SCORES show that the students are understanding concepts and have increased the quality of their 

projects.  In the class that showed an entry score average of 1.02 the exit score average was 2.53.  In the 

section that showed an entry score average of 1.24 the exit score average was 3.0.  

 

CONCERNS:  The scores are deemed to indicate overall success and none of the exit scores  are 

significantly lower than others.  However, as the photography area is changing assessment types from 

time to time it is difficult to get consistent data.  At this moment the assessments are moving toward 

critical thinking and creative thinking/problem solving measurements.   

 

CONCLUSION:  The assessment data do not indicate need for concern.  Therefore we will keep on 

monitoring future assessments to make sure we continue on a successful path.  Furthermore, we will 

standardize the assessments to provide us more consistent data.  

 

PO 102 Photography 2 

Many photography classes including PO 102 moved away from a technical assessment based on quizzes 

and tests (student knowledge of the photography technical side) to a conceptual and creative type of 

assessment.  

To this extent critical thinking and creative thinking assessments were performed.  To help students 

improve their critical and creative thinking Filippo Tagliati restructured the class critiques.   Once a 

semester he holds one on one meetings with them and he reshape assignments to give more importance 

to the conceptual side.  For the work in progress critique along with the pictures they turn in a sort of 

"shooting log" where they describe what they tried to achieve, if they were successful in their choices and 

possible solution for problems they found along their way.  All those strategies hopefully will improve 

problem solving, and help with the creative and critical thinking. 
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CREATIVE THINKING SCORES:  these average at 2.06 out of 4 and show very good results in Acquiring 

Competencies, while the lowest results are in Innovative Thinking with an average of 1.50 out of 4. 

 

CRITICAL THINKING SCORES:  these average at 2.95 out of 4 in one section and 2.41 in another section.  

These are positive results. 

 

CONCLUSION:  We will keep monitoring assessment results to make sure we continue on a successful 

path.  Also standardization of assessment rubrics for this course will have to take place to provide us 

consistent data sets. 

 

PO 106 Digital Image Processing 

Many photography classes including PO 106 moved away from a technical assessment based on quizzes 

and tests (student knowledge of the photography technical side) to a conceptual and creative type of 

assessment.  

To this extent critical thinking and creative thinking assessments were performed.  To help students 

improve their critical and creative thinking Filippo Tagliati restructured the class critiques.   Once a 

semester he holds one on one meetings with them and he reshapes assignments to give more 

importance to the conceptual side.  For the work in progress critique along with the pictures they turn in 

a sort of "shooting log" where they describe what they tried to achieve, if they were successful in their 

choices and possible solution for problems they found along their way.  All those strategies hopefully will 

improve problem solving, and help with the creative and critical thinking. 

 

CREATIVE THINKING SCORES:  these average at 2.33 out of 4 and show very good results in Acquiring 

Competencies, while the lowest results are in Innovative Thinking with an average of 2.08 out of 4. 

 

CRITICAL THINKING SCORES:  these average at 2.38 out of 4.  These are positive results. 

 

CONCLUSION:  We will keep monitoring assessment results to make sure we continue on a successful 

path.  Since Filippo Tagliati is the only professor teaching this course the new assessment rubrics he is 

utilizing will continue to provide us consistent data sets. 
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PO 126 Film Image Processing-1 

ENTRY SCORES averaged at 2-3 out of 5 in Winter 2013.  

 

EXIT SCORES show an average of 3-4 out of 5 in Winter 2013.  This is a positive result and shows 

successful performance in all categories.  

 

CONCERNS:  The scores are deemed to indicate overall success and none of the exit scores  are 

significantly lower than others.   

Jonathon Russell wrote:   

 

“Students enter PO 126 with varying degrees of traditional darkroom experiences and expertise. Several 

weeks are spent with basic technical skills so all students may succeed with new material.  While several 

scores from the midterm assessments are on the low to average side, there was improvement noted in 

all categories from the final critique form. Many students did not feel a need to practice skill sets 

presented during the regular twice a week class sessions. The college maintains open lab times totaling 

18 hours per week in our tradition darkrooms and nearly 12 hours in the computer lab just for student 

use.  The assessment scores improvement is, in my opinion, attributed to the new requirement (Fall, ’12) 

of the student spending an additional 30 hours of open darkroom lab time, per semester, as part of their 

final grade (30 hours equal 10% of final grade). Photography students (both digital and analog) rarely 

have the equipment or facilities to complete assignments or practice creative skills outside of class nor do 

some see the need to hone their craft in order to create their Art. The student is required to login with 

the on duty lab assistant each time that they show up for a lab session. I keep track of the time logged 

over the semester and apply the hours to the tabulation of the final grade.”   

 

 

CONCLUSION:  These findings do not indicate need for concern. However we need to add Critical Thinking 

and Creative Thinking assessments to provide consistency across the photography program. 

 

PO 230 Advanced Digital Image Processing 

ENTRY SCORES averaged at 2.70 out of 5 in Fall 2009.  The category that most closely matches Filippo 

Tagliati’s current Creative Thinking assessments is stated as Original Approach and showed a 2.63 

average.  

 

EXIT SCORES show an average of 3.80 out of 5 in Fall 2009.  This is a positive result and shows successful 

performance in all categories.  The category of Original Approach showed a 3.88 average.  

 

CONCERNS:  The scores are deemed to indicate overall success and none of the exit scores  are 

significantly lower than others.   
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CONCLUSION:  These findings do not indicate need for concern.  Therefore we will keep on monitoring 

future assessments to make sure we continue on a successful path.  Moreover, the switch to Critical 

Thinking and Creative Thinking assessments will provide us new data sets. 

 

   

 

Curricular or Pedagogical Changes Implemented 

 

[Briefly describe the curricular or pedagogical changes are planned or were made as a result of what you 

learned from the measurement of Program Learning Outcomes.] 

 

PO 102, PO 106, PO 230, and PO 260 have added critical and creative thinking approaches that 

emphasize outcomes which are not exclusively based on technical assessments.  The technical emphasis 

of the past pointed out that there was not enough emphasis on the conceptual, creative side of our 

instruction.  The rubrics utilized for assessments in past years were primarily about the techniques of 

photography.  Now we are incorporating a strong emphasis on the creative and critical thinking 

categories.  This is essential to the success of our students as they transfer or find jobs in the field of 

photography. 

 

PO 126 has added a requirement of 30 lab hours outside of class time per semester for each student.  

This has helped improve student performance as indicated on recent assessment scores. 

 

 

Data and Findings (post improvement/change)  

[Summarize the data and findings from the measurement of student learning after the 

improvements/changes were made.  Add the detailed data to the appendices] 

 

The data reported above for PO 102, PO 106, and PO 230 show that problem solving, innovative thinking, 

and critical thinking have become central to pedagogical approaches in these classes.  The data are new 

and have created baselines that will be used for future comparisons.  Our interpretation of these current 

data sets is that they show very positive results. 

 

The data from PO 126 show that the requirement of extra lab time outside of class is improving student 

learning. 

 

Evaluation 

2. Are licensure/certification exam pass rates are above national or state averages (if applicable)?  

If not, please explain what needs to be done to improve. 
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There are no licensure/certification exams for this degree program. 

 

 

Action Needed 

Based on the documentation and evaluation in this section, please indicate if action or improvement is 

needed in the following areas within the department by making your response bold: 

 

Identifying Measures for each Program Learning Outcome Yes No 
Reporting out longitudinal data in a meaningful format Yes No 
Creating meaningful improvement projects Yes No 

 

Preparing for the future 

Documentation 

Environmental Scanning/Trends 

[Environmental scanning data and information/Trends impacting the program or discipline.] 

 

We did not receive environmental scanning data this year, therefore in our action items we will list that 

we would like more data about future trends in the field. 

 

However, we know that photography and in particular digital photography are very popular fields right 

now.   Traditional, wet darkroom photography retains interest as a specialty subject in the field. 

 

The current AFA program in Photography provides students a strong foundation.  At the same time with 

cutting edge courses like PO 260 Photography and Moving Pictures, and PO 270 Alternative 

Photographic Processes the program is looking forward in providing students with advanced concepts 

they will need as they transfer to four-year institutions. 

 

Program Planning 

[Please identify the overall intentions for program development and changes over the next four years.] 

 

Programmatically the AFA in Photography is structured to meet the needs of current and future students.  

The program was recently streamlined through elimination of courses (PO 107, PO 127, PO 240, and PO 

250), and the addition of PO 245, PO 260 and PO 270.  These changes have updated the curriculum and 

we do not foresee a need for changes in the next four years.  However, we might find the need to 

respond to future technological changes with curricular amendments.  
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Evaluation Questions 

3. Are the resources sufficient to meet identified needs and goals for the next four years?  

Please explain. 

The resources are tight, but if the course fees structure instituted for all our courses goes 

into effect this upcoming year, and if these funds are added to the Photography budget 

then we believe that we will be able to maintain quality. 

   

4. Are the facilities and equipment adequate to facilitate teaching and learning?  Please 

explain. 

Currently the facilities are adequate.  However, in the future we foresee the need for 

more digital lab space because currently the two digital labs operate at full capacity and 

there is no room for additional class meeting times. 

Action Needed 

Based on the documentation and evaluation in this section, please indicate if action or improvement is 

needed in the following areas within the department by making your response bold: 

 

Program Planning Yes No 
Securing resources for course development/administration Yes No 
Facilities/equipment upgrades Yes No 

 
Other:  We need transfer data and environmental scanning data 
to be able to interpret trends and better plan for the future. 

  

   
Other:  We need to run assessments of conceptual 
treatment/problem solving and critical thinking in several 
photography courses that have not provided such data at this 
point.  

  

   

 

Additional Tasks/Work 

 Develop the Course Review schedule for the next four years (beginning with next year) 

 

CARP review and revision schedule is current and is active. 
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 Identify which courses from the department will be developed in online or hybrid 

format over the next four years.   Indicate the highest priorities for online and hybrid 

development and the academic year in which the course will be developed. 

 Review all publications, website, catalog to ensure consistency of information 

 

 Complete the Follow-Up Action Checklist 

 

 

 

 

 

 

 

 

Art & Design, AFA 
___________________________________________________________________ 

 

Mission & Purpose 

Documentation 

Mission/Purpose Statement 
[Document the mission/purpose statements] 
 
Revised, and approved March 2013. 
 
 

                           VISUAL ARTS DEPARTMENT  

                                       PURPOSE STATEMENT   

                     

It is the mission of the visual arts department to support the College’s Mission by: 

1.  enabling our students from diverse backgrounds to achieve their goals by fostering their             
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     artistic growth, development of specific skills, personal expression, and appreciation for  

     art. 

2.  contributing to the continuing vitality of the arts in our community and beyond through    

     the creative work and service of our students and faculty. 

 

Driving our mission, we believe that arts impact demonstratively the following personal and 

community values: 

 

1.  intellectual enrichment, ethical perception, and overall quality of life. 

2.  success in education, including students at risk by balancing academic breadth with  

     skills training, providing alternative learning opportunities,  encouraging self-     

     expression, and nurturing self-esteem. 

3. economic growth for more attractive and desirable communities. 

4.  critical and creative thinking, problem-solving and communication skills, visual  

     skills, collaboration, and curiosity/desire for  learning. 

5.  respect for and appreciation of individual and cultural diversity (past and present). 

 

                                   GOALS AND OBJECTIVES 

To achieve our mission, all aspects of our department and staff are dedicated to student success and 

program excellence through continuous improvement. 

 

1.  SERVING STUDENTS (degree and transfer, personal interest, and developmental      

    learners).  We serve our students by providing the following: 

     a.  curricular programs that foster academic breadth and skills training for success in  

          arts/general employment and/or transfer to baccalaureate degree programs. 

     b.  learning opportunities that are flexible and support alternative learning rates and  
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          styles, and an openness to other learning possibilities. 

     c.  one-to-one student mentoring and advising with art faculty. 

     d.  training in safety and health hazards and procedures appropriate to use of art  

         materials and equipment. 

     e.  opportunities for portfolio reviews, exhibitions, publications, and community  

          service. 

      

2.  IMPROVING CURRICULAR PROGRAMS by the following: 

     a.  offering A.A. Liberal Arts degrees and A.F.A. Pre-Professional degrees in Fine Arts 

          and Photography. 

     b.  offering sequential classes in art history, basic studio in art/design, and emphases in  

          ceramics, drawing, painting, and photography. 

     c.  collaborating with Teacher Education at GRCC and other curricular programs. 

     d.  offering art history classes that also fulfill Humanities requirements for all GRCC  

          degree/certificate programs and MACRAO transfer agreements.  

     e.  seeking new and updating existing transfer agreements with 4-year institutions  

     f.  ensuring that our programs and policies comply with the standards and guidelines of  

          national accrediting organizations and national professional arts associations. 

     g.  selecting and including multicultural and global references into art history and studio  

          curricula. 

 

3.  IMPROVING LEARNING ENVIRONMENTS by the following: 

     a.  providing space facilities, equipment, and technology appropriate to support  

          curricular offerings.  

     b.  promoting the health and safety of our students and the environment by responsible  
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          risk management of our studios, fine arts materials, and photographic chemicals. 

     c.  managing instructional resources (slides, videos, disks), student works archive, and  

          art gallery collections.    

     d.  ensuring program and policy effectiveness by ongoing strategic planning, evaluation  

          reviews, and projection studies. 

     e.  promoting positive ways of social interaction, self-confidence in ability to exchange  

          ideas and opinions with others, capacity to deal with multi-ethnic, multiracial         

          backgrounds, and confidence that one can be of value to the community and in turn             

          learn from it. 

 

4.  IMPROVING PROFESSIONAL DEVELOPMENT by the following: 

     a.  assessing teaching strategies, alternative pedagogies, and program offerings to meet  

          current and future student/community needs. 

     b.  ensuring professional currency of faculty knowledge and skills by participating in  

          new technology training, studio workshop or research opportunities, and professional  

          national art organizations.  

     c.  ensuring professional credential standards of faculty by requiring terminal degrees  

         (M.F.A./Ph.D.) and/or appropriate professional expertise. 

 

5.  SERVING THE COMMUNITY by the following: 

     a.  promoting student volunteerism in the community. 

     b.  promoting GRCC Art Gallery with its mission dedicated to providing diverse, high-  

           quality exhibitions for the education and inspiration of the college and community.  

     c.  encouraging active faculty collaboration with our transfer and business partners (e.g. 

          as exhibiting artists. guest lecturers, advisory committee members, as exhibition  
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          jurors, and workshop organizers).   

 

 

 

 
 
Target Audiences 
[Identify the target audience(s) for the program] 
 

1. High School students entering College 
2. Returning College students with arts interests 
3. Individuals seeking career change with Fine Arts as a target major 
4. Electives seekers 
5. Humanities seekers 
6. Photography Majors 
7. Art Majors 
8. Computer Applications Majors 
9. Interiors and Fashion Majors 
10. Culinary Arts Majors 
11. Architecture students 
12. Product Engineering Ferris University students 
13. Kendall College students picking up arts classes at GRCC 

 
Program Admissions Requirements 
[Describe the existing or proposed admissions requirements for this program] 
 
The Fine Arts program follows the general GRCC guidelines for entrance to GRCC programs.  This 
means that we have an open door policy as long as students meet general criteria for 
admission.  Transfer credits, and Advanced Placement credits are evaluated by the Registrar’s 
office and in certain cases by the Visual Arts Department Head. 
 

Evaluation Questions 

1. Is the purpose/mission statement current and relevant?  

 

Yes, the Purpose/Mission statement is current and relevant in accomplishing the 

program goals.  Our current Mission statement was recently revised in March 2013. 
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2. Has the target audience for the program been identified?  Who is the target audience 

for this program?  Is the program attracting and appropriately serving the target 

audience? 

 

The target audience is identified above.  According to the statistics the program is 

increasingly and successfully attracting more of this audience.  The numbers show that 

new student enrollment in the AFA Fine Arts program (code 251) has increased from 3 

students to 29 and overall student enrollment in this program has increased from 25 

students to 78.  Our students are successful in accomplishing their goals of transfer to 

four-year institutions and of finding employment in the fine arts fields. 

 

3. If there are admissions criteria for the program, are they appropriate and do they 

facilitate program and student success?   

 

The only admissions criteria are general readiness criteria established by GRCC to 

evaluate students’ readiness in English and Math.  These are valid criteria because they 

demonstratively impact student success in all of our photography courses. 

Action Needed 

Based on the documentation and evaluation in this section, please indicate if action or 
improvement is needed in the following areas within the department by making your response 
bold: 

Mission/Purpose Yes No 
Target Audience Yes No 
Program Admissions Yes No 

 

 

Program Data 

Documentation  

New Student Enrollment  

The data for New Student Enrollment can be found in Appendix B.  Summarize the data trends.  

The data show that new student enrollment in the AFA Fine Arts program (code 251) has 

increased from 3 students to 29 students in the last four years.  These are encouraging numbers 

but have to be contemplated in relation to decreasing numbers in the AA Art degree (code 201).  

The most likely reason for this increase in the AFA degree is our advising of students.  The AFA is 
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able to better serve students interested in transferring to BFA programs in four-year schools.  

Since a great number of our students are interested in continuing their education at four-year 

institutions they seem to be registering in an increasing ratio for the AFA program. 

Total Student Enrollment 

The data for Total Student Enrollment can be found in Appendix B.   Summarize the data trends.  

The data show that Total Student Enrollment has increased from 25 students to 78 students.  

Again this is a tremendous increase but our explanation of it has to include that our advising of 

students has helped them register for the AFA program whenever they are interested in 

transferring to four-year colleges.  Thus we see the ratio of enrollments in AFA Fine Arts 

outpacing that of AA in Art. 

Student Progress 

The data for Student Progress can be found in Appendix C.  Summarize the data trends.  

Data for Student Progress show that the number of students have increased by 55%, the 

number of graduates have increased by 1%, but the transfers have decreased by 8%.  Numbers 

for still here are steady, but show a slight decrease by 2%.  Those who have Left Education have 

increased by 10%.  The overall success rate indicated by Grad/Transfer/Still Here has dropped by 

10% but is still at an acceptable rate of 64%. 

Degree Attainment  

The data for Credential, Certificate, or Degree Attainment can be found in Appendix C.  

Summarize the data trends.  

Degree Attainment has increased to 6% in the last four years.  This is very positive and could be 

attributed to our consistent advising and encouragement for students to complete GRCC 

degrees before they transfer to four-year institutions. 

Course enrollment by semester 

The data for Course Enrollment by Semester can be found in Appendix D. Summarize the data 

trends.  

These data show the following: 

1. In the four years many courses show a rise in enrollments in 2009-10 and 2010-11 but 

these numbers decreased for the 2011-12 year.  However in several cases the numbers 

for 2011-12 are higher than those indicated in the beginning of the cycle:  2008-09. 
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2. AT 105 and AT 106 show a slight decrease of 3% and 5% respectively from 2008-2012.  

This is a decrease that we believe is explainable mostly in connection to the general 

decrease experienced by GRCC and other Colleges/Universities.  We believe this because 

these courses are primarily serving students who seek general education credits in 

Humanities. 

3. AT 130 shows a 19% increase over the four year cycle.  This is probably because this 

course is a requirement for many arts related degrees and programs. 

4. AT 131 shows an 8.6% increase for the same reason as AT 131. 

5. AT 140 shows a 13% increase for the same reason as AT 130 and AT 131. 

6. AT 141 shows a 22% decrease most likely because only fine arts majors need this course. 

7. AT 150 shows a 62% increase since we have added two sections per year.  This addition 

of sections is due to demand from architecture students transferring to Lawrence Tech. 

8. AT 160 and AT 165 are new courses and we do not have enough data for trends to 

appear.  However as combined classes they are helping enrollments of AT 214 and AT 

218 respectively – explained below. 

9. AT 190 is a Study Away course that is offered infrequently.  We do not have enough data 

for trends. 

10. AT 200 shows a 67% decrease.  This course is only needed by fine arts majors who will 

specialize in painting.  In financially difficult times we believe more fine arts majors 

follow fields that lead more directly to jobs.  

11. AT 201 shows a 37.5% decrease in three years and was cancelled in 2011-12.  This course 

is affected in the same way as AT 200. 

12. AT 214 shows a decrease of 56.5% but in actuality it shows an increase of 8% when 

viewed as a combined class with the AT 160 non-majors Painting course.  Since we found 

that non-majors could not take Painting 1 (AT 214) because it required too many 

prerequisites we created AT 160 Painting for non-majors to run as a combined class with 

AT 214 and we were able to increase student enrollments.  Thus for the first time in a 

few years we see an 8% increase. 

13. AT 215 shows a 36% increase.  As we increase enrollments in Painting 1 we are also able 

to increase enrollments in Painting 2. 

14. AT 218 shows a 33% increase.  But in reality this should be amended by the enrollment of 

AT 165 Mixed Media for non-majors which runs as a combined class with AT 218.  When 

this is taken into consideration the increase in enrollments stands at 53%. 

15. AT 219 shows a 70.6% decrease.  This is a summer elective course that follows the trends 

we see in fine arts courses that do not lead directly to jobs during uncertain economic 

times. 

16. AT 222 shows an 8% decrease. 

17. AT 223 shows a 30% increase. 
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18. AT 230 shows a 12% increase. 

19. AT 231 shows a 26% decrease.  As this course is always combined with AT 230, any 

increase in AT 230 will always result in a decrease in AT 231, unless extra sections of the 

course are offered. 

20. AT 240 shows a 4% increase.  WE have offered an extra section of AT 240 which 

generated increased enrollments. 

21. AT 255 is a class declared dormant and has been replaced by ED 220. 

22. AT 260 shows a 13% increase.  Graphic Design is a very popular art field especially in 

difficult financial times. 

23. AT 261 shows a 4% increase in three years but then it was cancelled in 2011-12. 

24. AT 270 shows a 42% increase.  This is explained by the addition of a section per year to 

meet demand by architecture students needing this class for transfer to Lawrence Tech. 

25. AT 271 shows a 51% increase.  We have added an extra section per year to meet 

demand of art majors, photography majors, and students from other arts related 

programs. 

Course Success Rates (broken down by race/ethnicity, gender, age)  

The data for Course Success Rates can be found in Appendix E.  Summarize the data trends.  

The data in Appendix E indicate a high success rate for all Art courses listed.  The lowest 

“Successful Course Enrollments” were indicated for AT 140 at 51%, although a second 

page indicates a success rate of 69% for AT 140.  Most likely, the first of these pages 

refers to AT 140 with 136 students and the second table refers to our new AT 139 with 

13 students.  AT 139 is Drawing for non-majors and is combined with AT 140 Drawing 1.  

Drawing 1 is a difficult course for non-art majors and the data show a 51% success rate.  

This is why we created AT 139 (which already shows a 69% success) and we believe that 

as more of the non-majors start taking this course instead, the success rates will rise for 

AT 140. 

The rest of the courses show good success rates from the 57% - 100% range.  Twelve out 

of 18 courses show success rates in the 70 percentile to 90 percentile range.  We believe 

that these numbers are indicative of the success of this degree program. 

 

 

Four-Year Course Success Rate Trends  
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The data for Course Grade Distributions can be found in Appendix F.  Summarize the data 

trends.  

The Four-Year Success Trends show the following: 

1. Success rates have increased in 6 courses, they have stayed similar/steady in 3 courses, 

and have decreased in 8 courses. 

2. Courses with an increased success rate are:  AT 130, AT 150, AT 214, AT 222, AT 223,and  

AT 230.  Their success rates are high and range from 77%-100%. 

3. Courses with steady success rates are:  AT 131 at 94%, AT 260 at 88%, and AT 271 at 

90%.  Their success rates are high. 

4. Courses with decreased success rates are:  AT 105, AT 106, AT 140, AT 141, AT 200, AT 

231, AT 240, and AT 270.  From these, AT 140 shows the lowest success rate with 49%.  

This course as explained earlier is a difficult course for non-art majors who take it as an 

elective.  The standards of the course have to remain high for our accreditation with 

NASAD.  This is why we created the new AT 139 course for non-majors interested in 

Drawing as an elective.  

5. Another of the courses showing low success rate is AT 231 at 50%.  This statistic comes 

from a very small sample of students.  Two students were successful in this course while 

two were unsuccessful.  This is too small of a sample to indicate any need for concern. 

6. AT 240 showed a 53% success ratio.  In this course seven students withdrew to comprise 

a 23% withdrawal ratio.  This contributed to the low success and is explainable through a 

variety of reasons including students not having enough time to do the projects, students 

finding other priorities in life, etc… 

7. The rest of the courses which showed decrease in success recorded success ratios in the 

57%-78% range.  These are average and do not indicate a need for concern.   

8. Several courses show a decrease in withdrawal rates.  These courses are:  AT 130, AT 

214, AT 222, AT 223, AT 230, AT 231, and AT 270. 

9. AT 140 showed an increased withdrawal rate from 19% to 33%.  This as explained above 

indicates that students taking elective credits are not ready for a course that holds 

NASAD level standards in drawing.  These students will start enrolling more often in our 

AT 139 course and will be more likely to succeed in the future. 

10. AT 200 showed a withdrawal rate of 22% even though only 2 students withdrew from 

this class.  This is too small a number to indicate a need for concern. 

11. Therefore, the Four-Year Success Trends show that the program is consistently 

succeeding in helping students complete courses and accomplish their goals.  The data 

also show that wherever withdrawal rates are high and/or success rates are lower than 

we would like to see we are likely to see improvements wherever we have incorporated 

non-majors’ courses like AT 139 Drawing, AT 160 Painting, and AT 165 Mixed Media. 
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Evaluation Questions 

1. Is the program consistently attracting new students 

Yes, the data show that the program is successfully attracting new students.  New 

student enrollments have shown a tremendous increase from 3 students in 2009 to 29 

students in 2012. Alongside the new student enrollment trend we see that the overall 

enrollment trends shows the same tremendous increase for this program.  This is 

attributable primarily to our advising that has shifted enrollments from the AA degree 

program in Art to the AFA degree program in Fine Arts.  This is definitely a success as 

many of our students are planning to transfer to four-year institutions and the AFA 

degree is better at preparing them to do so. 

 

With decreasing enrollments across our region we are planning to take an active role in 

promoting our programs to the local High Schools.  We are planning to visit schools and 

advertise our programs there, but we are also planning an “Art Camp Day” where by 

invitation local High Schools will visit our classrooms and will make the connections that 

we believe will encourage these students to study in Arts programs at GRCC.  We hope 

that this will increase our enrollments. 

 

2. Is the enrollment trend meeting established targets, ensuring program viability?  If 

targets for enrollment have not been established, what should they be? 

 

Enrollments in this program have increased while those in the AA in Art have decreased 

by 37%.  In these numbers we see a balancing act as one program loses students to its 

“sister program.”  No enrollment targets have been established for the AFA program.  

The combined AA and AFA enrollments (along with non-major enrollments) are at this 

moment filling many but not all of our art courses.  Therefore, we have a bit of room to 

grow the number of students we serve.  Since the Fall 2012 enrollments in the AFA 

program (code 251) were at 78 students we can establish an enrollment target of 78-90 

students. 

 

3. Do students appear to be progressing through the program well? 

The data on Student Progress show that student Grad/Transfer/Still Here rates have 

decreased by 10% from 74% to 64%.  However, in the last year of this survey this statistic 

increased from 59% to the current 64%.  Overall these statistics indicate that students 
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are progressing through the program well, and on average this percentage is 

comparable to other successful programs at GRCC.   

 

4. Is the yearly ratio of the number of students enrolled to the number of graduates 

appropriate given program goals? 

 

The number of graduates from this program has steadily increased to 6%. This 

graduation rate is above average in relation to graduation rates from other degree 

programs at GRCC.  We are encouraged by this finding and hope that our advising of 

students will continue to return dividends. 

 

Our new Advising system which will reintroduce the Advising Day concept within our 

department might have a greater impact on these numbers.  If possible we would like to 

see more students complete our degrees and we will make an effort to continue advising 

in this regard.  

 

5. What does the course enrollment by semester data tell you? 

As stated previously, the data show the following: 

1. In the four years many courses show a rise in enrollments in 2009-10 and 2010-11 but 

these numbers decreased for the 2011-12 year.  However in several cases the numbers 

for 2011-12 are higher than those indicated in the beginning of the cycle:  2008-09. 

2. AT 105 and AT 106 show a slight decrease of 3% and 5% respectively from 2008-2012.  

This is a decrease that we believe is explainable mostly in connection to the general 

decrease experienced by GRCC and other Colleges/Universities.  We believe this because 

these courses are primarily serving students who seek general education credits in 

Humanities. 

3. AT 130 shows a 19% increase over the four year cycle.  This is probably because this 

course is a requirement for many arts related degrees and programs. 

4. AT 131 shows an 8.6% increase for the same reason as AT 131. 

5. AT 140 shows a 13% increase for the same reason as AT 130 and AT 131. 

6. AT 141 shows a 22% decrease most likely because only fine arts majors need this course. 

7. AT 150 shows a 62% increase since we have added two sections per year.  This addition 

of sections is due to demand from architecture students transferring to Lawrence Tech. 

8. AT 160 and AT 165 are new courses and we do not have enough data for trends to 

appear.  However as combined classes they are helping enrollments of AT 214 and AT 

218 respectively – explained below. 
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9. AT 190 is a Study Away course that is offered infrequently.  We do not have enough data 

for trends. 

10. AT 200 shows a 67% decrease.  This course is only needed by fine arts majors who will 

specialize in painting.  In financially difficult times we believe more fine arts majors 

follow fields that lead more directly to jobs.  

11. AT 201 shows a 37.5% decrease in three years and was cancelled in 2011-12.  This course 

is affected in the same way as AT 200. 

12. AT 214 shows a decrease of 56.5% but in actuality it shows an increase of 8% when 

viewed as a combined class with the AT 160 non-majors Painting course.  Since we found 

that non-majors could not take Painting 1 (AT 214) because it required too many 

prerequisites we created AT 160 Painting for non-majors to run as a combined class with 

AT 214 and we were able to increase student enrollments.  Thus for the first time in a 

few years we see an 8% increase. 

13. AT 215 shows a 36% increase.  As we increase enrollments in Painting 1 we are also able 

to increase enrollments in Painting 2. 

14. AT 218 shows a 33% increase.  But in reality this should be amended by the enrollment of 

AT 165 Mixed Media for non-majors which runs as a combined class with AT 218.  When 

this is taken into consideration the increase in enrollments stands at 53%. 

15. AT 219 shows a 70.6% decrease.  This is a summer elective course that follows the trends 

we see in fine arts courses that do not lead directly to jobs during uncertain economic 

times. 

16. AT 222 shows an 8% decrease. 

17. AT 223 shows a 30% increase. 

18. AT 230 shows a 12% increase. 

19. AT 231 shows a 26% decrease.  As this course is always combined with AT 230, any 

increase in AT 230 will always result in a decrease in AT 231, unless extra sections of the 

course are offered. 

20. AT 240 shows a 4% increase.  WE have offered an extra section of AT 240 which 

generated increased enrollments. 

21. AT 255 is a class declared dormant because education majors needed a single course 

that could teach art, music, and theater.  For this reason AT 255 has been replaced by 

the new ED 220. 

22. AT 260 shows a 13% increase.  Graphic Design is a very popular art field especially in 

difficult financial times. 

23. AT 261 shows a 4% increase in three years but then it was cancelled in 2011-12. 

24. AT 270 shows a 42% increase.  This is explained by the addition of a section per year to 

meet demand by architecture students needing this class for transfer to Lawrence Tech. 
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25. AT 271 shows a 51% increase.  We have added an extra section per year to meet 

demand of art majors, photography majors, and students from other arts related 

programs. 

 

6. Are students passing courses at the appropriate rates?  If not, which courses are of 

concern?  Are the Course Success Rates the same for the various sub-group populations?  

If not, where are the areas of concern? 

As stated previously the overall course success rates are good to high.  In greater detail: 

The data in Appendix E indicate a high success rate for all Art courses listed.  The lowest 

“Successful Course Enrollments” were indicated for AT 140 at 51%, although a second 

page indicates a success rate of 69% for AT 140.  Most likely, the first of these pages 

refers to AT 140 with 136 students and the second table refers to our new AT 139 with 

13 students.  AT 139 is Drawing for non-majors and is combined with AT 140 Drawing 1.  

Drawing 1 is a difficult course for non-art majors and the data show a 51% success rate.  

This is why we created AT 139 (which already shows a 69% success) and we believe that 

when more of the non-majors start taking this course instead, the success rates will rise 

for AT 140. 

The rest of the courses show good success rates from the 57% - 100% range.  Twelve out 

of 18 courses show success rates in the 70 percentile to 90 percentile range.  We believe 

that these numbers are indicative of the success of this degree program. 

The success rates for the various sub-groups are balanced in almost all the classes.  The 

only ones that showed a variation were the following: 

1. AT 105 with Black students at 30%.  In this course white students are at 

69% success rate.   

2. AT 106 shows 0% success for Black, Hispanic, and Asian students.  

However in each of these subgroups only 1 or 2 students were enrolled.  

This sample is too small to indicate a need for concern. 

3. AT 140 shows Black students with the lowest success rate at 15%.  

7. Do the grade distributions seem appropriate for each course?  If not, which courses are 

of concern? 

 

Grade distributions seem appropriate. 

Action Needed 
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Based on the documentation and evaluation in this section, please indicate if action or 
improvement is needed in the following areas within the department by making your response 
bold: 
 

New Student Enrollment  Yes No 
Total Student Enrollment Yes No 
Student Progress Yes No 
Student Participation in Nontraditional Fields  Yes No 
Credential, Certificate, or Degree Attainment  Yes No 
Student Completion in Nontraditional Fields  Yes No 
Student Retention and Transfer  Yes No 
Course enrollment by semester Yes No 
Course Success Rates Yes No 

Course grade distributions Yes No 

 
 

Program Curriculum 

Documentation 
 
Program Curriculum History (last eight years) 
[Document any program additions or changes, course additions or changes] 
Overall, the AFA program in Fine Art has remained the same since its introduction.  Some new 
courses in art have been added to help out enrollments and at the same time to provide non-art 
majors some elective choices that the advent of prerequisites had taken away from this student 
population. 
 
The AFA program was instituted to provide art majors the courses and credits equivalent to the 
first two years at a transfer institution and the ability to transfer directly into a BFA program 
without the need to make-up courses which would normally be completed in the first two years 
of college.  Our program is a general Fine Arts program and allows students to experience both 
two-dimensional and three-dimensional arts.  After transfer most students choose to specialize 
in either of these modes of artistic production.   
 
Since our program has been created to mirror the four-year institution programs at both the 
local and national level we have not had to amend or change the curriculum.  However, as 
mentioned earlier the addition of non-art majors courses in Drawing (AT 139), in Painting (AT 
160), and in Mixed Media (AT 165) has helped us in the last year to increase enrollment in 
Painting and Mixed Media where too many prerequisites were preventing non-majors from 
signing-up.  In addition, the non-majors Drawing class (AT 139) has allowed this population a 
less stressful offering in comparison to the more rigorous version of Drawing required for art 
majors.  It should be noted that these non-art majors’ offerings do not count toward the 
completion of the AFA degree. 
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As we know time does not stand still and the popularity of digital media is a reminder of this.  It 
is obvious that digital processes have flourished in graphic arts, in web design, in photography, 
in digital illustration, and digital animation.  It will not be long before we see more demand for 
digital processes in fine arts too.  An example of this would be the Digital Painting course 
offered at Kendall College of Art and Design this year.  We need to stay abreast of such 
developments and that is why Nick Antonakis and Robin VanRooyen have proposed to study 
digital painting this summer.  Robin will be able to immediately implement this digital process in 
her Color course (AT 131).  Nick will have to strategize whether digital processes will be 
integrated in the current traditional painting course (AT 214).  At the moment we theorize that 
it is more likely that we will develop a new course for Digital Painting.  This will keep our AFA 
program current and viable for new generations of art students. 
 
Advisory Board Contributions 
[Document any noteworthy Advisory Board contributions to the curriculum] 
 
We have not had an Advisory Board for this program.  We have based our decisions on 
contributions from equivalent programs at Kendall College, and GVSU.  Also contributions from 
our NASAD accreditation conferences and meetings with colleagues from NASAD accredited 
schools have been instrumental in keeping current.   
 
Courses Approved for Online Delivery- See Appendix G 
 
AT 105 and AT 106 are approved for online delivery.  Among art offerings these courses can be 
successfully delivered in an online environment.  On the other hand, studio courses are not a 
natural fit for online delivery. 
 
Honors Courses- See Appendix G 
 
None 
 
Study Away Courses- See Appendix G 
 
AT 190 has been offered occasionally.  This is an art study away course that has been offered in 
Greece with good success.  Kimberly Overdevest is working on the creation of an AT 195 Study 
away course to France.  This would be an Art History offering and it would partner with Hillery 
Haney’s French language offering. 
 
Course Equivalencies with Transfer Institutions- See Transfer Institution Spreadsheet 
[Document observations about which courses are aligned with transfer institutions] 
 
We did not receive transfer information.  However, we are very familiar with equivalencies and 
transfer of our courses to several of our transfer institutions. 
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The School of the Art Institute of Chicago and College for Creative Studies in Detroit transfer all 
of our classes.  SAIC has named GRCC a partner community college amongst 20 of the best 
community college art programs in the United States.  In this partnership they offer our students 
transfer of a year’s worth of courses if they finish one semester at GRCC.  They also offer these 
students an automatic $6000 scholarship.  
 
Kendall College transfers most of our courses.  From time to time some courses do not transfer, 
but this is usually dependent on evaluation of portfolio. 
 
GVSU has traditionally been stingy on transfer credits.  However, times have changed and they 
have written as official policy that they accept our AT 130 and AT 140 as long as students have 
received a grade of B or higher.  They also accept our art history courses and our general 
education credits.  The rest of the art course transfers require a portfolio evaluation.  For several 
years we have known multiple students from GRCC who have received complete transfer of their 
credits, but this has been an uneven story.  We are currently trying to articulate with GVSU, and 
this has so far accomplished the aforementioned policy from their art department.  This will 
probably help some of our students to decide that GVSU will be the place to continue their 
studies.  However, from what we know, since Kendall College has been offering complete 
transfer of GRCC credits most of our students will continue to choose Kendall over GVSU.  
 
Aquinas and Calvin usually transfer all our courses.  We have several students studying at these 
institutions after transfer from GRCC.  We hear from Aquinas art faculty an appreciation for the 
level of accomplishment our students achieve in their art studies because of the solid 
foundations they received in their first two years at our college. 
 
Program/Course Equivalencies with K-12 Institutions 
[Review/Document the Tech-Prep Articulation Agreement for this program] 
 
For the moment we have not received k-12 information.  We can however state that we do not 
have agreements with K-12 institutions.  Once in a while high school students who have taken 
AP credits in art apply for credit at GRCC.  Their AP portfolio is reviewed by the Visual Arts 
Department Head at GRCC and credit is awarded for either Design 1 (AT 130), or for Drawing 1 
(AT 140). 
 

Evaluation Questions 

1. Is the program structured appropriately given the target student population and current 

student population (traditional, transfer, and/or adult learners)?  Please explain. 

The program is structured correctly and to meet the needs of our student population.  It 

is structured according to national standards to be equivalent of the first two years of a 

BFA program in Fine Art, and has been approved as such by NASAD accreditation.  Since 
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many of our students seek transfer to four-year institutions NASAD approval of our 

degree program is a statement of curricular quality and validity. 

   

The classes of this program are also attended by adult learners, and students who seek 

employment in arts professions.  The coursework is appropriate for these groups also, 

and provides the rigor necessary for success in various fields of art.  The AFA in Fine Art is 

the correct choice for those interested in Drawing, Painting, Illustration, ceramics, 

sculpture, and jewelry.  

  

2. To what extent is the program curriculum aligned with external professional standards 

(Industry, State, or National)?  Are the current courses within the program or discipline 

appropriately and sufficiently addressing external standards?  Please explain. 

As explained above, the curriculum is aligned with national professional/academic 

standards and is overseen by NASAD Accreditation.  The coursework addresses the needs 

of our students for transfer to Kendall College, to GVSU, to School of the Art Institute of 

Chicago, to College for Creative Arts, to Aquinas, to Calvin, to MSU, to UM, and to most 

four-year institutions across the U.S.   

 

Keeping the program current and able to successfully address external standards is 

accomplished by consistent conversations with our transfer institutions and through 

national level conversations administered by NASAD Accreditation conferences. 

  

3. Does the program design and structure reflect external standards and best practices?  

Please explain. 

This program’s design and structure reflects external best-practices while NASAD 

accreditation provides guidance in this respect.  Furthermore it is designed to parallel 

similar programs at GVSU and Kendall College.  For this reason we are watching for 

developments that utilize digital processes and how these might be incorporated in 

programs offered by these transfer institutions.  Thus far, Digital Painting offered by 

Kendall College is the first of these types of curricular adjustments.  Also we are aware 

that our students desire digital additions to their fine arts curriculum.  As already 

mentioned, this is why we want to prepare ourselves with appropriate training to meet 

the needs of our current and future students.  Nick Antonakis and Robin Vanrooyen plan 

to take digital painting lessons in summer 2013.  

 

4. To what extent is the curriculum aligned with the first two years of transfer institutions?  

[Transfer Institution Curriculum Comparison] 
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Generally the courses of our curriculum are similar to the courses offered in the first two-

years of transfer institutions.  Our alignment exists by design and follows as in the case 

of other institutions the general standards provided by NASAD.   

 

5. Do the program outcomes reflect the demonstrable skills, knowledge, and attitudes 

expected of students by the end of the program?  Are the Program Student Learning 

outcomes clearly stated and measurable?  If not, what changes are suggested? 

The program outcomes were revised in 2011 to reflect expectations for the students in 

visual arts programs.  Within these programmatic outcomes we see a reflection of the 

skills and attitudes we expect students will possess by the end of the program.  The 

program Student Learning Outcomes have been clearly stated and are measurable.  They 

also reflect our ILOs. 

 

6. Are all four of the ILOs and associated competencies integrated into the program?  Do 

students have the opportunity to build the knowledge, skills, and attitudes associated 

with the ILOs throughout the program? [Curriculum Mapping] 

All four of the ILOs are integrated in the program and students are expected to build the 

competencies associated with the ILOs throughout the program.  CARP documents for 

the courses of this program are evidence of our commitment to these competencies and 

their associated ILOs. 

 

7. Are the current course offerings sufficient in terms of breadth and depth?  If not, what 

courses should be added and or eliminated? [Curriculum Mapping] 

The curriculum has the breadth and depth of the first two years of a BFA curriculum.  As 

such the program offers what our students need to be able to continue their education 

at four-year institutions.   

 

As discussed earlier the future of our curriculum will turn in the direction of digital 

process offerings.  We are looking to see if Digital Painting will need to be the first of 

these. 

 

8. Have general education courses been purposefully integrated into the program?  Are 

the general education courses within the program appropriate and sufficient to support 

the learning associated with the Institutional and Program Learning Outcomes? 

[Curriculum Mapping] 

The general education courses are fully integrated into this program.  Humanities 

courses like History of Art Before 1400 (AT 105), History of Art after 1400 (AT 106), and 
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History of Modern Art (AT 271), are examples of courses necessary to the development 

of artists and fulfill degree and gen. ed. requirements for our students. 

 

Writing skills, math and science skills, and social science skills are also integral to the 

education of our students.  All of these contribute to their ability to critically think, to 

communicate effectively, and to practice social and personal responsibility. 

 

9. Are the honors and study away offering sufficient for the program? 

Students are able to take honors courses from various disciplines.  The same applies to 

study away programs.  Within the Visual Arts Department we have offered a study away 

program to Greece at various times, and Kimberly Overdevest is working on the addition 

of a study away program to France.  These provide good opportunities for our students, 

but an increase in these opportunities would also be helpful in providing students more 

options. 

 

10. Do the course sequences require increasing application of higher-order thinking skills as 

students’ progress through the program?  Is the course sequence aligned in such a way 

that the Program Student Learning outcomes are mastered by the end of the program? 

Arts programs have always been structured in a “building block” approach, where 

knowledge, skill, and higher level thinking are continuously increased by building on top 

of previous “blocks”.  The first courses in college arts programs are called “foundation 

courses” for this specific reason.  They are the foundation on which the more advanced 

courses depend.  Without them the student has difficulty in achieving higher levels of 

thinking and mastery of skills that produce artworks with a professional level of 

presentation.  Course sequencing and pre-requisites ensure that our students have the 

knowledge and skills as they progress from one level to the next. 

 

By the end of the program, students achieve high levels of proficiency in all of our 

Student Learning Outcomes.  This is evidenced not only in our own assessments, but also 

in assessments rendered by reviewers from transfer institutions, such as the School of 

the Art Institute of Chicago, Kendall College of Art and Design, GVSU, etc… 

 

11. Is experiential learning, including internships and academic service learning, 

systematically embedded into the courses?  Are the current experiential learning 

opportunities sufficient?  Please explain. 

Internships and Academic Service Learning are not programmatically required, but they 

are encouraged.  Art students are often recommended to work on murals, to create 
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illustrations, and to work on portraits for people in the community.  Katie Budden has 

also involved her students in academic service learning projects. 

 

Overall, the current experiential opportunities are sufficient. 

 

12. Does the curriculum prepare students for a constantly changing employment 

environment, and prepare students to expect and manage change?  Please explain. 

Our curriculum has remained current and able to provide students the skills necessary for 

success in arts related employment.  Thus far the AFA in Fine Art curricula across the 

nation have not faced the pressures that other curricula have faced with the advent of 

digital processes.  This is simply because traditional drawing, painting, ceramics, and 

three-dimensional arts did not have the same pressures as curricula for graphic design, 

photography, animation, and game design.  However, the times are changing and we 

are starting to see that digital processes are making inroads within the traditional fine 

arts.  More than ever fine artists are working on projects that involve several media 

instead of only one.  As this happens, more artists start utilizing digital processes among 

other more traditional processes.  Therefore, to continue to prepare our students for 

both transfer and the ever-changing employment environment we will need to introduce 

learning experiences that involve digital processes within the fine arts framework. 

 

13. Is the curriculum developed in such a way that it allows students to continue their 

education once they are finished with this program?  Please explain. 

Many of our students transfer successfully to four-year institutions.  Our curriculum is 

developed to provide the skills and courses necessary for transfer to four-year programs.  

This is a principle that is especially important in the accreditation of our program and 

has been approved by NASAD. 

 

14. Are the online offerings (courses & number of sections) sufficient to meet student and 

programmatic needs? 

AT 105 and AT 106 are available as online courses and are offered in several sections 

throughout the year.  These courses serve our art students well.   

 

None of the studio art courses are offered online, but no student demand exists for these 

courses to be offered online.  The character of these offerings is better served by a 

classroom experience. 

 

Therefore, current demand for online offerings is met sufficiently. 
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Action Needed 

Based on the documentation and evaluation in this section, please indicate if action or 
improvement is needed in the following areas within the department by making your response 
bold: 
 

Program structure Yes No 
Curriculum alignment with external professional standards Yes No 
Transfer alignment Yes No 
Program Outcomes Yes No 
Program Learning Outcomes Yes No 

ILOs Yes No 
Course offerings Yes No 
General Education Yes No 
Honors Program Yes No 
Study Away Program Yes No 
Internships Yes No 
Academic Service Learning Yes No 
Course sequencing Yes No 
Pre-requisites Yes No 
Preparing students for change Yes No 
Online course/program offerings Yes No 

 

 

Assessment of Student Learning 

Documentation 

Program Learning Outcome(s) assessed this year 

[Please list the Program Learning Outcome(s) that you assessed this year.] 

 

The Student Learning Outcomes at the Program level are: 

 

13. Demonstrate skill in the creation of artworks while exploring technical and conceptual 

approaches. 

14. Develop an attitude of curiosity and habits of inquiry that foster lifelong learning. 

15. Identify and apply appropriate solutions to aesthetic and design problems through the 

understanding of design principles, concepts, and media. 

16. Objectively critique, verbally and in writing, one’s own artwork as well as those of others. 

17. Produce artworks that demonstrate a professional level of presentation. 

18. Cultivate an appreciation for aesthetics and diversity. 
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Amongst these, learning outcomes 1, 3, 4, and 5 were assessed this year. 

 

Measures of Student Learning 

[Please list the measures of student learning that were used this year (student work/measurement 

instrument] 

 

The measures of student learning utilized were: 

7. student artworks 

8. critiques 

9. Assessment Tests 

 

 

Initial Data and Findings 

[Summarize the data and findings from the measurement of student learning.  Add the detailed data to 

the appendices]  

 

The data and findings are gathered not only from this year’s assessments but wherever possible from 

several years of assessments. 

 

The following are our findings: 

 

 

 

AT 105 and AT 106 Art History Before 1400 and Art History After 1400 

Fall 2012 Assessments Summary   

 

Though all art historians in the department were and continue to use the exact same assessments, we 

have differed in the way that we track the assessments in an Excel format. Some of the assessments 

track 'change' between the first and the last. Others list 'credit' and 'no credit'. Many of the assessments 

printed out by Gretchen don't even state which class they were taken for (AT105 or 106) and the section 

that took the assessment. Obviously this is a problem. We need consistency. I will implement a standard 

recording document in Excel that will be used by all art history adjuncts.  

 

However, despite this issue, the results of the assessments are still 'readable'. On average, the 

assessments show a gain of, in some cases, nearly twice as much assessable knowledge by the end of the 

semester.  
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There are some questions on the assessments that repeatedly show a minimal improvement on the 

assessment, though it certainly does show improvement. These questions need to be reworded in order 

to be better understood by the student, or the question needs to perhaps be removed, or perhaps we 

need to spend more times discussing those topics in class, so the assessment results improve. This, of 

course, is predicated on the consensus that the material is an important part of the assessment of the 

students’ knowledge. 

 

Questions 3, 8, and 12 showed only a small increase in the number of correct answers in the final 

assessment (Fall 2012 AT105). However, question 3 showed a high number of students who answered 

correctly on the first assessment. Question 8 also shows a relatively high number of students getting the 

question correct on the first assessment.  

 

The questions that were particularly successful in an increase of correct answers on the final assessment 

were the following: 

Questions 1, 2, 5, 7, 10, 11, 13, 15, 17, 19-22, and 24 showed a substantial increase between the 

entry assessment to the final assessment.  (Fall 2012 AT105) 

 

The following questions showed an 80% or more rate of correct answers for the final assessment: 

 2-6, 11, 13, 15-19, 21-24 

 This suggests that these questions don’t need to be re-evaluated 

 

Conversely, the following questions showed a rate of 75% or less regarding correct answers on the final 

assessment, and thus need to be re-evaluated: 

 1, 7, 8, 14.  

 As stated above, these questions may need to be re-worded or omitted. 

 

AT 130 Design 1 

ENTRY SCORES averaged at 3.95 out of 5 in 2006 and have stayed similar at an average of 3.93 recently.  

Winter 2013 shows an average of 3.95.  This indicates good consistency. 

 

EXIT SCORES have risen slightly from an average of 4.21 out of 5 to an average of 4.63 recently.  This is a 
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small but positive change. This may be due to a change in focus of the projects.  Currently, each project 

has a focus on a Design Principle and/or Element of Art.  Students are also required to express their 

understanding of these components in the written Portfolio Book. 

Winter 2013 scores show an average of 4.52.  This is slightly lower than previous years and might be 

explained by the addition of new measures in Problem Solving and in Production of Professional 

Results. 

 

CONCERNS:  The scores are deemed to indicate overall success and none of the exit scores  are 

significantly lower than others.  It looks as if Rhythm scores lowest in Entry assessments.  However, the 

Exit scores show much improvement.  This is a result of addressing this issue after the first few 

assessments we did.  Exit scores are pretty regular.  When Rhythm is very low, the exit score is much 

improved, but still slightly lower than other areas. 

 

CRITICAL THINKING SCORES:  Winter 2013 scores have increased to 3.31 out of 4 in one class and 3.77 in 

a second class.  This indicates good success. 

 

CONCLUSION:  These findings do not indicate need for concern.  Therefore we will keep on monitoring 

future assessments to make sure we continue on a successful path. 

 

AT 131 Color 

7 semesters of data fall ’09, winter ’10, fall ’10, winter ’11, no fall ’11, winter ’12, fall ’12, winter ‘13 

 

“The assessment for Color was in the form of a written test. Data showed that there was a significant 

drop in the number of questions missed from winter ’12 on.  I kept track of questions missed by noting 

the particular ones missed by 4 or more students in a given semester, and then comparing the results 

semester to semester. A pattern emerged that showed certain questions that were missed over the 

semesters to be the same from ’09 to winter ’13.  This was not a surprise and I could have predicted the 

outcome for some of the questions, but not all.  Certain questions that had been missed repeatedly in 

the first 4 semesters, were not missed in the last 3 semesters of data, that is, winter ’12, fall ’12, and 

winter ’13.   

 

I researched the changes I made each semester: 

Starting with fall ’10.  I added a new project based on chromatic gray.   

Winter semester ’11 I made no changes.  

 Fall ’11 - again made changes – I added an internet research project on various topics on color, I 

dropped a landscape painting project and added a more conceptually based painting (Word List 
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Painting), to involve students with more creativity.  We also did the chromatic gray painting again and 

I tweaked it.  Unfortunately, I forgot to do the exit exam this semester. 

Winter ’12 I kept the chromatic gray and changed the creative painting project to another one 

(Shadowbox). 

Fall 2012 everything remained the same except for the creative project.  With this they had to read an 

article and do a painting based on the reading. 

Winter ’13 I dropped the local color from a photograph painting, and added a new one; a value 

painting based upon a color photograph.  I modified the chromatic gray painting to be done from a 

black and white photograph instead of a color photograph.  The creative painting became a choice 

between 3 different painting projects.  I added more review components for the color test. 

In the coming semesters I will see if the results of the assessment test remain the same or improve, 

which will be an indicator that the changes made had a positive impact on student learning.  

 

CONCLUSION:  Based upon the results of the last 3 semesters of assessments, in fall ‘13 I plan to add a 

component to one of the projects dealing with a color concept that was consistently missed on the 

assessment tests over the last 3 semesters.” 

 

AT 140 Drawing 1 

ENTRY SCORES averaged at 1.5 out of 5 and have risen to an average of 2.5 recently.  The average of six 

sections of AT 140 for Winter 2013 is at 2.34.  This indicates good consistency. 

 

EXIT SCORES have risen from an average of 3.5 out of 5 to an average of 4.5 recently. 

The average of six sections of AT 140 for Winter 2013 is at 3.79.  This is a positive change from past years 

and indicates overall consistency. 

 

CONCERNS:  The scores are deemed to indicate overall success and none of the exit scores  are 

significantly lower than others. The lowest scores appear in the areas of Skill and Value.  If we add more 

value projects (which we have discussed informally) we will have to sacrifice another area (i.e. line).  The 

Skill component is a bit trickier to address.  We are constantly introducing new techniques and media in 

AT 140.  I think that is, in part, AT 140's purpose.  Students are unable to get sufficient practice before 

moving on to the next technique. 

 

CRITICAL THINKING SKILLS:  Winter 2013 scores are in a range of 2.33-3.27 average, out of 4 depending 
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on the section and the professor who taught the class.  These numbers indicate good performance and 

provide a baseline for future comparisons. 

 

CONCLUSION:  These findings do not indicate need for concern.  Therefore we will keep on monitoring 

future assessments to make sure we continue on a successful path. 

 

AT 141 Drawing 2 

ENTRY SCORES averaged at 2.25 out of 5 in 2007 but have risen to an average of 2.60 recently.  This is 

probably explained as a result of a change where the entry assessment drawing now counts for a grade 

whereas it did not in the past.  Therefore students give more emphasis to this drawing and the results are 

better.  Results from two classes in Winter 2013 show a 3.01 and 2.97 average respectively.  This 

indicates a continued improvement in entry scores. 

 

EXIT SCORES have declined slightly from an average of 3.97 out of 5 to an average of 3.88 recently.  This 

is an insignificant change and can be attributed to human variation in scoring.  Results from two classes 

in Winter 2013 show a 3.64 and 3.51 average respectively.  This most likely reflects two additional exit 

assessments which were added this year:  Problem Solving and Produces Professional Results. 

 

CONCERNS:  The scores are deemed to indicate overall success and none of the exit scores  are 

significantly lower than others.  The lowest exit scores are registered in perspective at 3.72, and in 

conceptual treatment at 3.72 also.  These compare favorably with average scores in this subject of 3.88.  

We believe that these scores have improved over the years because we have placed emphasis on 

teaching and assignments that target these two areas. 

 

CRITICAL THINKING SKILLS:  Winter 2013 scores are in a range of 2.94-3.80 average, out of 4 depending 

on the section and the professor who taught the class.  These numbers indicate good performance and 

provide a baseline for future comparisons. 

 

CONCLUSION:  These findings do not indicate need for concern.  Therefore we will keep on monitoring 

future assessments to make sure we continue on a successful path. 

 

AT 150 Three-Dimensional Design 

The following assessment analysis is based on several different types of assessments conducted over the 

past three years for AT 150, AT 222, and AT 223: 

                             

 

 Critical Thinking from Critique 
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4  = Outstanding Achievement 

 

 

3  = Above Average Achievement 

 

 

2  = Average Achievement 

  

 

1  = Below Average Achievement 

 

 

0  = Failure to achieve minimum proficiency 

 

Rating Assessment Comments 

1 2 3 4 5 Explanation of Issues 
 
Students enter: high 1 rating and exit 4 to 5 based on 
student development throughout the semester. 

Students struggle to define their 
ideas. Their artwork is mostly 
based on copying. Whether this is 
the form of videos or store items. 
This copying has limited their 
abilities to develop concepts. 
Therefore, their artwork is not 
developing individual identity but 
rather relating stories/items that 
have pre-defined genres.  As first 
year art students this is 
understandable due to the 
amount of art exposure and 
maturity. However, as students 
develop into second year 
students, their work should begin 
to define techniques and ideas 
through oral and written 
discussions.  I do observe this 
occurring in the students toward 
the second year. But the 
challenging question is whether 
we have systematic departmental 
approach that develops this and 
can it be demonstrated class to 
class? 

1 2 3 4 5 Evidence (selecting and using information to investigate a 
point of view or conclusion) 
 
Students enter: low 2 rating and exit 4 to 5 based on 
student development throughout the semester. 

Students use technology as their 
main source of information.  As 
the students are challenged 
throughout their tenure through 
individual and group discussion 
their point of view develops. 
They become more aware of 
professors and student inputs 
and the importance of diversity 
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within their artwork. Toward the 
end of the semester, this is 
evident in critique discussions. 
Students are prepared with 
discussion points within their 
works and how these points 
directly relate to societal issues. 
Students begin to think about 
what they are going to create and 
how it answers these questions 
prior to the actual construction of 
their projects. This evidence is 
important to the growth of a 
student. 

1 2 3 4 5 Student's position (perspective, thesis/hypothesis) 
 
Students enter: low 1 rating and exit 4 to 5 based on 
student development throughout the semester. 

Many students enter the 
program concerned with the 
value of art within their lives. The 
concern is primarily based on 
economics. Students are 
concerned whether art will 
provide financial security in the 
future. This is often very evident 
in their approach to art making. 
Their works revolve around what 
they believe is acceptable to 
societies market place. This 
concept limits their creativity. 
Therefore, it is very crucial as a 
professor to teach creativity for 
intellectual gain rather than 
monetary values.  As this 
openness to creativity occurs 
student works improve and 
development of creativity 
broadens. 

1 2 3 4 5 Conclusions and related outcomes (implications and 
consequences) 
 
Students enter : low 2 rating and exit 4 to 5 based on 
student development throughout the semester. 
 
 
 
 
 

Students do learn. This is evident 
from first year and second year 
student works. No matter how 
talented a student is on arrival, 
they demonstrate vast 
improvements in communication, 
listening, artistic organization, 
and concepts/ideas in individual 
artworks. 

1 2 3 4 5 Conceptual Treatment /Problem Solving  
A. Able to define the problem  
B. Able to identify strategies for solutions 

A-F. Students struggle to define 
problems even when given direct 
assignments. However, over the 
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C. Able to propose solutions/hypotheses 
D. Able to evaluate potential solutions 
E. Able to implement solutions  
F. Able to evaluate outcomes 
 Students enter : low 2 rating and exit 4 to 5 based 
on student development throughout the semester. 

semester students do learn to 
identify solutions, propose and 
implement solutions. This is the 
learning process and cannot be 
rushed due to the learning and 
mastering of new techniques and 
tools. Students become very 
aware of the time and 
requirements needed to improve 
skill sets. This is evident when 
evaluating their works in person. 
Often times students responses 
are: Next time I would, I should 
have used, If I created another 
one, etc. These are excellent 
signs that students learn their 
ideas and concepts through the 
process of hands on trial and 
error reinforced through 
professor encouragement and 
dialogue. 

1 2 3 4 5 Produces artworks with Professional level of presentation. 
 
Students enter: low 1 rating and exit 4 to 5 based on 
student development throughout the semester. 

Students enter the college with 
very limited knowledge of how to 
present works of art. Student 
presentation skills vastly improve 
over their tenure. They begin to 
learn the importance of 
craftsmanship not only in the 
creation of the artwork but in the 
importance of digital 
documentation, installation 
processes, and gallery setting 
requirements. This is strong point 
within our department. We 
should continue to offer more 
opportunities for students to 
practice these skills-capstones, 
individual/groups shows, 
professor group critiques, etc. 

 

CONCLUSION:  These findings do not indicate need for concern.  Therefore we will keep on monitoring 

future assessments to make sure we continue in a successful path. 

 

Action Project Idea: 
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From our results create a series of questions from our assignments /ideas that we believe would increase 

critical thinking. Then create a required pre/post survey for our students to take online. Next step, in a 

year or two view results move to next step…etc… 

 

 

AT 200 Watercolor 1 

7 semesters of data '06-'07,'07-'08, Fall '08, missing winter '09, missing fall '09, winter '10, fall '10  

 

“A noticeable change occurred with the entry scores for (the category of) drawing. They increased 

significantly, starting with the fall of '08.  Scores went from the 2 range, (semesters fall ’06, winter ’07, 

fall ’07, and winter 08), to the 3 range, (fall ’08, fall ’10, and winter ’10).   The improvement in entry-level 

drawing scores has a correlation to the addition of a Drawing 1 prerequisite.  CARP history shows that 

the prerequisite was approved on 11/19/2007.  The lowest scores occurred fall ’06 semester and ranged 

from 2.94 (lowest score) for composition, to 3.50 (highest score), for skill with medium.  The highest 

scores occurred fall ’10 with scores ranging from 3.92 to 4.08.  The numbers reflect a trend upward from 

fall of ’06 until the last semester of record (fall ’10), with fluctuations in between. The median score 

between fall ’06 and fall ’10 was around 3.60.” 

 

CONCLUSION:  These findings do not indicate need for concern.  Therefore we will keep on monitoring 

future assessments to make sure we continue in a successful path. 

 

AT 201 Watercolor 2 

3 semesters of data winter '07, winter '09, and fall '10  

 

“The data show average scores to below average scores for the entry assessments of both classes.  Exit 

scores were predominantly in the high 3's to low 4's.  Nothing remarkable stood out.  

 

CONCLUSION:  These findings do not indicate need for concern.  Therefore we will keep on monitoring 

future assessments to make sure we continue on a successful path. 

 

AT 214 Painting 1 

ENTRY SCORES have risen over the semesters from an average of 1.85 to 3.10 out of 5.  This is because 

the instructor has started providing help in painting the entry assessment since it is now counted in the 

student’s grade.  Now students try much harder to produce a successful painting and our assessment 

shows this in the scoring.  Entry scores from Winter 2013 showed a 2.11 average.  This might be a little 

lower than recent scores because the class only had 4 students – a very small sample for getting average 

data. 
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EXIT SCORES have risen a little from 3.75 average to 4.22 average.  This increase is probably attributable 

to more consistent attention to these outcomes.  Exit scores from Winter 2013 showed a 3.75 average.  

This might be a little lower than recent scores because the class only had 4 students – a very small 

sample for getting average data.  Also the addition of a new assessment category in Produces 

Professional Results has probably impacted the average. 

 

CONCERNS:  several years ago Observation and Perspective received the lowest scores, but changes in 

prerequisites have helped to alleviate this concern.  At this point the lowest numbers come from the area 

of Conceptual Treatment.  Our new assessment is addressing this and changes have been made in 

painting assignments that will increase success in this regard.  Winter 2013 assessments show that 

Conceptual/Problem Solving has risen to a 4.00 average.  This indicates that the new painting 

assignments are producing positive results. 

 

CRITICAL THINKING SKILLS:  Winter 2013 scores are at 2.81 average, out of 4.  These numbers indicate 

good performance and provide a baseline for future comparisons. 

 

 

CONCLUSION:  It will be important to monitor the assessments of Conceptual Treatment/Problem Solving 

as the new painting assignments will continue to increase success. 

 

AT 215 Painting 2 

ENTRY SCORES have risen over the semesters from an average of 2.41 to 2.54 out of 5 (since Painting 2 

has not run recently these are scores from several semesters ago).  Since the students of this class have 

completed a Painting 1 course in a previous semester we believe that the increase in performance might 

be attributed to the fact that the assessment painting is now counted in the student’s grade (it was not 

in past years).  Now students try much harder to produce a successful painting and our assessment 

shows this in the scoring. 

 

EXIT SCORES have fallen slightly from 3.68 average to 3.63 average.  This is not a significant loss and can 

be attributed to student variation (talent) and/or small variations in scoring the rubric by the instructor. 

 

CONCERNS:  None of the measures are significantly lower than others.  The lowest scores are recorded in 

Observation, Texture, and Conceptual Treatment at 3.46 each. This is only slightly lower than the 

average recorded scores of 3.63.  This shows that all outcomes are being addressed equally and 

successfully. 

 

CONCLUSION:  Continue general monitoring of assessments to make sure that scores remain high. 

 

AT 218 Mixed Media 

2 semesters of data winter '08, and winter '09  
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Comparing winter '08 with winter '09, the entry scores for every category were higher for winter '09, but 

exit scores were only marginally higher for winter ‘09, indicating a higher success rate overall for winter 

'08.  In 2 categories, value and skill with medium, exit scores for winter '09 were actually lower than for 

winter '08.  Where students in '09 outperformed students in '08, was in the categories of creativity, 

drawing, and color, however, the score for color was only slightly higher.  

 

With only 2 semesters of data, it is hard to come to any conclusions about this.  Students in winter '09 

may have had higher skill levels in the beginning of the semester than did students in winter of '08, but in 

the end, both classes' exit scores compared to each other about equally.  The scores’ average for 2008 

was 3.82, while the average for 2010 was 3.87.  These are positive numbers and indicate overall 

consistency. 

 

CRITICAL THINKING SKILLS:  Winter 2013 scores are at a 3.75 average, out of 4.  These numbers indicate 

good performance and provide a baseline for future comparisons. 

 

 

CONCLUSION:  Continue general monitoring of assessments to make sure that scores remain high. 

 

AT 222  Pottery 1 

The following assessment analysis is based on several different types of assessments conducted over the 

past three years for AT 150, AT 222, and AT 223: 

                             

 

 Critical Thinking from Critique 

        

 

4  = Outstanding Achievement 

 

 

3  = Above Average Achievement 

 

 

2  = Average Achievement 

  

 

1  = Below Average Achievement 
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0  = Failure to achieve minimum proficiency 

 

Rating Assessment Comments 

1 2 3 4 5 Explanation of Issues 
 
Students enter: high 1 rating and exit 4 to 5 based on 
student development throughout the semester. 

Students struggle to define their 
ideas. Their artwork is mostly 
based on copying. Whether this is 
the form of videos or store items. 
This copying has limited their 
abilities to develop concepts. 
Therefore, their artwork is not 
developing individual identity but 
rather relating stories/items that 
have pre-defined genres.  As first 
year art students this is 
understandable due to the 
amount of art exposure and 
maturity. However, as students 
develop into second year 
students, their work should begin 
to define techniques and ideas 
through oral and written 
discussions.  I do observe this 
occurring in the students toward 
the second year. But the 
challenging question is whether 
we have systematic departmental 
approach that develops this and 
can it be demonstrated class to 
class? 

1 2 3 4 5 Evidence (selecting and using information to investigate a 
point of view or conclusion) 
 
Students enter: low 2 rating and exit 4 to 5 based on 
student development throughout the semester. 

Students use technology as their 
main source of information.  As 
the students are challenged 
throughout their tenure through 
individual and group discussion 
their point of view develops. 
They become more aware of 
professors and student inputs 
and the importance of diversity 
within their artwork. Toward the 
end of the semester, this is 
evident in critique discussions. 
Students are prepared with 
discussion points within their 
works and how these points 
directly relate to societal issues. 
Students begin to think about 
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what they are going to create and 
how it answers these questions 
prior to the actual construction of 
their projects. This evidence is 
important to the growth of a 
student. 

1 2 3 4 5 Student's position (perspective, thesis/hypothesis) 
 
Students enter: low 1 rating and exit 4 to 5 based on 
student development throughout the semester. 

Many students enter the 
program concerned with the 
value of art within their lives. The 
concern is primarily based on 
economics. Students are 
concerned whether art will 
provide financial security in the 
future. This is often very evident 
in their approach to art making. 
Their works revolve around what 
they believe is acceptable to 
societies market place. This 
concept limits their creativity. 
Therefore, it is very crucial as a 
professor to teach creativity for 
intellectual gain rather than 
monetary values.  As this 
openness to creativity occurs 
student works improve and 
development of creativity 
broadens. 

1 2 3 4 5 Conclusions and related outcomes (implications and 
consequences) 
 
Students enter : low 2 rating and exit 4 to 5 based on 
student development throughout the semester. 
 
 
 
 
 

Students do learn. This is evident 
from first year and second year 
student works. No matter how 
talented a student is on arrival, 
they demonstrate vast 
improvements in communication, 
listening, artistic organization, 
and concepts/ideas in individual 
artworks. 

1 2 3 4 5 Conceptual Treatment /Problem Solving  
A. Able to define the problem  
B. Able to identify strategies for solutions 
C. Able to propose solutions/hypotheses 
D. Able to evaluate potential solutions 
E. Able to implement solutions  
F. Able to evaluate outcomes 
 Students enter : low 2 rating and exit 4 to 5 based 
on student development throughout the semester. 

A-F. Students struggle to define 
problems even when given direct 
assignments. However, over the 
semester students do learn to 
identify solutions, propose and 
implement solutions. This is the 
learning process and cannot be 
rushed due to the learning and 
mastering of new techniques and 
tools. Students become very 
aware of the time and 
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requirements needed to improve 
skill sets. This is evident when 
evaluating their works in person. 
Often times students responses 
are: Next time I would, I should 
have used, If I created another 
one, etc. These are excellent 
signs that students learn their 
ideas and concepts through the 
process of hands on trial and 
error reinforced through 
professor encouragement and 
dialogue. 

1 2 3 4 5 Produces artworks with Professional level of presentation. 
 
Students enter: low 1 rating and exit 4 to 5 based on 
student development throughout the semester. 

Students enter the college with 
very limited knowledge of how to 
present works of art. Student 
presentation skills vastly improve 
over their tenure. They begin to 
learn the importance of 
craftsmanship not only in the 
creation of the artwork but in the 
importance of digital 
documentation, installation 
processes, and gallery setting 
requirements. This is strong point 
within our department. We 
should continue to offer more 
opportunities for students to 
practice these skills-capstones, 
individual/groups shows, 
professor group critiques, etc. 

 

CONCLUSION:  These findings do not indicate need for concern.  Therefore we will keep on monitoring 

future assessments to make sure we continue in a successful path. 

 

Action Project Idea: 

 

From our results create a series of questions from our assignments /ideas that we believe would increase 

critical thinking. Then create a required pre/post survey for our students to take online. Next step, in a 

year or two view results move to next step…etc… 
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AT 223 Pottery Throwing 

The following assessment analysis is based on several different types of assessments conducted over the 

past three years for AT 150, AT 222, and AT 223: 

                             

 

 Critical Thinking from Critique 

        

 

4  = Outstanding Achievement 

 

 

3  = Above Average Achievement 

 

 

2  = Average Achievement 

  

 

1  = Below Average Achievement 

 

 

0  = Failure to achieve minimum proficiency 

 

Rating Assessment Comments 

1 2 3 4 5 Explanation of Issues 
 
Students enter: high 1 rating and exit 4 to 5 based on 
student development throughout the semester. 

Students struggle to define their 
ideas. Their artwork is mostly 
based on copying. Whether this is 
the form of videos or store items. 
This copying has limited their 
abilities to develop concepts. 
Therefore, their artwork is not 
developing individual identity but 
rather relating stories/items that 
have pre-defined genres.  As first 
year art students this is 
understandable due to the 
amount of art exposure and 
maturity. However, as students 
develop into second year 
students, their work should begin 
to define techniques and ideas 
through oral and written 
discussions.  I do observe this 
occurring in the students toward 
the second year. But the 
challenging question is whether 
we have systematic departmental 
approach that develops this and 
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can it be demonstrated class to 
class? 

1 2 3 4 5 Evidence (selecting and using information to investigate a 
point of view or conclusion) 
 
Students enter: low 2 rating and exit 4 to 5 based on 
student development throughout the semester. 

Students use technology as their 
main source of information.  As 
the students are challenged 
throughout their tenure through 
individual and group discussion 
their point of view develops. 
They become more aware of 
professors and student inputs 
and the importance of diversity 
within their artwork. Toward the 
end of the semester, this is 
evident in critique discussions. 
Students are prepared with 
discussion points within their 
works and how these points 
directly relate to societal issues. 
Students begin to think about 
what they are going to create and 
how it answers these questions 
prior to the actual construction of 
their projects. This evidence is 
important to the growth of a 
student. 

1 2 3 4 5 Student's position (perspective, thesis/hypothesis) 
 
Students enter: low 1 rating and exit 4 to 5 based on 
student development throughout the semester. 

Many students enter the 
program concerned with the 
value of art within their lives. The 
concern is primarily based on 
economics. Students are 
concerned whether art will 
provide financial security in the 
future. This is often very evident 
in their approach to art making. 
Their works revolve around what 
they believe is acceptable to 
societies market place. This 
concept limits their creativity. 
Therefore, it is very crucial as a 
professor to teach creativity for 
intellectual gain rather than 
monetary values.  As this 
openness to creativity occurs 
student works improve and 
development of creativity 
broadens. 
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1 2 3 4 5 Conclusions and related outcomes (implications and 
consequences) 
 
Students enter : low 2 rating and exit 4 to 5 based on 
student development throughout the semester. 
 
 
 
 
 

Students do learn. This is evident 
from first year and second year 
student works. No matter how 
talented a student is on arrival, 
they demonstrate vast 
improvements in communication, 
listening, artistic organization, 
and concepts/ideas in individual 
artworks. 

1 2 3 4 5 Conceptual Treatment /Problem Solving  
A. Able to define the problem  
B. Able to identify strategies for solutions 
C. Able to propose solutions/hypotheses 
D. Able to evaluate potential solutions 
E. Able to implement solutions  
F. Able to evaluate outcomes 
 Students enter : low 2 rating and exit 4 to 5 based 
on student development throughout the semester. 

A-F. Students struggle to define 
problems even when given direct 
assignments. However, over the 
semester students do learn to 
identify solutions, propose and 
implement solutions. This is the 
learning process and cannot be 
rushed due to the learning and 
mastering of new techniques and 
tools. Students become very 
aware of the time and 
requirements needed to improve 
skill sets. This is evident when 
evaluating their works in person. 
Often times students responses 
are: Next time I would, I should 
have used, If I created another 
one, etc. These are excellent 
signs that students learn their 
ideas and concepts through the 
process of hands on trial and 
error reinforced through 
professor encouragement and 
dialogue. 

1 2 3 4 5 Produces artworks with Professional level of presentation. 
 
Students enter: low 1 rating and exit 4 to 5 based on 
student development throughout the semester. 

Students enter the college with 
very limited knowledge of how to 
present works of art. Student 
presentation skills vastly improve 
over their tenure. They begin to 
learn the importance of 
craftsmanship not only in the 
creation of the artwork but in the 
importance of digital 
documentation, installation 
processes, and gallery setting 
requirements. This is strong point 
within our department. We 
should continue to offer more 
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opportunities for students to 
practice these skills-capstones, 
individual/groups shows, 
professor group critiques, etc. 

 

CONCLUSION:  These findings do not indicate need for concern.  Therefore we will keep on monitoring 

future assessments to make sure we continue in a successful path. 

 

Action Project Idea: 

 

From our results create a series of questions from our assignments /ideas that we believe would increase 

critical thinking. Then create a required pre/post survey for our students to take online. Next step, in a 

year or two view results move to next step…etc… 

 

 

AT 230 Life Drawing 1 

ENTRY SCORES have risen slightly over the semesters from an average of 2.11 to 2.36 out of 5.  Winter 

2013 assessments showed an average of 1.93.  This is lower than usual and reflects that several students 

taking the course as guests from the Ferris State animation program were not as prepared as GRCC art 

majors who have taken our AT 140 course as a prerequisite. 

 

EXIT SCORES have risen a little from 3.45 average to 3.54 average.  Exit scores from Winter 2013 shoed 

an average of 3.38.  This shows overall consistency. 

 

CONCERNS:  The lowest scores remain in the areas of Perspective, Value, and Conceptual Treatment at 

3.29 for each. 

 

CRITICAL THINKING SKILLS:  Winter 2013 scores are at a 2.98 average, out of 4.  These numbers indicate 

good performance and provide a baseline for future comparisons. 

 

CONCLUSION:  We will try to improve the Perspective and Value scores with more drawings/exercises 

designed to address these areas. 

The Conceptual Treatment score at 3.29 and from Winter 2013 at 3.17 is an appropriate score for a Life 

Drawing 1 class where the most important focus is learning how to draw the human form accurately. 

 

 

 

AT 231 Life Drawing 2 
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ENTRY SCORES have fallen slightly over the semesters from an average of 3.42 to 3.31 out of 5.  Winter 

2013 entry scores continued this trend with an average of 3.00, but these numbers come from a very 

small sample of 3 students.  

 

EXIT SCORES have fallen a little from 4.22 average to 3.99 average.  Winter 2013 scores averaged at 

4.00.  This shows overall consistency. 

 

CONCERNS:  The lowest scores remain in the areas of Perspective, and Conceptual Treatment at 3.67 for 

each.  However in Winter 2013 Conceptual Treatment has risen to an average of 4.00 and so has 

Perspective.  Contrary to that Observation and Line Quality are lowest at 3.67 each.  This indicates that 

different student groups perform a little better than others on various learning parameters.  But overall 

the numbers indicate good success throughout. 

 

CRITICAL THINKING SKILLS:  Winter 2013 scores are at a 3.00 average, out of 4.  These numbers indicate 

good performance and provide a baseline for future comparisons. 

 

CONCLUSION:  We will try to improve the Observation and Line Quality scores with more 

drawings/exercises designed to address this area. 

The Conceptual Treatment score at 3.67 and 4.00 recently is an appropriate score for a Life Drawing 2 

class where the most important focus is learning how to draw the human form accurately. 

 

AT 240 Jewelry 

After reviewing David Huang’s assessments, 2005-2006, I concluded his assessment reflected the same 

conclusion as listed in AT 150, AT 222, and AT 223.  Students began their course rated in the 1.8 range 

and exited low 4.2 range.   

 

CONCLUSION:  We will continue to monitor assessments to ensure we continue on a positive path. 

 

 

 

 

   

 

Curricular or Pedagogical Changes Implemented 

 

[Briefly describe the curricular or pedagogical changes are planned or were made as a result of what you 

learned from the measurement of Program Learning Outcomes.] 

 

CURRICULAR CHANGES AS A RESULT OF ASSESSMENTS: 
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1. AT 139 Drawing for Personal Interest (a Drawing course for non-art majors) was written 

and added to the curriculum.  This was enacted to decrease some of the rigor of the 

course for the non-majors, while art majors still have to enroll in the more rigorous AT 

140 Drawing 1. 

2. AT 160 Painting for the non-art major was written and added to the curriculum to allow 

students who have not taken three prerequisites (AT 130, AT 131, and AT 140) for 

Painting 1 to be able to enroll in a painting experience.  This course is combined with AT 

214 Painting 1 and has helped with enrollments in the painting discipline. 

3. AT 165 Mixed Media for the non-art major was written and added to the curriculum to 

allow students who have not taken three prerequisites (AT 130, AT 131, and AT 140) for 

Mixed Media to be able to enroll in this experience.  This course is combined with AT 218 

Mixed Media and has helped with enrollments in this discipline. 

4. Prerequisites in AT 214 and AT 218 were added to include AT 130, AT 131, and AT 140.  

These were necessary to bolster performance in all learning outcomes. 

5. AT 200 received a new prerequisite of AT 140.  This was to bolster drawing skill. 

6. We will be adding some digital components to AT 131 especially for photography 

majors.  For this purpose Robin Vanrooyen will receive training on digital painting in 

summer 2013. 

7. We are contemplating the addition of a new course in Digital Painting.  For this reason 

Nick Antonakis will receive training on digital painting in summer 2013. 

 

 

 

 

PEDAGOGICAL CHANGES AS A RESULT OF ASSESSMENTS: 

 

IN ALL CLASSES where critical thinking assessments are conducted we have noted that students have 

shown greater ability to write critiques that analyze their own and other students’ artworks. 

To help improve this performance many instructors are utilizing a rubric with examples covering the 

components of critical thinking:  explanation of issues, evidence, stating a position, and stating 

conclusions.  The results are showing good performance.  

 

In AT 130 Design 1: 

Positive changes in assessments are due to a change in focus of the projects.  Currently, each project 
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has a focus on a Design Principle and/or Element of Art.  Students are also required to express their 

understanding of these components in the written Portfolio Book. 

Also, even though Rhythm scores are lowest in Entry assessments, the Exit scores show much 

improvement.  This is a result of addressing this issue after the first few assessments we did.  Exit scores 

are pretty regular.  When Rhythm is very low, the exit score is much improved, but still slightly lower than 

other areas. 

 

In AT 131 COLOR:   

Robin Vanrooyen explained: 

“I researched the changes I made each semester: 

Starting with fall ’10.  I added a new project based on chromatic gray.   

Winter semester ’11 I made no changes.  

 Fall ’11 - again made changes – I added an internet research project on various topics on color, I 

dropped a landscape painting project and added a more conceptually based painting (Word List 

Painting), to involve students with more creativity.  We also did the chromatic gray painting again and 

I tweaked it.  Unfortunately, I forgot to do the exit exam this semester. 

Winter ’12 I kept the chromatic gray and changed the creative painting project to another one 

(Shadowbox). 

Fall 2012 everything remained the same except for the creative project.  With this they had to read an 

article and do a painting based on the reading. 

Winter ’13 I dropped the local color from a photograph painting, and added a new one; a value 

painting based upon a color photograph.  I modified the chromatic gray painting to be done from a 

black and white photograph instead of a color photograph.  The creative painting became a choice 

between 3 different painting projects.  I added more review components for the color test.” 

 

IN AT 141 DRAWING 2:    The lowest exit scores are registered in perspective at 3.72, and in conceptual 

treatment at 3.72 also.  These compare favorably with average scores in this subject of 3.88.  However 

the score for perspective has risen further in Winter 2013 to an average of 3.83.  We believe that this 

score has improved over the years because we have placed emphasis on teaching and assignments that 

target this area.  Conceptual Treatment/Problem Solving is also being addressed with projects that ask 

students to work with ideas.  The scores in one class were at a 3.17 average while in a second section 

they showed a 3.40 average.  This will continue to be addressed. 

 

IN AT 150, AT 222, AND AT 223 Scott Garrard has introduced new assignments that have increased 

creativity in all of the three-dimensional courses.  His assessments listed above, in respect to these 



KD ISIS 12/12/2012   AA/AAS/AFA     114 
 

classes, point out that emphasis placed on creativity for intellectual gain rather than monetary values 

works to broaden students’ creative output.  Also, students begin to learn the importance of 

craftsmanship not only in the creation of the artwork but in the importance of digital documentation, 

installation processes, and gallery setting requirements.  His classes have successfully emphasized these 

attitudes. 

 

IN AT 200 WATERCOLOR:  “A noticeable change occurred with the entry scores for (the category of) 

drawing. They increased significantly, starting with the fall of '08.  Scores went from the 2 range, 

(semesters fall ’06, winter ’07, fall ’07, and winter 08), to the 3 range, (fall ’08, fall ’10, and winter 

’10).   The improvement in entry-level drawing scores has a correlation to the addition of a Drawing 1 

prerequisite.  CARP history shows that the prerequisite was approved on 11/19/2007.  

 

 IN AT 214 PAINTING 1: 

ENTRY SCORES have risen over the semesters from an average of 1.85 to 3.10 out of 5.  This is because 

the instructor has started providing help in painting the entry assessment since it is now counted in the 

student’s grade.  Now students try much harder to produce a successful painting and our assessment 

shows this in the scoring. 

 

In past years the lowest numbers came from the area of Conceptual Treatment.  Our new assessment is 

addressing this and changes have been made in painting assignments that will increase success in this 

regard.  This is evident from new data from Winter 2013 assessments that show Conceptual 

Treatment/Problem solving has a 4.00 average. 

 

 

 

 

 

Data and Findings (post improvement/change)  

[Summarize the data and findings from the measurement of student learning after the 

improvements/changes were made.  Add the detailed data to the appendices] 

 

CRITICAL THINKING assessments are new this year.  Therefore we now have baseline data that we can 

compare in the future. 

 

Looking at Winter 2013 critical thinking data shows that the average of these assessments ranges from 

2.33 to 3.77 out of 4 in the various sections and classes that conducted the critical thinking 

measurements.  This is a good average and shows good success overall. 

 

Most of the time the measurement of Stating Conclusions produced the lowest scores among the four 

components of critical thinking.  This is not surprising.  We will work to improve this. 
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Below is a repeat of already stated changes and their results from above: 

 

 In AT 130 Design 1: 

Positive changes in assessments are due to a change in focus of the projects.  Currently, each project 

has a focus on a Design Principle and/or Element of Art.  Students are also required to express their 

understanding of these components in the written Portfolio Book. 

Also, even though Rhythm scores are lowest in Entry assessments, the Exit scores show much 

improvement.  This is a result of addressing this issue after the first few assessments we did.  Exit scores 

are pretty regular.  When Rhythm is very low, the exit score is much improved, but still slightly lower than 

other areas. 

 

In AT 131 COLOR:   

Robin Vanrooyen explained: 

“I researched the changes I made each semester: 

Starting with fall ’10.  I added a new project based on chromatic gray.   

Winter semester ’11 I made no changes.  

 Fall ’11 - again made changes – I added an internet research project on various topics on color, I 

dropped a landscape painting project and added a more conceptually based painting (Word List 

Painting), to involve students with more creativity.  We also did the chromatic gray painting again and 

I tweaked it.  Unfortunately, I forgot to do the exit exam this semester. 

Winter ’12 I kept the chromatic gray and changed the creative painting project to another one 

(Shadowbox). 

Fall 2012 everything remained the same except for the creative project.  With this they had to read an 

article and do a painting based on the reading. 

Winter ’13 I dropped the local color from a photograph painting, and added a new one; a value 

painting based upon a color photograph.  I modified the chromatic gray painting to be done from a 

black and white photograph instead of a color photograph.  The creative painting became a choice 

between 3 different painting projects.  I added more review components for the color test.” 

 

IN AT 141 DRAWING 2:    The lowest exit scores are registered in perspective at 3.72, and in conceptual 

treatment at 3.72 also.  These compare favorably with average scores in this subject of 3.88.  However 

the score for perspective has risen further in Winter 2013 to an average of 3.83.  We believe that this 

score has improved over the years because we have placed emphasis on teaching and assignments that 

target this area.  Conceptual Treatment/Problem Solving is also being addressed with projects that ask 
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students to work with ideas.  The scores in one class were at a 3.17 average while in a second section 

they showed a 3.40 average.  This will continue to be addressed. 

 

IN AT 150, AT 222, AND AT 223 Scott Garrard has introduced new assignments that have increased 

creativity in all of the three-dimensional courses.  His assessments listed above, in respect to these 

classes, point out that emphasis placed on creativity for intellectual gain rather than monetary values 

works to broaden students’ creative output.  Also, students begin to learn the importance of 

craftsmanship not only in the creation of the artwork but in the importance of digital documentation, 

installation processes, and gallery setting requirements.  His classes have successfully emphasized these 

attitudes. 

 

IN AT 200 WATERCOLOR:  “A noticeable change occurred with the entry scores for (the category of) 

drawing. They increased significantly, starting with the fall of '08.  Scores went from the 2 range, 

(semesters fall ’06, winter ’07, fall ’07, and winter 08), to the 3 range, (fall ’08, fall ’10, and winter 

’10).   The improvement in entry-level drawing scores has a correlation to the addition of a Drawing 1 

prerequisite.  CARP history shows that the prerequisite was approved on 11/19/2007.  

 

 IN AT 214 PAINTING 1: 

ENTRY SCORES have risen over the semesters from an average of 1.85 to 3.10 out of 5.  This is because 

the instructor has started providing help in painting the entry assessment since it is now counted in the 

student’s grade.  Now students try much harder to produce a successful painting and our assessment 

shows this in the scoring. 

 

In past years the lowest numbers came from the area of Conceptual Treatment.  Our new assessment is 

addressing this and changes have been made in painting assignments that will increase success in this 

regard.  This is evident from new data from Winter 2013 assessments that show Conceptual 

Treatment/Problem solving has a 4.00 average. 

 

Evaluation 

3. Are licensure/certification exam pass rates are above national or state averages (if applicable)?  

If not, please explain what needs to be done to improve. 

 

There are no licensure/certification exams for this degree program. 

 

 

Action Needed 

Based on the documentation and evaluation in this section, please indicate if action or improvement is 

needed in the following areas within the department by making your response bold: 

 

Identifying Measures for each Program Learning Outcome Yes No 
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Reporting out longitudinal data in a meaningful format Yes No 
Creating meaningful improvement projects Yes No 

 

Preparing for the future 

Documentation 

Environmental Scanning/Trends 

[Environmental scanning data and information/Trends impacting the program or discipline.] 

 

We did not receive environmental scanning data this year, therefore in our action items we will list that 

we would  like more data about future trends in the field. 

 

However, we know that the graphic design, digital media, game design, digital illustration and animation 

are very popular fields right now.  The traditional subjects of drawing, painting, etc… are still the 

foundations for these directions and need to remain strong to ensure quality as students desire to build 

upon these steps and toward careers.   

 

The current AA program in Art retains flexibility for the inclusion of credits in graphic design, digital 

illustration, digital animation, and other related courses, alongside the foundational subjects of drawing, 

life drawing, painting, watercolor, etc… 

 

Additional courses will probably be created to ensure that we keep addressing trends and needs as times 

change.  As mentioned previously in this Program Review, one of the first new courses we are 

entertaining is Digital Painting.  

 

Program Planning 

[Please identify the overall intentions for program development and changes over the next four years.] 

 

Programmatically the AA in Art is structured to meet the needs of current and future students.  Students 

have the ability to tailor their program according to the direction they intend to follow. 

 

In the future we foresee the need for new courses to provide students with options that address current 

and future trends.  As mentioned previously in this Program Review, one of the first new courses we are 

entertaining is Digital Painting.  This is a subject that will appeal to students following either traditional 

or more digital directions. 
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To serve the students interested in directions dominated by digital processes we will be including more 

digital outcomes in AT 131 Color.  This is a foundational course that is required of both art and 

photography majors.  The photography majors are already interested in seeing such a development and 

it stands to reason that the art majors will also see the need for it. 

 

 

Evaluation Questions 

5. Are the resources sufficient to meet identified needs and goals for the next four years?  

Please explain. 

The resources are tight, but if the course fees structure instituted for all our courses goes 

into effect this upcoming year, and if these funds are added to the Visual Arts budget 

then we believe that we will be able to maintain quality even as we add courses such as 

Digital Painting to our curriculum. 

   

6. Are the facilities and equipment adequate to facilitate teaching and learning?  Please 

explain. 

Currently the facilities are adequate.  However, in the future the addition of certain 

courses will strain this situation.  If we add Digital painting for example, we will need a 

computer lab and tablets for the accomplishment of its outcomes.  Our digital labs are 

already running at full capacity.  Therefore, we will need to address the need for more 

digital lab space. 

Action Needed 

Based on the documentation and evaluation in this section, please indicate if action or improvement is 

needed in the following areas within the department by making your response bold: 

 

Program Planning Yes No 
Securing resources for course development/administration Yes No 
Facilities/equipment upgrades 
 

Yes No 

Other:  We need transfer data and environmental scanning data 
to be able to interpret trends and better plan for the future. 

  

   
   
   

 

Additional Tasks/Work 
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 Develop the Course Review schedule for the next four years (beginning with next year) 

The CARP review and revision schedule is current and active. 

 

 Identify which courses from the department will be developed in online or hybrid 

format over the next four years.   Indicate the highest priorities for online and hybrid 

development and the academic year in which the course will be developed. 

 Review all publications, website, catalog to ensure consistency of information 

 

 Complete the Follow-Up Action Checklist 

 

 

 

 

 

 

 

Art & Design, AA 
___________________________________________________________________ 

 

Mission & Purpose 

Documentation 

Mission/Purpose Statement 
[Document the mission/purpose statements] 
 
Revised, and approved March 2013. 
 
 

                           VISUAL ARTS DEPARTMENT  

                                       PURPOSE STATEMENT   
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It is the mission of the visual arts department to support the College’s Mission by: 

1.  enabling our students from diverse backgrounds to achieve their goals by fostering their             

     artistic growth, development of specific skills, personal expression, and appreciation for  

     art. 

2.  contributing to the continuing vitality of the arts in our community and beyond through    

     the creative work and service of our students and faculty. 

 

Driving our mission, we believe that arts impact demonstratively the following personal and 

community values: 

 

1.  intellectual enrichment, ethical perception, and overall quality of life. 

2.  success in education, including students at risk by balancing academic breadth with  

     skills training, providing alternative learning opportunities,  encouraging self-     

     expression, and nurturing self-esteem. 

3. economic growth for more attractive and desirable communities. 

4.  critical and creative thinking, problem-solving and communication skills, visual  

     skills, collaboration, and curiosity/desire for  learning. 

5.  respect for and appreciation of individual and cultural diversity (past and present). 

 

                                   GOALS AND OBJECTIVES 

To achieve our mission, all aspects of our department and staff are dedicated to student success and 

program excellence through continuous improvement. 

 

1.  SERVING STUDENTS (degree and transfer, personal interest, and developmental      

    learners).  We serve our students by providing the following: 
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     a.  curricular programs that foster academic breadth and skills training for success in  

          arts/general employment and/or transfer to baccalaureate degree programs. 

     b.  learning opportunities that are flexible and support alternative learning rates and  

          styles, and an openness to other learning possibilities. 

     c.  one-to-one student mentoring and advising with art faculty. 

     d.  training in safety and health hazards and procedures appropriate to use of art  

         materials and equipment. 

     e.  opportunities for portfolio reviews, exhibitions, publications, and community  

          service. 

      

2.  IMPROVING CURRICULAR PROGRAMS by the following: 

     a.  offering A.A. Liberal Arts degrees and A.F.A. Pre-Professional degrees in Fine Arts 

          and Photography. 

     b.  offering sequential classes in art history, basic studio in art/design, and emphases in  

          ceramics, drawing, painting, and photography. 

     c.  collaborating with Teacher Education at GRCC and other curricular programs. 

     d.  offering art history classes that also fulfill Humanities requirements for all GRCC  

          degree/certificate programs and MACRAO transfer agreements.  

     e.  seeking new and updating existing transfer agreements with 4-year institutions  

     f.  ensuring that our programs and policies comply with the standards and guidelines of  

          national accrediting organizations and national professional arts associations. 

     g.  selecting and including multicultural and global references into art history and studio  

          curricula. 

 

3.  IMPROVING LEARNING ENVIRONMENTS by the following: 
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     a.  providing space facilities, equipment, and technology appropriate to support  

          curricular offerings.  

     b.  promoting the health and safety of our students and the environment by responsible  

          risk management of our studios, fine arts materials, and photographic chemicals. 

     c.  managing instructional resources (slides, videos, disks), student works archive, and  

          art gallery collections.    

     d.  ensuring program and policy effectiveness by ongoing strategic planning, evaluation  

          reviews, and projection studies. 

     e.  promoting positive ways of social interaction, self-confidence in ability to exchange  

          ideas and opinions with others, capacity to deal with multi-ethnic, multiracial         

          backgrounds, and confidence that one can be of value to the community and in turn             

          learn from it. 

 

4.  IMPROVING PROFESSIONAL DEVELOPMENT by the following: 

     a.  assessing teaching strategies, alternative pedagogies, and program offerings to meet  

          current and future student/community needs. 

     b.  ensuring professional currency of faculty knowledge and skills by participating in  

          new technology training, studio workshop or research opportunities, and professional  

          national art organizations.  

     c.  ensuring professional credential standards of faculty by requiring terminal degrees  

         (M.F.A./Ph.D.) and/or appropriate professional expertise. 

 

5.  SERVING THE COMMUNITY by the following: 

     a.  promoting student volunteerism in the community. 

     b.  promoting GRCC Art Gallery with its mission dedicated to providing diverse, high-  



KD ISIS 12/12/2012   AA/AAS/AFA     123 
 

           quality exhibitions for the education and inspiration of the college and community.  

     c.  encouraging active faculty collaboration with our transfer and business partners (e.g. 

          as exhibiting artists. guest lecturers, advisory committee members, as exhibition  

          jurors, and workshop organizers).   

 

 

 

 
 
Target Audiences 
[Identify the target audience(s) for the program] 
 

1. High School students entering College 
2. Returning College students with arts interests 
3. Individuals seeking career change with Fine Arts as a target major 
4. Electives seekers 
5. Humanities seekers 
6. Photography Majors 
7. Fine Art Majors 
8. Art Majors interested in Graphic Design 
9. Art Majors interested in Animation 
10. Art Majors interested in Game Design 
11. Computer Applications Majors 
12. Interiors and Fashion Majors 
13. Culinary Arts Majors 
14. Architecture students 
15. Product Engineering Ferris University students 
16. Kendall College students picking up arts classes at GRCC 

 
Program Admissions Requirements 
[Describe the existing or proposed admissions requirements for this program] 
 
The AA in Art program follows the general GRCC guidelines for entrance to GRCC programs.  This 
means that we have an open door policy as long as students meet general criteria for 
admission.  Transfer credits, and Advanced Placement credits are evaluated by the Registrar’s 
office and in certain cases by the Visual Arts Department Head. 
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Evaluation Questions 

1. Is the purpose/mission statement current and relevant?  

 

Yes, the Purpose/Mission statement is current and relevant in accomplishing the 

program goals.  Our current Mission statement was recently revised in March 2013. 

 

2. Has the target audience for the program been identified?  Who is the target audience 

for this program?  Is the program attracting and appropriately serving the target 

audience? 

 

The target audience is identified above.  According to the statistics the program is 

attracting this audience but as mentioned earlier, our advising of students has turned a 

proportion of this audience toward our AFA in Fine Art degree program.  The numbers 

show that new student enrollment in the AA in Art program (code 201) has decreased 

from 60 students in 2009 to 24 students in 2012.  This is a 60% decrease and the overall 

student enrollment in this program has decreased from 194 students to 121 students ( a 

37% decrease).  Overall these numbers show that this program is important to the 

student population that does not seek a fine art direction but instead is seeking graphic 

design, animation, game design, etc… as their career avenue.  Because of this choice, 

this population needs our AA program that allows more curricular choices than the AFA 

program.  The AA program requires AT 130 Design 1, AT 140 Drawing 1, and one Art 

History course.  Then students are required to pick up to 24 credits of studio art, which 

allows them to take courses like AT 260 Graphic Design 1, AT 261 Graphic Design 2, and 

other courses from the Art, Photography, and Computer Applications offerings.  These 

are not choices allowed in the AFA in Fine Art degree program that is specifically 

designed to prepare students to be artists in drawing/painting or ceramics/3-D art. 

Therefore, as they make these choices students can tailor their program toward graphic 

design, or toward game design, etc…   

 

Thus the AA in Art program serves our students well, whether they are interested in 

transfer to four-year institutions or are seeking employment in arts fields they are able 

to utilize this program to accomplish their goals. 

 

3. If there are admissions criteria for the program, are they appropriate and do they 

facilitate program and student success?   
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The only admissions criteria are general readiness criteria established by GRCC to 

evaluate students’ readiness in English and Math.  These are valid criteria because they 

demonstratively impact student success in all of our photography courses. 

Action Needed 

Based on the documentation and evaluation in this section, please indicate if action or 
improvement is needed in the following areas within the department by making your response 
bold: 

Mission/Purpose Yes No 
Target Audience Yes No 
Program Admissions Yes No 

 

 

Program Data 

Documentation  

New Student Enrollment  

The data for New Student Enrollment can be found in Appendix B.  Summarize the data trends.  

According to the statistics the program is attracting this audience but as mentioned earlier, our 

advising of students has turned a proportion of this audience toward our AFA in Fine Art degree 

program.  The numbers show that new student enrollment in the AA in Art program (code 201) 

has decreased from 60 students in 2009 to 24 students in 2012.  This is a 60% decrease, but the 

numbers show that this program is important to the student population that does not seek a 

fine art direction but instead is seeking graphic design, animation, game design, etc… as their 

career avenue.   

Total Student Enrollment 

The data for Total Student Enrollment can be found in Appendix B.   Summarize the data trends.  

Total student enrollment in this program has decreased from 194 students to 121 students ( a 

37% decrease).  Overall these numbers show that this program is important to the student 

population that does not seek a fine art direction but instead is seeking graphic design, 

animation, game design, etc… as their career avenue.   

Student Progress 

The data for Student Progress can be found in Appendix C.  Summarize the data trends.  
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Data for Student Progress show that the number of graduates have increased by 5%, the 

graduates/transfers have increased by 2%, and the transfers have stayed even at 17%.  

Numbers for Still Here have decreased by 4%, but those who Left Education also decreased by 

2%.  The overall success rate indicated by Grad/Transfer/Still Here has increased by 2% and has 

reached a rate of 67%. 

Degree Attainment  

The data for Credential, Certificate, or Degree Attainment can be found in Appendix C.  

Summarize the data trends.  

Degree Attainment has increased to 9% in the last four years.  This is very positive and could be 

attributed to our consistent advising and encouragement for students to complete GRCC 

degrees before they transfer to four-year institutions. 

Course enrollment by semester 

The data for Course Enrollment by Semester can be found in Appendix D. Summarize the data 

trends.  

These data show the following: 

1. In the four years many courses show a rise in enrollments in 2009-10 and 2010-11 but 

these numbers decreased for the 2011-12 year.  However in several cases the numbers 

for 2011-12 are higher than those indicated in the beginning of the cycle:  2008-09. 

2. AT 105 and AT 106 show a slight decrease of 3% and 5% respectively from 2008-2012.  

This is a decrease that we believe is explainable mostly in connection to the general 

decrease experienced by GRCC and other Colleges/Universities.  We believe this because 

these courses are primarily serving students who seek general education credits in 

Humanities. 

3. AT 130 shows a 19% increase over the four year cycle.  This is probably because this 

course is a requirement for many arts related degrees and programs. 

4. AT 131 shows an 8.6% increase for the same reason as AT 131. 

5. AT 140 shows a 13% increase for the same reason as AT 130 and AT 131. 

6. AT 141 shows a 22% decrease most likely because only fine arts majors need this course. 

7. AT 150 shows a 62% increase since we have added two sections per year.  This addition 

of sections is due to demand from architecture students transferring to Lawrence Tech. 

8. AT 160 and AT 165 are new courses and we do not have enough data for trends to 

appear.  However as combined classes they are helping enrollments of AT 214 and AT 

218 respectively – explained below. 
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9. AT 190 is a Study Away course that is offered infrequently.  We do not have enough data 

for trends. 

10. AT 200 shows a 67% decrease.  This course is only needed by fine arts majors who will 

specialize in painting.  In financially difficult times we believe more fine arts majors 

follow fields that lead more directly to jobs.  

11. AT 201 shows a 37.5% decrease in three years and was cancelled in 2011-12.  This course 

is affected in the same way as AT 200. 

12. AT 214 shows a decrease of 56.5% but in actuality it shows an increase of 8% when 

viewed as a combined class with the AT 160 non-majors Painting course.  Since we found 

that non-majors could not take Painting 1 (AT 214) because it required too many 

prerequisites we created AT 160 Painting for non-majors to run as a combined class with 

AT 214 and we were able to increase student enrollments.  Thus for the first time in a 

few years we see an 8% increase. 

13. AT 215 shows a 36% increase.  As we increase enrollments in Painting 1 we are also able 

to increase enrollments in Painting 2. 

14. AT 218 shows a 33% increase.  But in reality this should be amended by the enrollment of 

AT 165 Mixed Media for non-majors which runs as a combined class with AT 218.  When 

this is taken into consideration the increase in enrollments stands at 53%. 

15. AT 219 shows a 70.6% decrease.  This is a summer elective course that follows the trends 

we see in fine arts courses that do not lead directly to jobs during uncertain economic 

times. 

16. AT 222 shows an 8% decrease. 

17. AT 223 shows a 30% increase. 

18. AT 230 shows a 12% increase. 

19. AT 231 shows a 26% decrease.  As this course is always combined with AT 230, any 

increase in AT 230 will always result in a decrease in AT 231, unless extra sections of the 

course are offered. 

20. AT 240 shows a 4% increase.  WE have offered an extra section of AT 240 which 

generated increased enrollments. 

21. AT 255 is a class declared dormant and has been replaced by ED 220. 

22. AT 260 shows a 13% increase.  Graphic Design is a very popular art field especially in 

difficult financial times. 

23. AT 261 shows a 4% increase in three years but then it was cancelled in 2011-12. 

24. AT 270 shows a 42% increase.  This is explained by the addition of a section per year to 

meet demand by architecture students needing this class for transfer to Lawrence Tech. 

25. AT 271 shows a 51% increase.  We have added an extra section per year to meet 

demand of art majors, photography majors, and students from other arts related 

programs. 
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Course Success Rates (broken down by race/ethnicity, gender, age)  

The data for Course Success Rates can be found in Appendix E.  Summarize the data trends.  

The data in Appendix E indicate a high success rate for all Art courses listed.  The lowest 

“Successful Course Enrollments” were indicated for AT 140 at 51%, although a second 

page indicates a success rate of 69% for AT 140.  Most likely, the first of these pages 

refers to AT 140 with 136 students and the second table refers to our new AT 139 with 

13 students.  AT 139 is Drawing for non-majors and is combined with AT 140 Drawing 1.  

Drawing 1 is a difficult course for non-art majors and the data show a 51% success rate.  

This is why we created AT 139 (which already shows a 69% success) and we believe that 

as more of the non-majors start taking this course instead, the success rates will rise for 

AT 140. 

The rest of the courses show good success rates from the 57% - 100% range.  Twelve out 

of 18 courses show success rates in the 70 percentile to 90 percentile range.  We believe 

that these numbers are indicative of the success of this degree program. 

 

 

Four-Year Course Success Rate Trends  

The data for Course Grade Distributions can be found in Appendix F.  Summarize the data 

trends.  

The Four-Year Success Trends show the following: 

1. Success rates have increased in 6 courses, they have stayed similar/steady in 3 courses, 

and have decreased in 8 courses. 

2. Courses with an increased success rate are:  AT 130, AT 150, AT 214, AT 222, AT 223,and  

AT 230.  Their success rates are high and range from 77%-100%. 

3. Courses with steady success rates are:  AT 131 at 94%, AT 260 at 88%, and AT 271 at 

90%.  Their success rates are high. 

4. Courses with decreased success rates are:  AT 105, AT 106, AT 140, AT 141, AT 200, AT 

231, AT 240, and AT 270.  From these, AT 140 shows the lowest success rate with 49%.  

This course as explained earlier is a difficult course for non-art majors who take it as an 

elective.  The standards of the course have to remain high for our accreditation with 

NASAD.  This is why we created the new AT 139 course for non-majors interested in 

Drawing as an elective.  
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5. Another of the courses showing low success rate is AT 231 at 50%.  This statistic comes 

from a very small sample of students.  Two students were successful in this course while 

two were unsuccessful.  This is too small of a sample to indicate any need for concern. 

6. AT 240 showed a 53% success ratio.  In this course seven students withdrew to comprise 

a 23% withdrawal ratio.  This contributed to the low success and is explainable through a 

variety of reasons including students not having enough time to do the projects, students 

finding other priorities in life, etc… 

7. The rest of the courses which showed decrease in success recorded success ratios in the 

57%-78% range.  These are average and do not indicate a need for concern.   

8. Several courses show a decrease in withdrawal rates.  These courses are:  AT 130, AT 

214, AT 222, AT 223, AT 230, AT 231, and AT 270. 

9. AT 140 showed an increased withdrawal rate from 19% to 33%.  This as explained above 

indicates that students taking elective credits are not ready for a course that holds 

NASAD level standards in drawing.  These students will start enrolling more often in our 

AT 139 course and will be more likely to succeed in the future. 

10. AT 200 showed a withdrawal rate of 22% even though only 2 students withdrew from 

this class.  This is too small a number to indicate a need for concern. 

11. Therefore, the Four-Year Success Trends show that the program is consistently 

succeeding in helping students complete courses and accomplish their goals.  The data 

also show that wherever withdrawal rates are high and/or success rates are lower than 

we would like to see we are likely to see improvements wherever we have incorporated 

non-majors’ courses like AT 139 Drawing, AT 160 Painting, and AT 165 Mixed Media. 

 

Evaluation Questions 

1. Is the program consistently attracting new students 

Yes, the data show that the program is successfully attracting new students.  New 

student enrollments have shown a decrease from 60 students in 2009 to 24 students in 

2012. This is attributable primarily to our advising that has shifted enrollments from the 

AA degree program in Art to the AFA degree program in Fine Arts.  

 

With decreasing enrollments across our region we are planning to take an active role in 

promoting our programs to the local High Schools.  We are planning to visit schools and 

advertise our programs there, but we are also planning an “Art Camp Day” where by 

invited local High Schools will visit our classrooms and will make the connections that we 

believe will encourage these students to study in Arts programs at GRCC.  We hope that 

this will increase our enrollments. 
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2.  Is the enrollment trend meeting established targets, ensuring program viability?  If 

targets for enrollment have not been established, what should they be? 

 

Enrollments in this program have decreased while those in the AFA in Fine Art have 

increased.  In these numbers we see a balancing act as one program loses students to its 

“sister program.”  No enrollment targets have been established for the AA program.  The 

combined AA and AFA enrollments (along with non-major enrollments) are at this 

moment filling many but not all of our art courses.  Therefore, we have a bit of room to 

grow the number of students we serve.  Since the Fall 2012 enrollments in the AA 

program (code 201) were at 121 students we can establish an enrollment target of 120-

140 students. 

 

3.  Do students appear to be progressing through the program well? 

The data on Student Progress show that student Grad/Transfer/Still Here rates have 

increased by 2% from 65% to 67%.  This along with the increase in graduation rate to 9% 

is very encouraging.  

4.  Is the yearly ratio of the number of students enrolled to the number of graduates 

appropriate given program goals? 

The number of graduates from this program has steadily increased to 9%. This 

graduation rate is above average in relation to graduation rates from other degree 

programs at GRCC.  We are encouraged by this finding and hope that our advising of 

students will continue to return dividends. 

 

Our new Advising system which will reintroduce the Advising Day concept within our 

department might have a greater impact on these numbers.  If possible we would like to 

see more students complete our degrees and we will make an effort to continue advising 

in this regard.  

 

5.  What does the course enrollment by semester data tell you? 

As stated previously, the data show the following: 

1. In the four years many courses show a rise in enrollments in 2009-10 and 2010-11 but 

these numbers decreased for the 2011-12 year.  However in several cases the numbers 

for 2011-12 are higher than those indicated in the beginning of the cycle:  2008-09. 
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2. AT 105 and AT 106 show a slight decrease of 3% and 5% respectively from 2008-2012.  

This is a decrease that we believe is explainable mostly in connection to the general 

decrease experienced by GRCC and other Colleges/Universities.  We believe this because 

these courses are primarily serving students who seek general education credits in 

Humanities. 

3. AT 130 shows a 19% increase over the four year cycle.  This is probably because this 

course is a requirement for many arts related degrees and programs. 

4. AT 131 shows an 8.6% increase for the same reason as AT 131. 

5. AT 140 shows a 13% increase for the same reason as AT 130 and AT 131. 

6. AT 141 shows a 22% decrease most likely because only fine arts majors need this course. 

7. AT 150 shows a 62% increase since we have added two sections per year.  This addition 

of sections is due to demand from architecture students transferring to Lawrence Tech. 

8. AT 160 and AT 165 are new courses and we do not have enough data for trends to 

appear.  However as combined classes they are helping enrollments of AT 214 and AT 

218 respectively – explained below. 

9. AT 190 is a Study Away course that is offered infrequently.  We do not have enough data 

for trends. 

10. AT 200 shows a 67% decrease.  This course is only needed by fine arts majors who will 

specialize in painting.  In financially difficult times we believe more fine arts majors 

follow fields that lead more directly to jobs.  

11. AT 201 shows a 37.5% decrease in three years and was cancelled in 2011-12.  This course 

is affected in the same way as AT 200. 

12. AT 214 shows a decrease of 56.5% but in actuality it shows an increase of 8% when 

viewed as a combined class with the AT 160 non-majors Painting course.  Since we found 

that non-majors could not take Painting 1 (AT 214) because it required too many 

prerequisites we created AT 160 Painting for non-majors to run as a combined class with 

AT 214 and we were able to increase student enrollments.  Thus for the first time in a 

few years we see an 8% increase. 

13. AT 215 shows a 36% increase.  As we increase enrollments in Painting 1 we are also able 

to increase enrollments in Painting 2. 

14. AT 218 shows a 33% increase.  But in reality this should be amended by the enrollment of 

AT 165 Mixed Media for non-majors which runs as a combined class with AT 218.  When 

this is taken into consideration the increase in enrollments stands at 53%. 

15. AT 219 shows a 70.6% decrease.  This is a summer elective course that follows the trends 

we see in fine arts courses that do not lead directly to jobs during uncertain economic 

times. 

16. AT 222 shows an 8% decrease. 

17. AT 223 shows a 30% increase. 
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18. AT 230 shows a 12% increase. 

19. AT 231 shows a 26% decrease.  As this course is always combined with AT 230, any 

increase in AT 230 will always result in a decrease in AT 231, unless extra sections of the 

course are offered. 

20. AT 240 shows a 4% increase.  WE have offered an extra section of AT 240 which 

generated increased enrollments. 

21. AT 255 is a class declared dormant because education majors needed a single course 

that could teach art, music, and theater.  For this reason AT 255 has been replaced by 

the new ED 220. 

22. AT 260 shows a 13% increase.  Graphic Design is a very popular art field especially in 

difficult financial times. 

23. AT 261 shows a 4% increase in three years but then it was cancelled in 2011-12. 

24. AT 270 shows a 42% increase.  This is explained by the addition of a section per year to 

meet demand by architecture students needing this class for transfer to Lawrence Tech. 

25. AT 271 shows a 51% increase.  We have added an extra section per year to meet 

demand of art majors, photography majors, and students from other arts related 

programs. 

 

6.  Are students passing courses at the appropriate rates?  If not, which courses are of 

concern?  Are the Course Success Rates the same for the various sub-group 

populations?  If not, where are the areas of concern? 

As stated previously the overall course success rates are good to high.  In greater detail: 

The data in Appendix E indicate a high success rate for all Art courses listed.  The lowest 

“Successful Course Enrollments” were indicated for AT 140 at 51%, although a second 

page indicates a success rate of 69% for AT 140.  Most likely, the first of these pages 

refers to AT 140 with 136 students and the second table refers to our new AT 139 with 

13 students.  AT 139 is Drawing for non-majors and is combined with AT 140 Drawing 1.  

Drawing 1 is a difficult course for non-art majors and the data show a 51% success rate.  

This is why we created AT 139 (which already shows a 69% success) and we believe that 

when more of the non-majors start taking this course instead, the success rates will rise 

for AT 140. 

The rest of the courses show good success rates from the 57% - 100% range.  Twelve out 

of 18 courses show success rates in the 70 percentile to 90 percentile range.  We believe 

that these numbers are indicative of the success of this degree program. 

The success rates for the various sub-groups are balanced in almost all the classes.  The 

only ones that showed a variation were the following: 
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1. AT 105 with Black students at 30%.  In this course white students are at 

69% success rate.   

2. AT 106 shows 0% success for Black, Hispanic, and Asian students.  

However in each of these subgroups only 1 or 2 students were enrolled.  

This sample is too small to indicate a need for concern. 

3. AT 140 shows Black students with the lowest success rate at 15%.  

7.  Do the grade distributions seem appropriate for each course?  If not, which courses 

are of concern? 

Grade distributions seem appropriate. 

 

Action Needed 
Based on the documentation and evaluation in this section, please indicate if action or 
improvement is needed in the following areas within the department by making your response 
bold: 
 

New Student Enrollment  Yes No 
Total Student Enrollment Yes No 
Student Progress Yes No 
Student Participation in Nontraditional Fields  Yes No 
Credential, Certificate, or Degree Attainment  Yes No 
Student Completion in Nontraditional Fields  Yes No 
Student Retention and Transfer  Yes No 
Course enrollment by semester Yes No 
Course Success Rates Yes No 

Course grade distributions Yes No 

 
 

Program Curriculum 

Documentation 
 
Program Curriculum History (last eight years) 
[Document any program additions or changes, course additions or changes] 
Overall, the AA program in Art has remained the same since its introduction.  Some new courses 
in art have been added to help out enrollments and at the same time to provide non-art majors 
some elective choices that the advent of prerequisites had taken away from this student 
population. 
 
The NASAD accreditation visit of 2003 brought to our attention the need for more prerequisites 
for certain courses.  Our assessments and the NASAD recommendations pointed us toward 
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increasing quality of student work.  Thus, we instituted three prerequisites for Painting 1 and for 
Mixed Media.  These prerequisites are:  AT 130 Design 1, AT 131 Color, and AT 140 Drawing 1.  
The result from this change has been that we have seen art majors producing higher quality 
artworks in Painting and Mixed Media.  At the same time we found that the non-majors who 
used to enroll in these courses stopped doing so since they did not have the time to take three 
prerequisite courses before taking the subject that interested them.  As a result, the enrollment 
numbers in these courses dwindled. 
 
To improve enrollments and to invite back an important student population we created new 
non-majors courses in Painting (AT 160) and in Mixed Media (AT 165).  These new courses are 
popular as electives and we find that since they are offered combined, alongside of the majors’ 
courses in these subjects they have revived our enrollment numbers. 
 
We followed the success of this idea with the creation of a non-majors Drawing course (AT 139).  
In this instance the strategy was different.  We created AT 139 not for the improvement of 
enrollments, but as a course that would provide non-art majors a lower level of rigor than that 
expected of art majors.  This course parallels our traditional AT 140 Drawing 1, and for this 
reason the two courses are offered combined.  This way the mixture of majors and non-majors 
in the classroom provides an environment that is beneficial to both populations.  Thus far we 
find that this has been a beneficial arrangement and has appropriately diminished pressures of 
performance and grading in these classes. 
 
AT 135 Culinary Art and Design is another new course introduced in our curriculum.  This course 
is the result of two art professors’ work with our Culinary Arts faculty.  As Nick Antonakis and 
Robin VanRooyen have helped Gilles Renusson coach the American Team of Pastry Chefs to 
compete for the Coupe du Monde de la Patisserie in Lyon, France, they have realized the need 
for a course that would prepare chefs to design culinary artworks.  Therefore, AT 135 was 
written to prepare the students of our culinary curricula in the understanding of drawing, 
design, and color and their utilization in culinary artworks.  AT 135 will be offered as soon as 
revisions of culinary curricula are in place and sequencing of those courses predicts a schedule 
for when it is needed by the students of their pastry program. 
 
Our collaborations with other programs at GRCC have increased the number of times we offer 
some courses throughout the year.  Architecture students need our Design (AT 130), our Three-
Dimensional Design (AT 150), and our History of Architecture (AT 270).  These courses are 
offered in extra sections and available more often now than they used to be.  This helps students 
from various curricula including our own art curricula.  At the same time we have seen an 
obvious increase in enrollments. 
 
As we know time does not stand still and the popularity of digital media is a reminder of this.  It 
is obvious that digital processes have flourished in graphic arts, in web design, in photography, 
in digital illustration, and digital animation.  It will not be long before we see more demand for 
digital processes in fine arts too.  An example of this would be the Digital Painting course 
offered at Kendall College of Art and Design this year.  We need to stay abreast of such 
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developments and that is why Nick Antonakis and Robin VanRooyen have proposed to study 
digital painting this summer.  Robin will be able to immediately implement this digital process in 
her Color course (AT 131).  Nick will have to strategize whether digital processes will be 
integrated in the current traditional painting course (AT 214).  At the moment we theorize that 
it is more likely that we will develop a new course for Digital Painting.  This will keep our AA 
program current and viable for new generations of art students. 
 
Advisory Board Contributions 
[Document any noteworthy Advisory Board contributions to the curriculum] 
 
We have not had an Advisory Board for this program.  We have based our decisions on 
contributions from equivalent programs at Kendall College, and GVSU.  Also contributions from 
our NASAD accreditation conferences and meetings with colleagues from NASAD accredited 
schools have been instrumental in keeping current.   
 
Courses Approved for Online Delivery- See Appendix G 
 
AT 105 and AT 106 are approved for online delivery.  Among art offerings these courses can be 
successfully delivered in an online environment.  On the other hand, studio courses are not a 
natural fit for online delivery. 
 
Honors Courses- See Appendix G 
 
None 
 
Study Away Courses- See Appendix G 
 
AT 190 has been offered occasionally.  This is an art study away course that has been offered in 
Greece with good success.  Kimberly Overdevest is working on the creation of an AT 195 Study 
away course to France.  This would be an Art History offering and it would partner with Hillery 
Haney’s French language offering. 
 
Course Equivalencies with Transfer Institutions- See Transfer Institution Spreadsheet 
[Document observations about which courses are aligned with transfer institutions] 
 
We did not receive transfer information.  However, we are very familiar with equivalencies and 
transfer of our courses to several of our transfer institutions. 
 
The School of the Art Institute of Chicago and College for Creative Studies in Detroit transfer all 
of our classes.  SAIC has named GRCC a partner community college amongst 20 of the best 
community college art programs in the United States.  In this partnership they offer our students 
transfer of a year’s worth of courses if they finish one semester at GRCC.  They also offer these 
students an automatic $6000 scholarship.  
 



KD ISIS 12/12/2012   AA/AAS/AFA     136 
 

Kendall College transfers most of our courses.  From time to time some courses do not transfer, 
but this is usually dependent on evaluation of portfolio. 
 
GVSU has traditionally been stingy on transfer credits.  However, times have changed and they 
have written as official policy that they accept our AT 130 and AT 140 as long as students have 
received a grade of B or higher.  They also accept our art history courses and our general 
education credits.  The rest of the art course transfers require a portfolio evaluation.  For several 
years we have known multiple students from GRCC who have received complete transfer of their 
credits, but this has been an uneven story.  We are currently trying to articulate with GVSU, and 
this has so far accomplished the aforementioned policy from their art department.  This will 
probably help some of our students to decide that GVSU will be the place to continue their 
studies.  However, from what we know, since Kendall College has been offering complete 
transfer of GRCC credits most of our students will continue to choose Kendall over GVSU.  
 
Aquinas and Calvin usually transfer all our courses.  We have several students studying at these 
institutions after transfer from GRCC.  We hear from Aquinas art faculty an appreciation for the 
level of accomplishment our students achieve in their art studies because of the solid 
foundations they received in their first two years at our college. 
 
Program/Course Equivalencies with K-12 Institutions 
[Review/Document the Tech-Prep Articulation Agreement for this program] 
 
For the moment we have not received k-12 information.  We can however state that we do not 
have agreements with K-12 institutions.  Once in a while high school students who have taken 
AP credits in art apply for credit at GRCC.  Their AP portfolio is reviewed by the Visual Arts 
Department Head at GRCC and credit is awarded for either Design 1 (AT 130), or for Drawing 1 
(AT 140). 
 

Evaluation Questions 

1. Is the program structured appropriately given the target student population and current 

student population (traditional, transfer, and/or adult learners)?  Please explain. 

The program is structured correctly and is able to meet the needs of our student 

population.  It is structured according to national standards to be equivalent of the first 

two years of a BA program in Art, and has been approved as such by NASAD 

accreditation.  Since many of our students seek transfer to four-year institutions NASAD 

approval of our degree program is a statement of curricular quality and validity. 

   

The classes of this program are also attended by adult learners, and students who seek 

employment in arts professions.  The coursework is appropriate for these groups also, 

and provides the rigor necessary for success in various fields of art.  The AA in Art is the 
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correct choice for those especially interested in Graphic Design, Game Design, 

Animation, and Digital Illustration.  Drawing, Painting, Illustration, Ceramics, Sculpture, 

and Jewelry are also directions that can be followed under the AA in Art curriculum.  

  

2. To what extent is the program curriculum aligned with external professional standards 

(Industry, State, or National)?  Are the current courses within the program or discipline 

appropriately and sufficiently addressing external standards?  Please explain. 

As explained above, the curriculum is aligned with national professional/academic 

standards and is overseen by NASAD Accreditation.  The coursework addresses the needs 

of our students for transfer to Kendall College, to GVSU, to School of the Art Institute of 

Chicago, to College for Creative Arts, to Aquinas, to Calvin, to MSU, to UM, and to most 

four-year institutions across the U.S.   

 

Keeping the program current and able to successfully address external standards is 

accomplished by consistent conversations with our transfer institutions and through 

national level conversations administered by NASAD Accreditation conferences. 

  

3. Does the program design and structure reflect external standards and best practices?  

Please explain. 

This program’s design and structure reflects external best-practices while NASAD 

accreditation provides guidance in this respect.  Furthermore it is designed to parallel 

similar programs at GVSU and Kendall College.  For this reason we are watching for 

developments that utilize digital processes and how these might be incorporated in 

programs offered by these transfer institutions.  Thus far, Digital Painting offered by 

Kendall College is the first of these types of curricular adjustments.  Also we are aware 

that our students desire digital additions to their arts curricula.  As already mentioned, 

this is why we want to prepare ourselves with appropriate training to meet the needs of 

our current and future students.  Nick Antonakis and Robin Vanrooyen plan to take 

digital painting lessons in summer 2013.  

 

4. To what extent is the curriculum aligned with the first two years of transfer institutions?  

[Transfer Institution Curriculum Comparison] 

Generally the courses of our curriculum are similar to the courses offered in the first two-

years of transfer institutions.  Our alignment exists by design and follows as in the case 

of other institutions the general standards provided by NASAD.   
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5. Do the program outcomes reflect the demonstrable skills, knowledge, and attitudes 

expected of students by the end of the program?  Are the Program Student Learning 

outcomes clearly stated and measurable?  If not, what changes are suggested? 

The program outcomes were revised in 2011 to reflect expectations for the students in 

visual arts programs.  Within these programmatic outcomes we see a reflection of the 

skills and attitudes we expect students will possess by the end of the program.  The 

program Student Learning Outcomes have been clearly stated and are measurable.  They 

also reflect our ILOs. 

 

6. Are all four of the ILOs and associated competencies integrated into the program?  Do 

students have the opportunity to build the knowledge, skills, and attitudes associated 

with the ILOs throughout the program? [Curriculum Mapping] 

All four of the ILOs are integrated in the program and students are expected to build the 

competencies associated with the ILOs throughout the program.  CARP documents for 

the courses of this program are evidence of our commitment to these competencies and 

their associated ILOs. 

 

7. Are the current course offerings sufficient in terms of breadth and depth?  If not, what 

courses should be added and or eliminated? [Curriculum Mapping] 

The curriculum has the breadth and depth of the first two years of a BA curriculum.  As 

such the program offers what our students need to be able to continue their education 

at four-year institutions.  It also provides the breadth necessary for several directions in 

employment if students decide not to transfer and continue their education.   

 

As discussed earlier the future of our curriculum will turn in the direction of digital 

process offerings.  We are looking to see if Digital Painting will need to be the first of 

these. 

 

8. Have general education courses been purposefully integrated into the program?  Are 

the general education courses within the program appropriate and sufficient to support 

the learning associated with the Institutional and Program Learning Outcomes? 

[Curriculum Mapping] 

The general education courses are fully integrated into this program.  Humanities 

courses like History of Art Before 1400 (AT 105), History of Art after 1400 (AT 106), and 

History of Modern Art (AT 271), are examples of courses necessary to the development 

of artists and fulfill degree and gen. ed. requirements for our students. 
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Writing skills, math and science skills, and social science skills are also integral to the 

education of our students.  All of these contribute to their ability to critically think, to 

communicate effectively, and to practice social and personal responsibility. 

 

9. Are the honors and study away offering sufficient for the program? 

Students are able to take honors courses from various disciplines.  The same applies to 

study away programs.  Within the Visual Arts Department we have offered a study away 

program to Greece at various times, and Kimberly Overdevest is working on the addition 

of a study away program to France.  These provide good opportunities for our students, 

but an increase in these opportunities would also be helpful in providing students more 

options. 

 

10. Do the course sequences require increasing application of higher-order thinking skills as 

students’ progress through the program?  Is the course sequence aligned in such a way 

that the Program Student Learning outcomes are mastered by the end of the program? 

Arts programs have always been structured in a “building block” approach, where 

knowledge, skill, and higher level thinking are continuously increased by building on top 

of previous “blocks”.  The first courses in college arts programs are called “foundation 

courses” for this specific reason.  They are the foundation on which the more advanced 

courses depend.  Without them the student has difficulty in achieving higher levels of 

thinking and mastery of skills that produce artworks with a professional level of 

presentation.  Course sequencing and pre-requisites ensure that our students have the 

knowledge and skills as they progress from one level to the next. 

 

By the end of the program, students achieve high levels of proficiency in all of our 

Student Learning Outcomes.  This is evidenced not only in our own assessments, but also 

in assessments rendered by reviewers from transfer institutions, such as the School of 

the Art Institute of Chicago, Kendall College of Art and Design, GVSU, etc… 

 

11. Is experiential learning, including internships and academic service learning, 

systematically embedded into the courses?  Are the current experiential learning 

opportunities sufficient?  Please explain. 

Internships and Academic Service Learning are not programmatically required, but they 

are encouraged.  Art students are often recommended to work on murals, to create 

illustrations, and to work on portraits for people in the community.  Katie Budden has 

also involved her students in academic service learning projects. 

 

Overall, the current experiential opportunities are sufficient. 
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12. Does the curriculum prepare students for a constantly changing employment 

environment, and prepare students to expect and manage change?  Please explain. 

Our curriculum has remained current and able to provide students the skills necessary for 

success in arts related employment.  The advent of digital technology has created new 

demands on curricula.  Traditional drawing, painting, ceramics, and three-dimensional 

arts have not seen the same pressures as curricula for graphic design, photography, 

animation, and game design.  Therefore, graphic design, photography, animation, and 

game design have been first in turning toward digital processes as the core of their 

disciplines. 

 

However, the times are changing and we are starting to see that digital processes are 

making inroads within the traditional fine arts.  More than ever, fine artists are working 

on projects that involve several media instead of only one.  As this happens, more artists 

start utilizing digital processes among other more traditional processes.  Therefore, to 

continue to prepare our students for both transfer and the ever-changing employment 

environment we will need to introduce learning experiences that involve digital 

processes within the fine arts framework.  Thus far, we incorporate some digital 

processes in Design 1 (AT 130), and we are thinking of doing the same with Color (AT 

131).  We are also looking at the possibility of writing a new course in Digital Painting. 

 

13. Is the curriculum developed in such a way that it allows students to continue their 

education once they are finished with this program?  Please explain. 

Many of our students transfer successfully to four-year institutions.  Our curriculum is 

developed to provide the skills and courses necessary for transfer to four-year programs.  

This is a principle that is especially important in the accreditation of our program and 

has been approved by NASAD. 

 

14. Are the online offerings (courses & number of sections) sufficient to meet student and 

programmatic needs? 

AT 105 and AT 106 are available as online courses and are offered in several sections 

throughout the year.  These courses serve our art students well.   

 

None of the studio art courses are offered online, but no student demand exists for these 

courses to be offered online.  The character of these offerings is better served by a 

classroom experience. 
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Therefore, current demand for online offerings is met sufficiently. 

 

Action Needed 

Based on the documentation and evaluation in this section, please indicate if action or 
improvement is needed in the following areas within the department by making your response 
bold: 
 

Program structure Yes No 
Curriculum alignment with external professional standards Yes No 
Transfer alignment Yes No 
Program Outcomes Yes No 
Program Learning Outcomes Yes No 

ILOs Yes No 
Course offerings Yes No 
General Education Yes No 
Honors Program Yes No 
Study Away Program Yes No 
Internships Yes No 
Academic Service Learning Yes No 
Course sequencing Yes No 
Pre-requisites Yes No 
Preparing students for change Yes No 
Online course/program offerings Yes No 

 

Assessment of Student Learning 

Documentation 

Program Learning Outcome(s) assessed this year 

[Please list the Program Learning Outcome(s) that you assessed this year.] 

 

The Student Learning Outcomes at the Program level are: 

 

19. Demonstrate skill in the creation of artworks while exploring technical and conceptual 

approaches. 

20. Develop an attitude of curiosity and habits of inquiry that foster lifelong learning. 

21. Identify and apply appropriate solutions to aesthetic and design problems through the 

understanding of design principles, concepts, and media. 

22. Objectively critique, verbally and in writing, one’s own artwork as well as those of others. 

23. Produce artworks that demonstrate a professional level of presentation. 

24. Cultivate an appreciation for aesthetics and diversity. 
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Amongst these, learning outcomes 1, 3, 4, and 5 were assessed this year. 

 

Measures of Student Learning 

[Please list the measures of student learning that were used this year (student work/measurement 

instrument] 

 

The measures of student learning utilized were: 

10. student artworks 

11. critiques 

12. Assessment Tests 

 

 

Initial Data and Findings 

[Summarize the data and findings from the measurement of student learning.  Add the detailed data to 

the appendices]  

 

The data and findings are gathered not only from this year’s assessments but wherever possible from 

several years of assessments. 

 

The following are our findings and they area repeat of the AFA in Fine Art findings since the two degree 

programs share courses: 

 

 

 

AT 105 and AT 106 Art History Before 1400 and Art History After 1400 

Fall 2012 Assessments Summary   

 

Though all art historians in the department were and continue to use the exact same assessments, we 

have differed in the way that we track the assessments in an Excel format. Some of the assessments 

track 'change' between the first and the last. Others list 'credit' and 'no credit'. Many of the assessments 

printed out by Gretchen don't even state which class they were taken for (AT105 or 106) and the section 

that took the assessment. Obviously this is a problem. We need consistency. I will implement a standard 

recording document in Excel that will be used by all art history adjuncts.  

 

However, despite this issue, the results of the assessments are still 'readable'. On average, the 
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assessments show a gain of, in some cases, nearly twice as much assessable knowledge by the end of the 

semester.  

 

There are some questions on the assessments that repeatedly show a minimal improvement on the 

assessment, though it certainly does show improvement. These questions need to be reworded in order 

to be better understood by the student, or the question needs to perhaps be removed, or perhaps we 

need to spend more times discussing those topics in class, so the assessment results improve. This, of 

course, is predicated on the consensus that the material is an important part of the assessment of the 

students’ knowledge. 

 

Questions 3, 8, and 12 showed only a small increase in the number of correct answers in the final 

assessment (Fall 2012 AT105). However, question 3 showed a high number of students who answered 

correctly on the first assessment. Question 8 also shows a relatively high number of students getting the 

question correct on the first assessment.  

 

The questions that were particularly successful in an increase of correct answers on the final assessment 

were the following: 

Questions 1, 2, 5, 7, 10, 11, 13, 15, 17, 19-22, and 24 showed a substantial increase between the 

entry assessment to the final assessment.  (Fall 2012 AT105) 

 

The following questions showed an 80% or more rate of correct answers for the final assessment: 

 2-6, 11, 13, 15-19, 21-24 

 This suggests that these questions don’t need to be re-evaluated 

 

Conversely, the following questions showed a rate of 75% or less regarding correct answers on the final 

assessment, and thus need to be re-evaluated: 

 1, 7, 8, 14.  

 As stated above, these questions may need to be re-worded or omitted. 

 

AT 130 Design 1 

ENTRY SCORES averaged at 3.95 out of 5 in 2006 and have stayed similar at an average of 3.93 recently.  
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Winter 2013 shows an average of 3.95.  This indicates good consistency. 

 

EXIT SCORES have risen slightly from an average of 4.21 out of 5 to an average of 4.63 recently.  This is a 

small but positive change. This may be due to a change in focus of the projects.  Currently, each project 

has a focus on a Design Principle and/or Element of Art.  Students are also required to express their 

understanding of these components in the written Portfolio Book. 

Winter 2013 scores show an average of 4.52.  This is slightly lower than previous years and might be 

explained by the addition of new measures in Problem Solving and in Production of Professional 

Results. 

 

CONCERNS:  The scores are deemed to indicate overall success and none of the exit scores  are 

significantly lower than others.  It looks as if Rhythm scores lowest in Entry assessments.  However, the 

Exit scores show much improvement.  This is a result of addressing this issue after the first few 

assessments we did.  Exit scores are pretty regular.  When Rhythm is very low, the exit score is much 

improved, but still slightly lower than other areas. 

 

CRITICAL THINKING SCORES:  Winter 2013 scores have increased to 3.31 out of 4 in one class and 3.77 in 

a second class.  This indicates good success. 

 

CONCLUSION:  These findings do not indicate need for concern.  Therefore we will keep on monitoring 

future assessments to make sure we continue on a successful path. 

 

AT 131 Color 

7 semesters of data fall ’09, winter ’10, fall ’10, winter ’11, no fall ’11, winter ’12, fall ’12, winter ‘13 

 

“The assessment for Color was in the form of a written test. Data showed that there was a significant 

drop in the number of questions missed from winter ’12 on.  I kept track of questions missed by noting 

the particular ones missed by 4 or more students in a given semester, and then comparing the results 

semester to semester. A pattern emerged that showed certain questions that were missed over the 

semesters to be the same from ’09 to winter ’13.  This was not a surprise and I could have predicted the 

outcome for some of the questions, but not all.  Certain questions that had been missed repeatedly in 

the first 4 semesters, were not missed in the last 3 semesters of data, that is, winter ’12, fall ’12, and 

winter ’13.   

 

I researched the changes I made each semester: 

Starting with fall ’10.  I added a new project based on chromatic gray.   
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Winter semester ’11 I made no changes.  

 Fall ’11 - again made changes – I added an internet research project on various topics on color, I 

dropped a landscape painting project and added a more conceptually based painting (Word List 

Painting), to involve students with more creativity.  We also did the chromatic gray painting again and 

I tweaked it.  Unfortunately, I forgot to do the exit exam this semester. 

Winter ’12 I kept the chromatic gray and changed the creative painting project to another one 

(Shadowbox). 

Fall 2012 everything remained the same except for the creative project.  With this they had to read an 

article and do a painting based on the reading. 

Winter ’13 I dropped the local color from a photograph painting, and added a new one; a value 

painting based upon a color photograph.  I modified the chromatic gray painting to be done from a 

black and white photograph instead of a color photograph.  The creative painting became a choice 

between 3 different painting projects.  I added more review components for the color test. 

In the coming semesters I will see if the results of the assessment test remain the same or improve, 

which will be an indicator that the changes made had a positive impact on student learning.  

 

CONCLUSION:  Based upon the results of the last 3 semesters of assessments, in fall ‘13 I plan to add a 

component to one of the projects dealing with a color concept that was consistently missed on the 

assessment tests over the last 3 semesters.” 

 

AT 140 Drawing 1 

ENTRY SCORES averaged at 1.5 out of 5 and have risen to an average of 2.5 recently.  The average of six 

sections of AT 140 for Winter 2013 is at 2.34.  This indicates good consistency. 

 

EXIT SCORES have risen from an average of 3.5 out of 5 to an average of 4.5 recently. 

The average of six sections of AT 140 for Winter 2013 is at 3.79.  This is a positive change from past years 

and indicates overall consistency. 

 

CONCERNS:  The scores are deemed to indicate overall success and none of the exit scores  are 

significantly lower than others. The lowest scores appear in the areas of Skill and Value.  If we add more 

value projects (which we have discussed informally) we will have to sacrifice another area (i.e. line).  The 

Skill component is a bit trickier to address.  We are constantly introducing new techniques and media in 

AT 140.  I think that is, in part, AT 140's purpose.  Students are unable to get sufficient practice before 

moving on to the next technique. 
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CRITICAL THINKING SKILLS:  Winter 2013 scores are in a range of 2.33-3.27 average, out of 4 depending 

on the section and the professor who taught the class.  These numbers indicate good performance and 

provide a baseline for future comparisons. 

 

CONCLUSION:  These findings do not indicate need for concern.  Therefore we will keep on monitoring 

future assessments to make sure we continue on a successful path. 

 

AT 141 Drawing 2 

ENTRY SCORES averaged at 2.25 out of 5 in 2007 but have risen to an average of 2.60 recently.  This is 

probably explained as a result of a change where the entry assessment drawing now counts for a grade 

whereas it did not in the past.  Therefore students give more emphasis to this drawing and the results are 

better.  Results from two classes in Winter 2013 show a 3.01 and 2.97 average respectively.  This 

indicates a continued improvement in entry scores. 

 

EXIT SCORES have declined slightly from an average of 3.97 out of 5 to an average of 3.88 recently.  This 

is an insignificant change and can be attributed to human variation in scoring.  Results from two classes 

in Winter 2013 show a 3.64 and 3.51 average respectively.  This most likely reflects two additional exit 

assessments which were added this year:  Problem Solving and Produces Professional Results. 

 

CONCERNS:  The scores are deemed to indicate overall success and none of the exit scores  are 

significantly lower than others.  The lowest exit scores are registered in perspective at 3.72, and in 

conceptual treatment at 3.72 also.  These compare favorably with average scores in this subject of 3.88.  

We believe that these scores have improved over the years because we have placed emphasis on 

teaching and assignments that target these two areas. 

 

CRITICAL THINKING SKILLS:  Winter 2013 scores are in a range of 2.94-3.80 average, out of 4 depending 

on the section and the professor who taught the class.  These numbers indicate good performance and 

provide a baseline for future comparisons. 

 

CONCLUSION:  These findings do not indicate need for concern.  Therefore we will keep on monitoring 

future assessments to make sure we continue on a successful path. 

 

AT 150 Three-Dimensional Design 

The following assessment analysis is based on several different types of assessments conducted over the 

past three years for AT 150, AT 222, and AT 223: 
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 Critical Thinking from Critique 

        

 

4  = Outstanding Achievement 

 

 

3  = Above Average Achievement 

 

 

2  = Average Achievement 

  

 

1  = Below Average Achievement 

 

 

0  = Failure to achieve minimum proficiency 

 

Rating Assessment Comments 

1 2 3 4 5 Explanation of Issues 
 
Students enter: high 1 rating and exit 4 to 5 based on 
student development throughout the semester. 

Students struggle to define their 
ideas. Their artwork is mostly 
based on copying. Whether this is 
the form of videos or store items. 
This copying has limited their 
abilities to develop concepts. 
Therefore, their artwork is not 
developing individual identity but 
rather relating stories/items that 
have pre-defined genres.  As first 
year art students this is 
understandable due to the 
amount of art exposure and 
maturity. However, as students 
develop into second year 
students, their work should begin 
to define techniques and ideas 
through oral and written 
discussions.  I do observe this 
occurring in the students toward 
the second year. But the 
challenging question is whether 
we have systematic departmental 
approach that develops this and 
can it be demonstrated class to 
class? 

1 2 3 4 5 Evidence (selecting and using information to investigate a 
point of view or conclusion) 
 
Students enter: low 2 rating and exit 4 to 5 based on 
student development throughout the semester. 

Students use technology as their 
main source of information.  As 
the students are challenged 
throughout their tenure through 
individual and group discussion 
their point of view develops. 
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They become more aware of 
professors and student inputs 
and the importance of diversity 
within their artwork. Toward the 
end of the semester, this is 
evident in critique discussions. 
Students are prepared with 
discussion points within their 
works and how these points 
directly relate to societal issues. 
Students begin to think about 
what they are going to create and 
how it answers these questions 
prior to the actual construction of 
their projects. This evidence is 
important to the growth of a 
student. 

1 2 3 4 5 Student's position (perspective, thesis/hypothesis) 
 
Students enter: low 1 rating and exit 4 to 5 based on 
student development throughout the semester. 

Many students enter the 
program concerned with the 
value of art within their lives. The 
concern is primarily based on 
economics. Students are 
concerned whether art will 
provide financial security in the 
future. This is often very evident 
in their approach to art making. 
Their works revolve around what 
they believe is acceptable to 
societies market place. This 
concept limits their creativity. 
Therefore, it is very crucial as a 
professor to teach creativity for 
intellectual gain rather than 
monetary values.  As this 
openness to creativity occurs 
student works improve and 
development of creativity 
broadens. 

1 2 3 4 5 Conclusions and related outcomes (implications and 
consequences) 
 
Students enter : low 2 rating and exit 4 to 5 based on 
student development throughout the semester. 
 
 
 
 
 

Students do learn. This is evident 
from first year and second year 
student works. No matter how 
talented a student is on arrival, 
they demonstrate vast 
improvements in communication, 
listening, artistic organization, 
and concepts/ideas in individual 
artworks. 
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1 2 3 4 5 Conceptual Treatment /Problem Solving  
A. Able to define the problem  
B. Able to identify strategies for solutions 
C. Able to propose solutions/hypotheses 
D. Able to evaluate potential solutions 
E. Able to implement solutions  
F. Able to evaluate outcomes 
 Students enter : low 2 rating and exit 4 to 5 based 
on student development throughout the semester. 

A-F. Students struggle to define 
problems even when given direct 
assignments. However, over the 
semester students do learn to 
identify solutions, propose and 
implement solutions. This is the 
learning process and cannot be 
rushed due to the learning and 
mastering of new techniques and 
tools. Students become very 
aware of the time and 
requirements needed to improve 
skill sets. This is evident when 
evaluating their works in person. 
Often times students responses 
are: Next time I would, I should 
have used, If I created another 
one, etc. These are excellent 
signs that students learn their 
ideas and concepts through the 
process of hands on trial and 
error reinforced through 
professor encouragement and 
dialogue. 

1 2 3 4 5 Produces artworks with Professional level of presentation. 
 
Students enter: low 1 rating and exit 4 to 5 based on 
student development throughout the semester. 

Students enter the college with 
very limited knowledge of how to 
present works of art. Student 
presentation skills vastly improve 
over their tenure. They begin to 
learn the importance of 
craftsmanship not only in the 
creation of the artwork but in the 
importance of digital 
documentation, installation 
processes, and gallery setting 
requirements. This is strong point 
within our department. We 
should continue to offer more 
opportunities for students to 
practice these skills-capstones, 
individual/groups shows, 
professor group critiques, etc. 

 

CONCLUSION:  These findings do not indicate need for concern.  Therefore we will keep on monitoring 

future assessments to make sure we continue in a successful path. 
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Action Project Idea: 

 

From our results create a series of questions from our assignments /ideas that we believe would increase 

critical thinking. Then create a required pre/post survey for our students to take online. Next step, in a 

year or two view results move to next step…etc… 

 

 

AT 200 Watercolor 1 

7 semesters of data '06-'07,'07-'08, Fall '08, missing winter '09, missing fall '09, winter '10, fall '10  

 

“A noticeable change occurred with the entry scores for (the category of) drawing. They increased 

significantly, starting with the fall of '08.  Scores went from the 2 range, (semesters fall ’06, winter ’07, 

fall ’07, and winter 08), to the 3 range, (fall ’08, fall ’10, and winter ’10).   The improvement in entry-level 

drawing scores has a correlation to the addition of a Drawing 1 prerequisite.  CARP history shows that 

the prerequisite was approved on 11/19/2007.  The lowest scores occurred fall ’06 semester and ranged 

from 2.94 (lowest score) for composition, to 3.50 (highest score), for skill with medium.  The highest 

scores occurred fall ’10 with scores ranging from 3.92 to 4.08.  The numbers reflect a trend upward from 

fall of ’06 until the last semester of record (fall ’10), with fluctuations in between. The median score 

between fall ’06 and fall ’10 was around 3.60.” 

 

CONCLUSION:  These findings do not indicate need for concern.  Therefore we will keep on monitoring 

future assessments to make sure we continue in a successful path. 

 

AT 201 Watercolor 2 

3 semesters of data winter '07, winter '09, and fall '10  

 

“The data show average scores to below average scores for the entry assessments of both classes.  Exit 

scores were predominantly in the high 3's to low 4's.  Nothing remarkable stood out.  

 

CONCLUSION:  These findings do not indicate need for concern.  Therefore we will keep on monitoring 

future assessments to make sure we continue on a successful path. 

 

AT 214 Painting 1 

ENTRY SCORES have risen over the semesters from an average of 1.85 to 3.10 out of 5.  This is because 

the instructor has started providing help in painting the entry assessment since it is now counted in the 

student’s grade.  Now students try much harder to produce a successful painting and our assessment 
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shows this in the scoring.  Entry scores from Winter 2013 showed a 2.11 average.  This might be a little 

lower than recent scores because the class only had 4 students – a very small sample for getting average 

data. 

 

EXIT SCORES have risen a little from 3.75 average to 4.22 average.  This increase is probably attributable 

to more consistent attention to these outcomes.  Exit scores from Winter 2013 showed a 3.75 average.  

This might be a little lower than recent scores because the class only had 4 students – a very small 

sample for getting average data.  Also the addition of a new assessment category in Produces 

Professional Results has probably impacted the average. 

 

CONCERNS:  several years ago Observation and Perspective received the lowest scores, but changes in 

prerequisites have helped to alleviate this concern.  At this point the lowest numbers come from the area 

of Conceptual Treatment.  Our new assessment is addressing this and changes have been made in 

painting assignments that will increase success in this regard.  Winter 2013 assessments show that 

Conceptual/Problem Solving has risen to a 4.00 average.  This indicates that the new painting 

assignments are producing positive results. 

 

CRITICAL THINKING SKILLS:  Winter 2013 scores are at 2.81 average, out of 4.  These numbers indicate 

good performance and provide a baseline for future comparisons. 

 

 

CONCLUSION:  It will be important to monitor the assessments of Conceptual Treatment/Problem Solving 

as the new painting assignments will continue to increase success. 

 

AT 215 Painting 2 

ENTRY SCORES have risen over the semesters from an average of 2.41 to 2.54 out of 5 (since Painting 2 

has not run recently these are scores from several semesters ago).  Since the students of this class have 

completed a Painting 1 course in a previous semester we believe that the increase in performance might 

be attributed to the fact that the assessment painting is now counted in the student’s grade (it was not 

in past years).  Now students try much harder to produce a successful painting and our assessment 

shows this in the scoring. 

 

EXIT SCORES have fallen slightly from 3.68 average to 3.63 average.  This is not a significant loss and can 

be attributed to student variation (talent) and/or small variations in scoring the rubric by the instructor. 

 

CONCERNS:  None of the measures are significantly lower than others.  The lowest scores are recorded in 

Observation, Texture, and Conceptual Treatment at 3.46 each. This is only slightly lower than the 

average recorded scores of 3.63.  This shows that all outcomes are being addressed equally and 

successfully. 

 

CONCLUSION:  Continue general monitoring of assessments to make sure that scores remain high. 
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AT 218 Mixed Media 

2 semesters of data winter '08, and winter '09  

 

Comparing winter '08 with winter '09, the entry scores for every category were higher for winter '09, but 

exit scores were only marginally higher for winter ‘09, indicating a higher success rate overall for winter 

'08.  In 2 categories, value and skill with medium, exit scores for winter '09 were actually lower than for 

winter '08.  Where students in '09 outperformed students in '08, was in the categories of creativity, 

drawing, and color, however, the score for color was only slightly higher.  

 

With only 2 semesters of data, it is hard to come to any conclusions about this.  Students in winter '09 

may have had higher skill levels in the beginning of the semester than did students in winter of '08, but in 

the end, both classes' exit scores compared to each other about equally.  The scores’ average for 2008 

was 3.82, while the average for 2010 was 3.87.  These are positive numbers and indicate overall 

consistency. 

 

CRITICAL THINKING SKILLS:  Winter 2013 scores are at a 3.75 average, out of 4.  These numbers indicate 

good performance and provide a baseline for future comparisons. 

 

 

CONCLUSION:  Continue general monitoring of assessments to make sure that scores remain high. 

 

AT 222  Pottery 1 

The following assessment analysis is based on several different types of assessments conducted over the 

past three years for AT 150, AT 222, and AT 223: 

                             

 

 Critical Thinking from Critique 

        

 

4  = Outstanding Achievement 

 

 

3  = Above Average Achievement 
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2  = Average Achievement 

  

 

1  = Below Average Achievement 

 

 

0  = Failure to achieve minimum proficiency 

 

Rating Assessment Comments 

1 2 3 4 5 Explanation of Issues 
 
Students enter: high 1 rating and exit 4 to 5 based on 
student development throughout the semester. 

Students struggle to define their 
ideas. Their artwork is mostly 
based on copying. Whether this is 
the form of videos or store items. 
This copying has limited their 
abilities to develop concepts. 
Therefore, their artwork is not 
developing individual identity but 
rather relating stories/items that 
have pre-defined genres.  As first 
year art students this is 
understandable due to the 
amount of art exposure and 
maturity. However, as students 
develop into second year 
students, their work should begin 
to define techniques and ideas 
through oral and written 
discussions.  I do observe this 
occurring in the students toward 
the second year. But the 
challenging question is whether 
we have systematic departmental 
approach that develops this and 
can it be demonstrated class to 
class? 

1 2 3 4 5 Evidence (selecting and using information to investigate a 
point of view or conclusion) 
 
Students enter: low 2 rating and exit 4 to 5 based on 
student development throughout the semester. 

Students use technology as their 
main source of information.  As 
the students are challenged 
throughout their tenure through 
individual and group discussion 
their point of view develops. 
They become more aware of 
professors and student inputs 
and the importance of diversity 
within their artwork. Toward the 
end of the semester, this is 
evident in critique discussions. 
Students are prepared with 
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discussion points within their 
works and how these points 
directly relate to societal issues. 
Students begin to think about 
what they are going to create and 
how it answers these questions 
prior to the actual construction of 
their projects. This evidence is 
important to the growth of a 
student. 

1 2 3 4 5 Student's position (perspective, thesis/hypothesis) 
 
Students enter: low 1 rating and exit 4 to 5 based on 
student development throughout the semester. 

Many students enter the 
program concerned with the 
value of art within their lives. The 
concern is primarily based on 
economics. Students are 
concerned whether art will 
provide financial security in the 
future. This is often very evident 
in their approach to art making. 
Their works revolve around what 
they believe is acceptable to 
societies market place. This 
concept limits their creativity. 
Therefore, it is very crucial as a 
professor to teach creativity for 
intellectual gain rather than 
monetary values.  As this 
openness to creativity occurs 
student works improve and 
development of creativity 
broadens. 

1 2 3 4 5 Conclusions and related outcomes (implications and 
consequences) 
 
Students enter : low 2 rating and exit 4 to 5 based on 
student development throughout the semester. 
 
 
 
 
 

Students do learn. This is evident 
from first year and second year 
student works. No matter how 
talented a student is on arrival, 
they demonstrate vast 
improvements in communication, 
listening, artistic organization, 
and concepts/ideas in individual 
artworks. 

1 2 3 4 5 Conceptual Treatment /Problem Solving  
A. Able to define the problem  
B. Able to identify strategies for solutions 
C. Able to propose solutions/hypotheses 
D. Able to evaluate potential solutions 
E. Able to implement solutions  
F. Able to evaluate outcomes 

A-F. Students struggle to define 
problems even when given direct 
assignments. However, over the 
semester students do learn to 
identify solutions, propose and 
implement solutions. This is the 
learning process and cannot be 
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 Students enter : low 2 rating and exit 4 to 5 based 
on student development throughout the semester. 

rushed due to the learning and 
mastering of new techniques and 
tools. Students become very 
aware of the time and 
requirements needed to improve 
skill sets. This is evident when 
evaluating their works in person. 
Often times students responses 
are: Next time I would, I should 
have used, If I created another 
one, etc. These are excellent 
signs that students learn their 
ideas and concepts through the 
process of hands on trial and 
error reinforced through 
professor encouragement and 
dialogue. 

1 2 3 4 5 Produces artworks with Professional level of presentation. 
 
Students enter: low 1 rating and exit 4 to 5 based on 
student development throughout the semester. 

Students enter the college with 
very limited knowledge of how to 
present works of art. Student 
presentation skills vastly improve 
over their tenure. They begin to 
learn the importance of 
craftsmanship not only in the 
creation of the artwork but in the 
importance of digital 
documentation, installation 
processes, and gallery setting 
requirements. This is strong point 
within our department. We 
should continue to offer more 
opportunities for students to 
practice these skills-capstones, 
individual/groups shows, 
professor group critiques, etc. 

 

CONCLUSION:  These findings do not indicate need for concern.  Therefore we will keep on monitoring 

future assessments to make sure we continue in a successful path. 

 

Action Project Idea: 

 



KD ISIS 12/12/2012   AA/AAS/AFA     156 
 

From our results create a series of questions from our assignments /ideas that we believe would increase 

critical thinking. Then create a required pre/post survey for our students to take online. Next step, in a 

year or two view results move to next step…etc… 

 

 

 

AT 223 Pottery Throwing 

The following assessment analysis is based on several different types of assessments conducted over the 

past three years for AT 150, AT 222, and AT 223: 

                             

 

 Critical Thinking from Critique 

        

 

4  = Outstanding Achievement 

 

 

3  = Above Average Achievement 

 

 

2  = Average Achievement 

  

 

1  = Below Average Achievement 

 

 

0  = Failure to achieve minimum proficiency 

 

Rating Assessment Comments 

1 2 3 4 5 Explanation of Issues 
 
Students enter: high 1 rating and exit 4 to 5 based on 
student development throughout the semester. 

Students struggle to define their 
ideas. Their artwork is mostly 
based on copying. Whether this is 
the form of videos or store items. 
This copying has limited their 
abilities to develop concepts. 
Therefore, their artwork is not 
developing individual identity but 
rather relating stories/items that 
have pre-defined genres.  As first 
year art students this is 
understandable due to the 
amount of art exposure and 
maturity. However, as students 
develop into second year 
students, their work should begin 
to define techniques and ideas 
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through oral and written 
discussions.  I do observe this 
occurring in the students toward 
the second year. But the 
challenging question is whether 
we have systematic departmental 
approach that develops this and 
can it be demonstrated class to 
class? 

1 2 3 4 5 Evidence (selecting and using information to investigate a 
point of view or conclusion) 
 
Students enter: low 2 rating and exit 4 to 5 based on 
student development throughout the semester. 

Students use technology as their 
main source of information.  As 
the students are challenged 
throughout their tenure through 
individual and group discussion 
their point of view develops. 
They become more aware of 
professors and student inputs 
and the importance of diversity 
within their artwork. Toward the 
end of the semester, this is 
evident in critique discussions. 
Students are prepared with 
discussion points within their 
works and how these points 
directly relate to societal issues. 
Students begin to think about 
what they are going to create and 
how it answers these questions 
prior to the actual construction of 
their projects. This evidence is 
important to the growth of a 
student. 

1 2 3 4 5 Student's position (perspective, thesis/hypothesis) 
 
Students enter: low 1 rating and exit 4 to 5 based on 
student development throughout the semester. 

Many students enter the 
program concerned with the 
value of art within their lives. The 
concern is primarily based on 
economics. Students are 
concerned whether art will 
provide financial security in the 
future. This is often very evident 
in their approach to art making. 
Their works revolve around what 
they believe is acceptable to 
societies market place. This 
concept limits their creativity. 
Therefore, it is very crucial as a 
professor to teach creativity for 
intellectual gain rather than 
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monetary values.  As this 
openness to creativity occurs 
student works improve and 
development of creativity 
broadens. 

1 2 3 4 5 Conclusions and related outcomes (implications and 
consequences) 
 
Students enter : low 2 rating and exit 4 to 5 based on 
student development throughout the semester. 
 
 
 
 
 

Students do learn. This is evident 
from first year and second year 
student works. No matter how 
talented a student is on arrival, 
they demonstrate vast 
improvements in communication, 
listening, artistic organization, 
and concepts/ideas in individual 
artworks. 

1 2 3 4 5 Conceptual Treatment /Problem Solving  
A. Able to define the problem  
B. Able to identify strategies for solutions 
C. Able to propose solutions/hypotheses 
D. Able to evaluate potential solutions 
E. Able to implement solutions  
F. Able to evaluate outcomes 
 Students enter : low 2 rating and exit 4 to 5 based 
on student development throughout the semester. 

A-F. Students struggle to define 
problems even when given direct 
assignments. However, over the 
semester students do learn to 
identify solutions, propose and 
implement solutions. This is the 
learning process and cannot be 
rushed due to the learning and 
mastering of new techniques and 
tools. Students become very 
aware of the time and 
requirements needed to improve 
skill sets. This is evident when 
evaluating their works in person. 
Often times students responses 
are: Next time I would, I should 
have used, If I created another 
one, etc. These are excellent 
signs that students learn their 
ideas and concepts through the 
process of hands on trial and 
error reinforced through 
professor encouragement and 
dialogue. 

1 2 3 4 5 Produces artworks with Professional level of presentation. 
 
Students enter: low 1 rating and exit 4 to 5 based on 
student development throughout the semester. 

Students enter the college with 
very limited knowledge of how to 
present works of art. Student 
presentation skills vastly improve 
over their tenure. They begin to 
learn the importance of 
craftsmanship not only in the 
creation of the artwork but in the 
importance of digital 
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documentation, installation 
processes, and gallery setting 
requirements. This is strong point 
within our department. We 
should continue to offer more 
opportunities for students to 
practice these skills-capstones, 
individual/groups shows, 
professor group critiques, etc. 

 

CONCLUSION:  These findings do not indicate need for concern.  Therefore we will keep on monitoring 

future assessments to make sure we continue in a successful path. 

 

Action Project Idea: 

 

From our results create a series of questions from our assignments /ideas that we believe would increase 

critical thinking. Then create a required pre/post survey for our students to take online. Next step, in a 

year or two view results move to next step…etc… 

 

 

AT 230 Life Drawing 1 

ENTRY SCORES have risen slightly over the semesters from an average of 2.11 to 2.36 out of 5.  Winter 

2013 assessments showed an average of 1.93.  This is lower than usual and reflects that several students 

taking the course as guests from the Ferris State animation program were not as prepared as GRCC art 

majors who have taken our AT 140 course as a prerequisite. 

 

EXIT SCORES have risen a little from 3.45 average to 3.54 average.  Exit scores from Winter 2013 shoed 

an average of 3.38.  This shows overall consistency. 

 

CONCERNS:  The lowest scores remain in the areas of Perspective, Value, and Conceptual Treatment at 

3.29 for each. 

 

CRITICAL THINKING SKILLS:  Winter 2013 scores are at a 2.98 average, out of 4.  These numbers indicate 

good performance and provide a baseline for future comparisons. 

 

CONCLUSION:  We will try to improve the Perspective and Value scores with more drawings/exercises 

designed to address these areas. 

The Conceptual Treatment score at 3.29 and from Winter 2013 at 3.17 is an appropriate score for a Life 

Drawing 1 class where the most important focus is learning how to draw the human form accurately. 
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AT 231 Life Drawing 2 

ENTRY SCORES have fallen slightly over the semesters from an average of 3.42 to 3.31 out of 5.  Winter 

2013 entry scores continued this trend with an average of 3.00, but these numbers come from a very 

small sample of 3 students.  

 

EXIT SCORES have fallen a little from 4.22 average to 3.99 average.  Winter 2013 scores averaged at 

4.00.  This shows overall consistency. 

 

CONCERNS:  The lowest scores remain in the areas of Perspective, and Conceptual Treatment at 3.67 for 

each.  However in Winter 2013 Conceptual Treatment has risen to an average of 4.00 and so has 

Perspective.  Contrary to that Observation and Line Quality are lowest at 3.67 each.  This indicates that 

different student groups perform a little better than others on various learning parameters.  But overall 

the numbers indicate good success throughout. 

 

CRITICAL THINKING SKILLS:  Winter 2013 scores are at a 3.00 average, out of 4.  These numbers indicate 

good performance and provide a baseline for future comparisons. 

 

CONCLUSION:  We will try to improve the Observation and Line Quality scores with more 

drawings/exercises designed to address this area. 

The Conceptual Treatment score at 3.67 and 4.00 recently is an appropriate score for a Life Drawing 2 

class where the most important focus is learning how to draw the human form accurately. 

 

AT 240 Jewelry 

After reviewing David Huang’s assessments, 2005-2006, I concluded his assessment reflected the same 

conclusion as listed in AT 150, AT 222, and AT 223.  Students began their course rated in the 1.8 range 

and exited low 4.2 range.   

 

CONCLUSION:  We will continue to monitor assessments to ensure we continue on a positive path. 

 

 

 

 

   

 

Curricular or Pedagogical Changes Implemented 
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[Briefly describe the curricular or pedagogical changes are planned or were made as a result of what you 

learned from the measurement of Program Learning Outcomes.] 

 

CURRICULAR CHANGES AS A RESULT OF ASSESSMENTS: 

 

8. AT 139 Drawing for Personal Interest (a Drawing course for non-art majors) was written 

and added to the curriculum.  This was enacted to decrease some of the rigor of the 

course for the non-majors, while art majors still have to enroll in the more rigorous AT 

140 Drawing 1. 

9. AT 160 Painting for the non-art major was written and added to the curriculum to allow 

students who have not taken three prerequisites (AT 130, AT 131, and AT 140) for 

Painting 1 to be able to enroll in a painting experience.  This course is combined with AT 

214 Painting 1 and has helped with enrollments in the painting discipline. 

10. AT 165 Mixed Media for the non-art major was written and added to the curriculum to 

allow students who have not taken three prerequisites (AT 130, AT 131, and AT 140) for 

Mixed Media to be able to enroll in this experience.  This course is combined with AT 218 

Mixed Media and has helped with enrollments in this discipline. 

11. Prerequisites in AT 214 and AT 218 were added to include AT 130, AT 131, and AT 140.  

These were necessary to bolster performance in all learning outcomes. 

12. AT 200 received a new prerequisite of AT 140.  This was to bolster drawing skill. 

13. We will be adding some digital components to AT 131 especially for photography 

majors.  For this purpose Robin Vanrooyen will receive training on digital painting in 

summer 2013. 

14. We are contemplating the addition of a new course in Digital Painting.  For this reason 

Nick Antonakis will receive training on digital painting in summer 2013. 

 

 

 

 

PEDAGOGICAL CHANGES AS A RESULT OF ASSESSMENTS: 

 

IN ALL CLASSES where critical thinking assessments are conducted we have noted that students have 

shown greater ability to write critiques that analyze their own and other students’ artworks. 

To help improve this performance many instructors are utilizing a rubric with examples covering the 

components of critical thinking:  explanation of issues, evidence, stating a position, and stating 

conclusions.  The results are showing good performance.  
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In AT 130 Design 1: 

Positive changes in assessments are due to a change in focus of the projects.  Currently, each project 

has a focus on a Design Principle and/or Element of Art.  Students are also required to express their 

understanding of these components in the written Portfolio Book. 

Also, even though Rhythm scores are lowest in Entry assessments, the Exit scores show much 

improvement.  This is a result of addressing this issue after the first few assessments we did.  Exit scores 

are pretty regular.  When Rhythm is very low, the exit score is much improved, but still slightly lower than 

other areas. 

 

In AT 131 COLOR:   

Robin Vanrooyen explained: 

“I researched the changes I made each semester: 

Starting with fall ’10.  I added a new project based on chromatic gray.   

Winter semester ’11 I made no changes.  

 Fall ’11 - again made changes – I added an internet research project on various topics on color, I 

dropped a landscape painting project and added a more conceptually based painting (Word List 

Painting), to involve students with more creativity.  We also did the chromatic gray painting again and 

I tweaked it.  Unfortunately, I forgot to do the exit exam this semester. 

Winter ’12 I kept the chromatic gray and changed the creative painting project to another one 

(Shadowbox). 

Fall 2012 everything remained the same except for the creative project.  With this they had to read an 

article and do a painting based on the reading. 

Winter ’13 I dropped the local color from a photograph painting, and added a new one; a value 

painting based upon a color photograph.  I modified the chromatic gray painting to be done from a 

black and white photograph instead of a color photograph.  The creative painting became a choice 

between 3 different painting projects.  I added more review components for the color test.” 

 

IN AT 141 DRAWING 2:    The lowest exit scores are registered in perspective at 3.72, and in conceptual 

treatment at 3.72 also.  These compare favorably with average scores in this subject of 3.88.  However 

the score for perspective has risen further in Winter 2013 to an average of 3.83.  We believe that this 

score has improved over the years because we have placed emphasis on teaching and assignments that 

target this area.  Conceptual Treatment/Problem Solving is also being addressed with projects that ask 
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students to work with ideas.  The scores in one class were at a 3.17 average while in a second section 

they showed a 3.40 average.  This will continue to be addressed. 

 

IN AT 150, AT 222, AND AT 223 Scott Garrard has introduced new assignments that have increased 

creativity in all of the three-dimensional courses.  His assessments listed above, in respect to these 

classes, point out that emphasis placed on creativity for intellectual gain rather than monetary values 

works to broaden students’ creative output.  Also, students begin to learn the importance of 

craftsmanship not only in the creation of the artwork but in the importance of digital documentation, 

installation processes, and gallery setting requirements.  His classes have successfully emphasized these 

attitudes. 

 

IN AT 200 WATERCOLOR:  “A noticeable change occurred with the entry scores for (the category of) 

drawing. They increased significantly, starting with the fall of '08.  Scores went from the 2 range, 

(semesters fall ’06, winter ’07, fall ’07, and winter 08), to the 3 range, (fall ’08, fall ’10, and winter 

’10).   The improvement in entry-level drawing scores has a correlation to the addition of a Drawing 1 

prerequisite.  CARP history shows that the prerequisite was approved on 11/19/2007.  

 

 IN AT 214 PAINTING 1: 

ENTRY SCORES have risen over the semesters from an average of 1.85 to 3.10 out of 5.  This is because 

the instructor has started providing help in painting the entry assessment since it is now counted in the 

student’s grade.  Now students try much harder to produce a successful painting and our assessment 

shows this in the scoring. 

 

In past years the lowest numbers came from the area of Conceptual Treatment.  Our new assessment is 

addressing this and changes have been made in painting assignments that will increase success in this 

regard.  This is evident from new data from Winter 2013 assessments that show Conceptual 

Treatment/Problem solving has a 4.00 average. 

 

 

 

 

 

Data and Findings (post improvement/change)  

[Summarize the data and findings from the measurement of student learning after the 

improvements/changes were made.  Add the detailed data to the appendices] 

 

CRITICAL THINKING assessments are new this year.  Therefore we now have baseline data that we can 

compare in the future. 
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Looking at Winter 2013 critical thinking data shows that the average of these assessments ranges from 

2.33 to 3.77 out of 4 in the various sections and classes that conducted the critical thinking 

measurements.  This is a good average and shows good success overall. 

 

Most of the time the measurement of Stating Conclusions produced the lowest scores among the four 

components of critical thinking.  This is not surprising.  We will work to improve this. 

 

Below is a repeat of already stated changes and their results from above: 

 

 In AT 130 Design 1: 

Positive changes in assessments are due to a change in focus of the projects.  Currently, each project 

has a focus on a Design Principle and/or Element of Art.  Students are also required to express their 

understanding of these components in the written Portfolio Book. 

Also, even though Rhythm scores are lowest in Entry assessments, the Exit scores show much 

improvement.  This is a result of addressing this issue after the first few assessments we did.  Exit scores 

are pretty regular.  When Rhythm is very low, the exit score is much improved, but still slightly lower than 

other areas. 

 

In AT 131 COLOR:   

Robin Vanrooyen explained: 

“I researched the changes I made each semester: 

Starting with fall ’10.  I added a new project based on chromatic gray.   

Winter semester ’11 I made no changes.  

 Fall ’11 - again made changes – I added an internet research project on various topics on color, I 

dropped a landscape painting project and added a more conceptually based painting (Word List 

Painting), to involve students with more creativity.  We also did the chromatic gray painting again and 

I tweaked it.  Unfortunately, I forgot to do the exit exam this semester. 

Winter ’12 I kept the chromatic gray and changed the creative painting project to another one 

(Shadowbox). 

Fall 2012 everything remained the same except for the creative project.  With this they had to read an 

article and do a painting based on the reading. 

Winter ’13 I dropped the local color from a photograph painting, and added a new one; a value 

painting based upon a color photograph.  I modified the chromatic gray painting to be done from a 

black and white photograph instead of a color photograph.  The creative painting became a choice 

between 3 different painting projects.  I added more review components for the color test.” 
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IN AT 141 DRAWING 2:    The lowest exit scores are registered in perspective at 3.72, and in conceptual 

treatment at 3.72 also.  These compare favorably with average scores in this subject of 3.88.  However 

the score for perspective has risen further in Winter 2013 to an average of 3.83.  We believe that this 

score has improved over the years because we have placed emphasis on teaching and assignments that 

target this area.  Conceptual Treatment/Problem Solving is also being addressed with projects that ask 

students to work with ideas.  The scores in one class were at a 3.17 average while in a second section 

they showed a 3.40 average.  This will continue to be addressed. 

 

IN AT 150, AT 222, AND AT 223 Scott Garrard has introduced new assignments that have increased 

creativity in all of the three-dimensional courses.  His assessments listed above, in respect to these 

classes, point out that emphasis placed on creativity for intellectual gain rather than monetary values 

works to broaden students’ creative output.  Also, students begin to learn the importance of 

craftsmanship not only in the creation of the artwork but in the importance of digital documentation, 

installation processes, and gallery setting requirements.  His classes have successfully emphasized these 

attitudes. 

 

IN AT 200 WATERCOLOR:  “A noticeable change occurred with the entry scores for (the category of) 

drawing. They increased significantly, starting with the fall of '08.  Scores went from the 2 range, 

(semesters fall ’06, winter ’07, fall ’07, and winter 08), to the 3 range, (fall ’08, fall ’10, and winter 

’10).   The improvement in entry-level drawing scores has a correlation to the addition of a Drawing 1 

prerequisite.  CARP history shows that the prerequisite was approved on 11/19/2007.  

 

 IN AT 214 PAINTING 1: 

ENTRY SCORES have risen over the semesters from an average of 1.85 to 3.10 out of 5.  This is because 

the instructor has started providing help in painting the entry assessment since it is now counted in the 

student’s grade.  Now students try much harder to produce a successful painting and our assessment 

shows this in the scoring. 

 

In past years the lowest numbers came from the area of Conceptual Treatment.  Our new assessment is 

addressing this and changes have been made in painting assignments that will increase success in this 

regard.  This is evident from new data from Winter 2013 assessments that show Conceptual 

Treatment/Problem solving has a 4.00 average. 

 

Evaluation 

4. Are licensure/certification exam pass rates are above national or state averages (if applicable)?  

If not, please explain what needs to be done to improve. 

 

There are no licensure/certification exams for this degree program. 
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Action Needed 

Based on the documentation and evaluation in this section, please indicate if action or improvement is 

needed in the following areas within the department by making your response bold: 

 

Identifying Measures for each Program Learning Outcome Yes No 
Reporting out longitudinal data in a meaningful format Yes No 
Creating meaningful improvement projects Yes No 

 

Preparing for the future 

Documentation 

Environmental Scanning/Trends 

[Environmental scanning data and information/Trends impacting the program or discipline.] 

 

We did not receive environmental scanning data this year, therefore in our action items we will list that 

we would  like more data about future trends in the field. 

 

However, we know that the graphic design, digital media, game design, digital illustration and animation 

are very popular fields right now.  The traditional subjects of drawing, painting, etc… are still the 

foundations for these directions and need to remain strong to ensure quality as students desire to build 

upon these steps and toward careers.   

 

The current AA program in Art retains flexibility for the inclusion of credits in graphic design, digital 

illustration, digital animation, and other related courses, alongside the foundational subjects of drawing, 

life drawing, painting, watercolor, etc… 

 

Additional courses will probably be created to ensure that we keep addressing trends and needs as times 

change.  As mentioned previously in this Program Review, one of the first new courses we are 

entertaining is Digital Painting.  

 

Program Planning 

[Please identify the overall intentions for program development and changes over the next four years.] 

 

Programmatically the AA in Art is structured to meet the needs of current and future students.  Students 

have the ability to tailor their program according to the direction they intend to follow. 
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In the future we foresee the need for new courses to provide students with options that address current 

and future trends.  As mentioned previously in this Program Review, one of the first new courses we are 

entertaining is Digital Painting.  This is a subject that will appeal to students following either traditional 

or more digital directions. 

 

To serve the students interested in directions dominated by digital processes we will be including more 

digital outcomes in AT 131 Color.  This is a foundational course that is required of both art and 

photography majors.  The photography majors are already interested in seeing such a development and 

it stands to reason that the art majors will also see the need for it. 

 

 

Evaluation Questions 

7. Are the resources sufficient to meet identified needs and goals for the next four years?  

Please explain. 

The resources are tight, but if the course fees structure instituted for all our courses goes 

into effect this upcoming year, and if these funds are added to the Visual Arts budget 

then we believe that we will be able to maintain quality even as we add courses such as 

Digital Painting to our curriculum. 

   

8. Are the facilities and equipment adequate to facilitate teaching and learning?  Please 

explain. 

Currently the facilities are adequate.  However, in the future the addition of certain 

courses will strain this situation.  If we add Digital painting for example, we will need a 

computer lab and tablets for the accomplishment of its outcomes.  Our digital labs are 

already running at full capacity.  Therefore, we will need to address the need for more 

digital lab space. 

Action Needed 

Based on the documentation and evaluation in this section, please indicate if action or improvement is 

needed in the following areas within the department by making your response bold: 

 

Program Planning Yes No 
Securing resources for course development/administration Yes No 
Facilities/equipment upgrades 
 

Yes No 

Other:  We need transfer data and environmental scanning data 
to be able to interpret trends and better plan for the future. 
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Additional Tasks/Work 

 Develop the Course Review schedule for the next four years (beginning with next year) 

The CARP review and revision schedule is current and active. 

 

 Identify which courses from the department will be developed in online or hybrid 

format over the next four years.   Indicate the highest priorities for online and hybrid 

development and the academic year in which the course will be developed. 

 Review all publications, website, catalog to ensure consistency of information 

 

 Complete the Follow-Up Action Checklist 
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Appendix A- Faculty Credentials & Certifications  

Visual Arts Department Faculty Credentials 

Last Name First Name Employee Group Title Hi Educ Lv 

Burdick Dianne Adjunct Faculty/Adjunct Bachelor's 
Burdick Robert Adjunct Faculty/Adjunct Bachelor's 
Fitzpatrick Abigail Adjunct Faculty/Adjunct Master's 
Fox Tamara Adjunct Faculty/Adjunct Master's 
Heiney Chuck Adjunct Faculty/Adjunct Master's 
Keating James Adjunct Faculty/Adjunct Master's 
Kohan John Adjunct Faculty/Adjunct Master's 

Rouleau-Belden Mary Lynn Adjunct Faculty/Adjunct Master's 
Sieting Martha Adjunct Faculty/Adjunct Master's 
Walker Megan Adjunct Faculty/Adjunct Master's 
Zoutendyk Elizabeth Adjunct Faculty/Adjunct Bachelor's 
Antonakis Nikolaos Faculty Professor Master's 
Budden Katie Faculty Professor Master's 
Garrard Scott Faculty Assistant Professor Master's 
Overdevest Kimberly Faculty Associate Professor Master's 
Russell Jonathon Faculty Professor Master's 
Tagliati Filippo Faculty Associate Professor Master's 
Vanrooyen Robin Faculty Professor Master's 

 

Visual Arts Department Faculty with Academic Service Learning Credential 

First Last 

Katie Budden 

Kevin Dobreff 

Michael Gillan 

Thomas Kaechele 

Brian Morris 

Grace Schwanda 
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Visual Arts Department Faculty certified to do online/hybrid teaching 

First Last 
Susan McCombs 
Kim Overdevest 
Martha Sieting 
James Keating 

 

 



KD ISIS 12/12/2012   AA/AAS/AFA     171 
 

Appendix B- Program Enrollment 

 New Fall Student Enrollment (FiTIACs)— Count of new degree-seeking college-bound students who have declared a major (or are 

undecided) by mid-October; non-degree students and students on health program waiting lists are not included.  Listed by plan code and 

description, for each of the past 4 fall terms, 2009-2012.   

 Fall Program Enrollment—Count of students who have declared a major (or are undecided) by mid-October.  Listed by plan code and 

description, broken down by full-time and part-time students for each of the past 4 fall terms, 2009-2012.  Most declarations are self-

reporting or via department assistance, except for health programs, which are done explicitly by departments.   

 Fall Enrollment by Plan 2009 to 2012--by Gender—Count of students who have declared a major (or are undecided) by mid-October.  

Listed by plan code and description, broken down by students’ gender for each of the past 4 fall terms, 2009-2012.   

 

New Student Enrollment 

Major 
Code Program Fall 2009 Fall 2010 Fall 2011 Fall 2012 
201 Art, Trf-201 60 33 15 24 

250 Photography-250 26 35 41 32 

251 Fine Arts-251 3 21 36 29 

927 Photography, Trf-927 8 5 5 4 

 

Total Fall Enrollment 

 2009 2010 2011 2012 

Major Code Program Female Male Total Female Male Total Female Male Total Female Male Total 

201 Art, Trf 98 96 194 84 71 155 63 46 109 77 44 121 

250 Photography 49 26 75 82 29 111 87 28 115 83 30 113 

251 Fine Arts 13 12 25 25 16 41 39 29 68 53 25 78 

927 Photography, Trf 41 12 53 29 13 42 22 7 29 18 6 24 
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Appendix C – Student Progress 

 Student Progress—Tracking Degree-Seeking Students at the end of each year, starting with those enrolled in 2008-09 through 2011-12.  

This is “reverse-looking,” i.e. of those enrolled during the year, how many graduated or transferred out during the year, or are still 

enrolled in the next fall term?  This is one indicator of success, and the total across will yield a combined grad/transfer/still enrolled 

percentage: 50s and 60s are common, 70s and 80s are good, 90s and 100 are superb. 

Major 
Code Academic Year N, Students Graduates 

Graduates/ 
Transfers Transfers Still Here Left Ed 

Grad/Transfer/ 
Still Here 

201 
2008-09 

         232  4% 3% 17% 41% 35% 65% 

201 
2009-10 

         251  3% 4% 16% 39% 38% 62% 

201 
2010-11 

         207  6% 6% 22% 35% 31% 69% 

201 
2011-12 

         175  9% 5% 17% 37% 33% 67% 

 

Major 
Code Academic Year N, Students Graduates 

Graduates/ 
Transfers Transfers Still Here Left Ed 

Grad/Transfer/ 
Still Here 

250 2008-09            74  4% 0% 8% 45% 43% 57% 

250 2009-10          101  4% 0% 9% 53% 34% 66% 

250 2010-11          128  2% 2% 9% 52% 36% 64% 

250 2011-12          143  3% 0% 12% 49% 36% 64% 
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Major 
Code Academic Year N, Students Graduates 

Graduates/ 
Transfers Transfers Still Here Left Ed 

Grad/Transfer/ 
Still Here 

927 2008-09            82  2% 0% 9% 45% 44% 56% 

927 2009-10            64  8% 2% 16% 42% 33% 67% 

927 2010-11            50  14% 2% 8% 38% 38% 62% 

927 2011-12            45  11% 2% 11% 38% 38% 62% 

 

Major 
Code Academic Year N, Students Graduates 

Graduates/ 
Transfers Transfers Still Here Left Ed 

Grad/Transfer/ 
Still Here 

251 2008-09 
39 5% 3% 21% 46% 26% 74% 

251 2009-10 
37 0% 3% 14% 54% 30% 70% 

251 2010-11 
69 3% 1% 13% 42% 41% 59% 

251 2011-12 
85 6% 1% 13% 44% 36% 64% 
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Appendix D - 2008 – 2012 Course Enrollment Data Summary 

 Course Enrollment by Semester—Count of enrollments in each course in each term from fall 2008 through winter 2013 (preliminary).  

Enrollment follows patterns of build-up through 2009 peak in 2010, slow return to normalcy in 2011 and 2012.   

 

2008 – 2012 Course Enrollment Data Summary 
     

 2008-2009 2009-2010 2010-2011 2011-2012 

Course Fall 
2008 

Winter 
2009 

Summer 
2009 

Total 
Fall 

2009 
Winter 
2010 

Summer 
2010 

Total 
 

Fall 
2010 

Winter 
2011 

Summer 
2011 

Total 
 

Fall 
2011 

Winter 
2012 

Summer 
2012 

Total 
 

AT 105 298 60 30 388 299 87 41 427 312 86 51 449 252 80 45 377 

AT 106 29 264 53 346 30 291 56 377 29 290 74 393 30 230 68 328 

AT 130 59 61 15 135 75 78 16 169 75 75 18 168 78 74 14 166 

AT 131 12 20  32 17 20  37 20 20  40 17 18  35 

AT 140 115 112 18 245 133 138 15 286 132 131 19 282 135 127 20 282 

AT 141 19 35  54 18 33  51 18 30  48 13 29  42 

AT 150 17   17 17   17 17 16 14 47 17 17 11 45 

AT 160             7 8  15 

AT 165              5  5 

AT 190   7 7             

AT 200 13 14  27 14 12  26 14 13  27 9   9 

AT 201 4 4  8  6  6  5  5     

AT 214 9 14  23 7 13  20 8 12  20 8 2  10 

AT 215  9  9  15  15  12  12  14  14 

AT 218  8  8  8  8  9  9  12  12 

AT 219   17 17   15 15   8 8   5 5 

AT 222 50 50 27 127 49 51 25 125 51 49 25 125 46 51 20 117 

AT 223 8 13  21 8 14  22 8 17  25 16 14  30 

AT 230 19 11  30 28 8  36 22 10  32 23 11  34 

AT 231 11 8  19 8 10  18 7 8  15 7 7  14 

AT 240 32 30 8 70 27 30 15 72 46 28 15 89 30 30 13 73 

AT 255 69 87 33 189 86 81 29 196 46 42 17 105 33   33 



KD ISIS 12/12/2012   AA/AAS/AFA     175 
 

AT 260 26  15 41 36  13 49 33  16 49 24 16 7 47 

AT 261  22  22  18  18  12 11 23     

AT 270 25   25 25   25 26 20  46 25 18  43 

AT 271  20  20  20  20 20 21  41 20 21  41 

AT 298 1 1 1 3 1 3  4 2 3  5  1 1 2 

AT 299 1   1  1  1 1  1 2 1 1  2 

                 

PO 101 112 117 24 253 119 114 36 269 116 114 38 268 113 109 30 252 

PO 102 34 39  73 31 40  71 33 39  72 35 40  75 

PO 105 19 20  39 19 20  39 19 19  38 20 20  40 

PO 106 11 13  24 20 20  40 15 19  34 18 12  30 

PO 107  9  9  14  14  14  14     

PO 126 7 11  18 12 11  23 14 7  21 15 9  24 

PO 127 1 6  7 3 6  9 3 8  11  5  5 

PO 220 8   8     11   11 13   13 

PO 230 8 7  15 8 10  18 7 15  22  16  16 

PO 240     11   11         

PO 250  9  9  9  9  10  10  16  16 

PO 252 16   16 17   17 18   18  11  11 

PO 260             15   15 

PO 270              14  14 

PO 294   12 12   13 13   13 13   12 12 

PO 298      1  1  2  2     

PO 299         1 1  2     
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Appendix E- Course Success Rates (Success = grades A to C-) 

 Course Success Rates – AtD categories—Course success rates (A-C divided by all grades) by subcategories: Race/Ethnicity, Gender, Full-

time/Part-time, and Pell Grant recipient/No Pell.   
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AT 105                

                    

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 201 10 18 9 2 0 12 252 

  
   Number Successful Course 
Enrollments 

139 3 9 4 0 0 10 165 

  
   Percent Successful Course 
Enrollments 

69% 30% 50% 44% 0% n/a 83% 65% 

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 113 90 49 252         

  
   Number Successful Course 
Enrollments 

76 59 30 165         

  
   Percent Successful Course 
Enrollments 

67% 66% 61% 65%         

Gender   Female Male Total           

     Number Course Enrollments 146 106 252           

  
   Number Successful Course 
Enrollments 

106 59 165           

  
   Percent Successful Course 
Enrollments 

73% 56% 65%           

Pell   Pell No Pell Total           

     Number Course Enrollments 108 144 252           

  
   Number Successful Course 
Enrollments 

60 105 165           

  
   Percent Successful Course 
Enrollments 

56% 73% 65%           
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AT 106               

                    

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 21 2 1 2 0 1 3 30 

  
   Number Successful Course 
Enrollments 

14 0 0 0 0 1 2 17 

  
   Percent Successful Course 
Enrollments 

67% 0% 0% 0% n/a 100% 67% 57% 

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 13 14 3 30         

  
   Number Successful Course 
Enrollments 

8 7 2 17         

  
   Percent Successful Course 
Enrollments 

62% 50% 67% 57%         

Gender   Female Male Total           

     Number Course Enrollments 16 14 30           

  
   Number Successful Course 
Enrollments 

12 5 17           

  
   Percent Successful Course 
Enrollments 

75% 36% 57%           

Pell   Pell No Pell Total           

     Number Course Enrollments 16 14 30           

  
   Number Successful Course 
Enrollments 

9 8 17           

  
   Percent Successful Course 
Enrollments 

56% 57% 57%           
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AT 130               

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 66 4 5 3 0 0 0 78 

  
   Number Successful Course 
Enrollments 

53 2 4 1 0 0 0 60 

  
   Percent Successful Course 
Enrollments 

80% 50% 80% 33% n/a n/a n/a 77% 

                    

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 29 29 20 78         

  
   Number Successful Course 
Enrollments 

21 25 14 60         

  
   Percent Successful Course 
Enrollments 

72% 86% 70% 77%         

Gender   Female Male Total           

     Number Course Enrollments 40 38 78           

  
   Number Successful Course 
Enrollments 

36 24 60           

  
   Percent Successful Course 
Enrollments 

90% 63% 77%           

Pell   Pell No Pell Total           

     Number Course Enrollments 34 44 78           

  
   Number Successful Course 
Enrollments 

26 34 60           

  
   Percent Successful Course 
Enrollments 

76% 77% 77%           
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AT 131               

        

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 14 1 2 0 0 0 0 17 

  
   Number Successful Course 
Enrollments 

13 1 2 0 0 0 0 16 

  
   Percent Successful Course 
Enrollments 

93% 100% 100% n/a n/a n/a n/a 94% 

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 0 10 7 17         

  
   Number Successful Course 
Enrollments 

0 10 6 16         

  
   Percent Successful Course 
Enrollments 

n/a 100% 86% 94%         

Gender   Female Male Total           

     Number Course Enrollments 9 8 17           

  
   Number Successful Course 
Enrollments 

9 7 16           

  
   Percent Successful Course 
Enrollments 

100% 88% 94%           

Pell   Pell No Pell Total           

     Number Course Enrollments 8 9 17           

  
   Number Successful Course 
Enrollments 

8 8 16           

  
   Percent Successful Course 
Enrollments 

100% 89% 94%           
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AT 140                 

                    

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 103 13 9 5 1 0 5 136 

  
   Number Successful Course 
Enrollments 

61 2 3 1 1 0 2 70 

  
   Percent Successful Course 
Enrollments 

59% 15% 33% 20% 100% n/a 40% 51% 

                    

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 66 48 22 136         

  
   Number Successful Course 
Enrollments 

34 22 14 70         

  
   Percent Successful Course 
Enrollments 

n/a 46% 64% 51%         

                    

Gender   Female Male Total           

     Number Course Enrollments 83 53 136           

  
   Number Successful Course 
Enrollments 

49 21 70           

  
   Percent Successful Course 
Enrollments 

59% 40% 51%           

Pell   Pell No Pell Total           

     Number Course Enrollments 74 62 136           

  
   Number Successful Course 
Enrollments 

36 34 70           

  
   Percent Successful Course 
Enrollments 

49% 55% 51%           
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AT 140                 

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 10 1 0 2 0 0 0 13 

  
   Number Successful Course 
Enrollments 

6 1 0 2 0 0 0 9 

  
   Percent Successful Course 
Enrollments 

60% 100% n/a 100% n/a n/a n/a 69% 

                    

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 0 11 2 13         

  
   Number Successful Course 
Enrollments 

0 7 2 9         

  
   Percent Successful Course 
Enrollments 

n/a 64% 100% 69%         

Gender   Female Male Total           

     Number Course Enrollments 6 7 13           

  
   Number Successful Course 
Enrollments 

5 4 9           

  
   Percent Successful Course 
Enrollments 

83% 57% 69%           

Pell   Pell No Pell Total           

     Number Course Enrollments 4 9 13           

  
   Number Successful Course 
Enrollments 

2 7 9           

  
   Percent Successful Course 
Enrollments 

50% 78% 69%           
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AT 150                 

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 13 1 2 0 0 0 1 17 

  
   Number Successful Course 
Enrollments 

11 1 1 0 0 0 1 14 

  
   Percent Successful Course 
Enrollments 

85% 100% 50% n/a n/a n/a 100% 82% 

                    

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 3 12 2 17         

  
   Number Successful Course 
Enrollments 

2 10 2 14         

  
   Percent Successful Course 
Enrollments 

67% 83% 100% 82%         

Gender   Female Male Total           

     Number Course Enrollments 11 6 17           

  
   Number Successful Course 
Enrollments 

8 6 14           

  
   Percent Successful Course 
Enrollments 

73% 100% 82%           

Pell   Pell No Pell Total           

     Number Course Enrollments 7 10 17           

  
   Number Successful Course 
Enrollments 

6 8 14           

  
   Percent Successful Course 
Enrollments 

86% 80% 82%           
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AT 160                 

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 4 1 0 0 1 0 1 7 

  
   Number Successful Course 
Enrollments 

2 1 0 0 0 0 1 4 

  
   Percent Successful Course 
Enrollments 

50% 100% n/a n/a 0% n/a 100% 57% 

                    

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 2 3 2 7         

  
   Number Successful Course 
Enrollments 

1 2 1 4         

  
   Percent Successful Course 
Enrollments 

50% 67% 50% 57%         

Gender   Female Male Total           

     Number Course Enrollments 4 3 7           

  
   Number Successful Course 
Enrollments 

2 2 4           

  
   Percent Successful Course 
Enrollments 

50% 67% 57%           

Pell   Pell No Pell Total           

     Number Course Enrollments 3 4 7           

  
   Number Successful Course 
Enrollments 

2 2 4           

  
   Percent Successful Course 
Enrollments 

67% 50% 57%           
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AT 200                 

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 6 3 0 0 0 0 0 9 

  
   Number Successful Course 
Enrollments 

5 2 0 0 0 0 0 7 

  
   Percent Successful Course 
Enrollments 

83% 67% n/a n/a n/a n/a n/a 78% 

                    

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 0 6 3 9         

  
   Number Successful Course 
Enrollments 

0 5 2 7         

  
   Percent Successful Course 
Enrollments 

n/a 83% 67% 78%         

Gender   Female Male Total           

     Number Course Enrollments 7 2 9           

  
   Number Successful Course 
Enrollments 

5 2 7           

  
   Percent Successful Course 
Enrollments 

71% 100% 78%           

Pell   Pell No Pell Total           

     Number Course Enrollments 3 6 9           

  
   Number Successful Course 
Enrollments 

2 5 7           

  
   Percent Successful Course 
Enrollments 

67% 83% 78%           
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AT 214                 

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 4 1 1 1 0 0 1 8 

  
   Number Successful Course 
Enrollments 

4 1 1 1 0 0 1 8 

  
   Percent Successful Course 
Enrollments 

100% 100% 100% 100% n/a n/a 100% 100% 

                    

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 0 4 4 8         

  
   Number Successful Course 
Enrollments 

0 4 4 8         

  
   Percent Successful Course 
Enrollments 

n/a 100% 100% 100%         

Gender   Female Male Total           

     Number Course Enrollments 4 4 8           

  
   Number Successful Course 
Enrollments 

4 4 8           

  
   Percent Successful Course 
Enrollments 

100% 100% 100%           

Pell   Pell No Pell Total           

     Number Course Enrollments 5 3 8           

  
   Number Successful Course 
Enrollments 

5 3 8           

  
   Percent Successful Course 
Enrollments 

100% 100% 100%           
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AT 222                 

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 37 3 5 0 0 0 1 46 

  
   Number Successful Course 
Enrollments 

29 3 4 0 0 0 0 36 

  
   Percent Successful Course 
Enrollments 

78% 100% 80% n/a n/a n/a 0% 78% 

                    

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 14 23 9 46         

  
   Number Successful Course 
Enrollments 

9 18 9 36         

  
   Percent Successful Course 
Enrollments 

64% 78% 100% 78%         

                    

Gender   Female Male Total           

     Number Course Enrollments 37 9 46           

  
   Number Successful Course 
Enrollments 

29 7 36           

  
   Percent Successful Course 
Enrollments 

78% 78% 78%           

                    

Pell   Pell No Pell Total           

     Number Course Enrollments 26 20 46           

  
   Number Successful Course 
Enrollments 

22 14 36           

  
   Percent Successful Course 
Enrollments 

85% 70% 78%           
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AT 223                 

                    

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 13 0 2 1 0 0 0 16 

  
   Number Successful Course 
Enrollments 

12 0 2 1 0 0 0 15 

  
   Percent Successful Course 
Enrollments 

92% n/a 100% 100% n/a n/a n/a 94% 

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 1 8 7 16         

  
   Number Successful Course 
Enrollments 

0 8 7 15         

  
   Percent Successful Course 
Enrollments 

0% 100% 100% 94%         

Gender   Female Male Total           

     Number Course Enrollments 9 7 16           

  
   Number Successful Course 
Enrollments 

8 7 15           

  
   Percent Successful Course 
Enrollments 

89% 100% 94%           

Pell   Pell No Pell Total           

     Number Course Enrollments 6 10 16           

  
   Number Successful Course 
Enrollments 

6 9 15           

  
   Percent Successful Course 
Enrollments 

100% 90% 94%           
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AT 230                 

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 13 3 4 1 0 0 0 21 

  
   Number Successful Course 
Enrollments 

12 2 4 1 0 0 0 19 

  
   Percent Successful Course 
Enrollments 

92% 67% 100% 100% n/a n/a n/a 90% 

                    

Age   
Less 

than 20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 5 12 4 21         

  
   Number Successful Course 
Enrollments 

4 11 4 19         

  
   Percent Successful Course 
Enrollments 

80% 92% 100% 90%         

Gender   Female Male Total           

     Number Course Enrollments 11 10 21           

  
   Number Successful Course 
Enrollments 

10 9 19           

  
   Percent Successful Course 
Enrollments 

91% 90% 90%           

Pell   Pell No Pell Total           

     Number Course Enrollments 9 12 21           

  
   Number Successful Course 
Enrollments 

7 12 19           

  
   Percent Successful Course 
Enrollments 

78% 100% 90%           
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AT 231                 

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 3 0 1 0 0 0 0 4 

  
   Number Successful Course 
Enrollments 

3 0 0 0 0 0 0 3 

  
   Percent Successful Course 
Enrollments 

100% n/a 0% n/a n/a n/a n/a 75% 

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 0 3 1 4         

  
   Number Successful Course 
Enrollments 

0 3 0 3         

  
   Percent Successful Course 
Enrollments 

n/a 100% 0% 75%         

Gender   Female Male Total           

     Number Course Enrollments 1 3 4           

  
   Number Successful Course 
Enrollments 

1 2 3           

  
   Percent Successful Course 
Enrollments 

100% 67% 75%           

                    

Pell   Pell No Pell Total           

     Number Course Enrollments 2 2 4           

  
   Number Successful Course 
Enrollments 

1 2 3           

  
   Percent Successful Course 
Enrollments 

50% 100% 75%           
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AT 240                 

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 21 3 4 1 1 0 0 30 

  
   Number Successful Course 
Enrollments 

13 1 2 0 1 0 0 17 

  
   Percent Successful Course 
Enrollments 

62% 33% 50% 0% 100% n/a n/a 57% 

                    

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 6 7 17 30         

  
   Number Successful Course 
Enrollments 

3 5 9 17         

  
   Percent Successful Course 
Enrollments 

50% 71% 53% 57%         

                    

Gender   Female Male Total           

     Number Course Enrollments 26 4 30           

  
   Number Successful Course 
Enrollments 

15 2 17           

  
   Percent Successful Course 
Enrollments 

58% 50% 57%           

                    

Pell   Pell No Pell Total           

     Number Course Enrollments 18 12 30           

  
   Number Successful Course 
Enrollments 

10 7 17           

  
   Percent Successful Course 
Enrollments 

56% 58% 57%           
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AT 255                 

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 26 5 2 0 0 0 0 33 

  
   Number Successful Course 
Enrollments 

20 1 0 0 0 0 0 21 

  
   Percent Successful Course 
Enrollments 

77% 20% 0% n/a n/a n/a n/a 64% 

                    

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 10 18 5 33         

  
   Number Successful Course 
Enrollments 

6 12 3 21         

  
   Percent Successful Course 
Enrollments 

60% 67% 60% 64%         

Gender   Female Male Total           

     Number Course Enrollments 21 12 33           

  
   Number Successful Course 
Enrollments 

13 8 21           

  
   Percent Successful Course 
Enrollments 

62% 67% 64%           

Pell   Pell No Pell Total           

     Number Course Enrollments 14 19 33           

  
   Number Successful Course 
Enrollments 

7 14 21           

  
   Percent Successful Course 
Enrollments 

50% 74% 64%           
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AT 260                 

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 20 1 2 0 0 0 1 24 

  
   Number Successful Course 
Enrollments 

18 0 2 0 0 0 1 21 

  
   Percent Successful Course 
Enrollments 

90% 0% 100% n/a n/a n/a 100% 88% 

                    

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 2 13 9 24         

  
   Number Successful Course 
Enrollments 

2 10 9 21         

  
   Percent Successful Course 
Enrollments 

100% 77% 100% 88%         

                    

Gender   Female Male Total           

     Number Course Enrollments 14 10 24           

  
   Number Successful Course 
Enrollments 

12 9 21           

  
   Percent Successful Course 
Enrollments 

86% 90% 88%           

                    

Pell   Pell No Pell Total           

     Number Course Enrollments 11 13 24           

  
   Number Successful Course 
Enrollments 

9 12 21           

  
   Percent Successful Course 
Enrollments 

82% 92% 88%           
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AT 270                 

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 20 2 1 1 0 0 1 25 

  
   Number Successful Course 
Enrollments 

14 2 1 1 0 0 1 19 

  
   Percent Successful Course 
Enrollments 

70% 100% 100% 100% n/a n/a 100% 76% 

                    

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 6 14 5 25         

  
   Number Successful Course 
Enrollments 

6 10 3 19         

  
   Percent Successful Course 
Enrollments 

100% 71% 60% 76%         

Gender   Female Male Total           

     Number Course Enrollments 8 17 25           

  
   Number Successful Course 
Enrollments 

6 13 19           

  
   Percent Successful Course 
Enrollments 

75% 76% 76%           

Pell   Pell No Pell Total           

     Number Course Enrollments 10 15 25           

  
   Number Successful Course 
Enrollments 

8 11 19           

  
   Percent Successful Course 
Enrollments 

80% 73% 76%           
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AT 271                 

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 15 1 2 1 1 0 0 20 

  
   Number Successful Course 
Enrollments 

15 0 2 0 1 0 0 18 

  
   Percent Successful Course 
Enrollments 

100% 0% 100% 0% 100% n/a n/a 90% 

                    

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 3 13 4 20         

  
   Number Successful Course 
Enrollments 

3 11 4 18         

  
   Percent Successful Course 
Enrollments 

100% 85% 100% 90%         

Gender   Female Male Total           

     Number Course Enrollments 14 6 20           

  
   Number Successful Course 
Enrollments 

12 6 18           

  
   Percent Successful Course 
Enrollments 

86% 100% 90%           

Pell   Pell No Pell Total           

     Number Course Enrollments 8 12 20           

  
   Number Successful Course 
Enrollments 

7 11 18           

  
   Percent Successful Course 
Enrollments 

88% 92% 90%           
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AT 298                 

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 1 0 0 0 0 0 0 1 

  
   Number Successful Course 
Enrollments 

1 0 0 0 0 0 0 1 

  
   Percent Successful Course 
Enrollments 

100% n/a n/a n/a n/a n/a n/a 100% 

                    

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 0 0 1 1         

  
   Number Successful Course 
Enrollments 

0 0 1 1         

  
   Percent Successful Course 
Enrollments 

n/a n/a 100% 100%         

                    

Gender   Female Male Total           

     Number Course Enrollments 1 0 1           

  
   Number Successful Course 
Enrollments 

1 0 1           

  
   Percent Successful Course 
Enrollments 

100% n/a 100%           

                    

Pell   Pell No Pell Total           

     Number Course Enrollments 0 1 1           

  
   Number Successful Course 
Enrollments 

0 1 1           

  
   Percent Successful Course 
Enrollments 

n/a 100% 100%           
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PO 101                 

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 85 13 3 4 1 0 8 114 

  
   Number Successful Course 
Enrollments 

69 10 3 3 1 0 8 94 

  
   Percent Successful Course 
Enrollments 

81% 77% 100% 75% n/a n/a 100% 82% 

                    

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 54 32 28 114         

  
   Number Successful Course 
Enrollments 

46 25 23 94         

  
   Percent Successful Course 
Enrollments 

85% 78% 82% 82%         

Gender   Female Male Total           

     Number Course Enrollments 76 38 114           

  
   Number Successful Course 
Enrollments 

64 30 94           

  
   Percent Successful Course 
Enrollments 

84% 79% 82%           

Pell   Pell No Pell Total           

     Number Course Enrollments 59 55 114           

  
   Number Successful Course 
Enrollments 

49 45 94           

  
   Percent Successful Course 
Enrollments 

83% 82% 82%           
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PO 102                 

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 26 2 6 0 0 0 1 35 

  
   Number Successful Course 
Enrollments 

24 1 3 0 0 0 1 29 

  
   Percent Successful Course 
Enrollments 

92% 50% 50% n/a n/a n/a 100% 83% 

                    

Age   Less than 20 20-24 
25 or 
older 

Total         

     Number Course Enrollments 6 15 14 35         

  
   Number Successful Course 
Enrollments 

5 14 10 29         

  
   Percent Successful Course 
Enrollments 

83% 93% 71% 83%         

Gender   Female Male Total           

     Number Course Enrollments 23 12 35           

  
   Number Successful Course 
Enrollments 

18 11 29           

  
   Percent Successful Course 
Enrollments 

78% 92% 83%           

Pell   Pell No Pell Total           

     Number Course Enrollments 18 17 35           

  
   Number Successful Course 
Enrollments 

14 15 29           

  
   Percent Successful Course 
Enrollments 

78% 88% 83%           
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AT 105                 

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 18 0 1 1 0 0 0 20 

  
   Number Successful Course 
Enrollments 

14 0 1 1 0 0 0 16 

  
   Percent Successful Course 
Enrollments 

78% n/a 100% 100% n/a n/a n/a 80% 

                    

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 2 13 5 20         

  
   Number Successful Course 
Enrollments 

2 10 4 16         

  
   Percent Successful Course 
Enrollments 

100% 77% 80% 80%         

                    

Gender   Female Male Total           

     Number Course Enrollments 16 4 20           

  
   Number Successful Course 
Enrollments 

15 1 16           

  
   Percent Successful Course 
Enrollments 

94% 25% 80%           

                    

Pell   Pell No Pell Total           

     Number Course Enrollments 12 8 20           

  
   Number Successful Course 
Enrollments 

10 6 16           

  
   Percent Successful Course 
Enrollments 

83% 75% 80%           
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PO 106                 

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 16 1 1 0 0 0 0 18 

  
   Number Successful Course 
Enrollments 

15 1 1 0 0 0 0 17 

  
   Percent Successful Course 
Enrollments 

94% 100% 100% n/a n/a n/a n/a 94% 

                    

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 3 7 8 18         

  
   Number Successful Course 
Enrollments 

3 7 7 17         

  
   Percent Successful Course 
Enrollments 

100% 100% 88% 94%         

Gender   Female Male Total           

     Number Course Enrollments 16 2 18           

  
   Number Successful Course 
Enrollments 

15 2 17           

  
   Percent Successful Course 
Enrollments 

94% 100% 94%           

Pell   Pell No Pell Total           

     Number Course Enrollments 12 6 18           

  
   Number Successful Course 
Enrollments 

11 6 17           

  
   Percent Successful Course 
Enrollments 

92% 100% 94%           
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PO 126                 

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-Hispanic 

Hispanic 
Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 14 0 1 0 0 0 0 15 

  
   Number Successful Course 
Enrollments 

14 0 1 0 0 0 0 15 

  
   Percent Successful Course 
Enrollments 

100% n/a 100% n/a n/a n/a n/a 
100
% 

                    

Age   
Less 

than 20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 2 10 3 15         

  
   Number Successful Course 
Enrollments 

2 10 3 15         

  
   Percent Successful Course 
Enrollments 

100% 100% 100% 100%         

Gender   Female Male Total           

     Number Course Enrollments 11 4 15           

  
   Number Successful Course 
Enrollments 

11 4 15           

  
   Percent Successful Course 
Enrollments 

100% 100% 100%           

Pell   Pell No Pell Total           

     Number Course Enrollments 7 8 15           

  
   Number Successful Course 
Enrollments 

7 8 15           

  
   Percent Successful Course 
Enrollments 

100% 100% 100%           
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PO 220                  

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 13 0 0 0 0 0 0 13 

  
   Number Successful Course 
Enrollments 

10 0 0 0 0 0 0 10 

  
   Percent Successful Course 
Enrollments 

77% n/a n/a n/a n/a n/a n/a 77% 

                    

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 0 5 8 13         

  
   Number Successful Course 
Enrollments 

0 4 6 10         

  
   Percent Successful Course 
Enrollments 

n/a 80% 75% 77%         

                    

Gender   Female Male Total           

     Number Course Enrollments 7 6 13           

  
   Number Successful Course 
Enrollments 

5 5 10           

  
   Percent Successful Course 
Enrollments 

71% 83% 77%           

                    

Pell   Pell No Pell Total           

     Number Course Enrollments 6 7 13           

  
   Number Successful Course 
Enrollments 

4 6 10           

  
   Percent Successful Course 
Enrollments 

67% 86% 77%           
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PO 260                 

Race/  
Ethnicity 

  
White  
non-

Hispanic 

Black  
non-

Hispanic 
Hispanic 

Asian / 
Pacific 

Islander 

Native 
American 

Non- 
resident 

Alien 

No 
response 
or other 

Total 

     Number Course Enrollments 12 0 3 0 0 0 0 15 

  
   Number Successful Course 
Enrollments 

12 0 2 0 0 0 0 14 

  
   Percent Successful Course 
Enrollments 

100% n/a 67% n/a n/a n/a n/a 93% 

                    

Age   
Less than 

20 
20-24 

25 or 
older 

Total         

     Number Course Enrollments 1 9 5 15         

  
   Number Successful Course 
Enrollments 

1 8 5 14         

  
   Percent Successful Course 
Enrollments 

n/a 89% 100% 93%         

Gender   Female Male Total           

     Number Course Enrollments 6 9 15           

  
   Number Successful Course 
Enrollments 

6 8 14           

  
   Percent Successful Course 
Enrollments 

100% 89% 93%           

Pell   Pell No Pell Total           

     Number Course Enrollments 3 12 15           

  
   Number Successful Course 
Enrollments 

3 11 14           

  
   Percent Successful Course 
Enrollments 

100% 92% 93%           
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Appendix F – Four Year Course Success Trends 

 Course Grade Distribution Fall 2008 2009 2010 and 2011—Earned grades by course, each fall term from 2009 to 2012.  Grades are listed 

As to E, then I (incomplete), NS (no-show), W (withdrawal), WF (withdrawal-failing), and WP (withdrawal-passing).  Extended analyses 

show success (grades A to C divided by all grades), and rates of withdrawal, no-show, and incomplete.  Sometimes a low success rates 

are a result of high withdrawal and no-show rates.  

  

Four-Year Course Success Trends 

 2008 2009 2010 2011 

 
A-C % All 

With-
drawal 

% 
All A-C % All 

With-
drawal % All A-C % All  With-drawal % All A-C % All 

With-
drawal % All 

AT 105 202 68% 15 5% 207 69% 24 8% 190 61% 34 11% 152 60% 33 13% 

AT 106 21 72% 3 10% 24 83% 1 3% 25 86% 2 7% 17 57% 4 13% 

AT 130 40 68% 11 19% 54 72% 6 8% 48 65% 10 14% 60 77% 13 17% 

AT 131 12 100% 0 0% 15 88% 0 0% 14 70% 4 20% 16 94% 1 6% 

AT 140 82 71% 22 19% 82 62% 25 19% 83 63% 23 17% 66 49% 45 33% 

AT 141 14 74% 1 5% 10 56% 0 0% 16 89% 0 0% 9 69% 1 8% 

AT 150 10 59% 0 0% 12 71% 2 12% 14 82% 2 12% 14 82% 2 12% 

AT 160 10 59% 0 0% 12 71% 2 12% 14 82% 2 12% 3 43% 3 43% 

AT 200 12 92% 1 8% 13 93% 1 7% 11 79% 1 7% 7 78% 2 22% 

AT 201 2 50% 1 25% 13 93% 1 7% 11 79% 1 7% 7 78% 2 22% 

AT 214 6 75% 2 25% 7 100% 0 0% 6 100% 0 0% 8 100% 0 0% 

AT 222 29 59% 11 22% 20 42% 10 21% 41 80% 6 12% 36 78% 3 7% 

AT 223 3 50% 1 17% 0 0% 0 0% 6 75% 2 25% 15 94% 0 0% 

AT 230 12 67% 5 28% 17 65% 3 12% 20 91% 1 5% 18 86% 1 5% 

AT 231 9 82% 2 18% 5 63% 0 0% 7 100% 0 0% 2 50% 0 0% 

AT 240 20 65% 5 16% 13 48% 6 22% 27 59% 5 11% 16 53% 7 23% 

AT 255 58 84% 10 14% 62 72% 18 21% 37 80% 6 13% 20 61% 6 18% 

AT 260 24 92% 0 0% 27 75% 3 8% 27 82% 0 0% 21 88% 3 13% 

AT 270 20 80% 4 16% 20 80% 3 12% 22 85% 3 12% 18 72% 2 8% 

AT 271 20 80% 4 16% 20 80% 3 12% 18 90% 1 5% 18 90% 1 5% 

AT 298 0 0% 0 0% 1 100% 0 0% 1 50% 0 0% 1 100% 0 0% 
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AT 299 0 0% 0 0% 1 100% 0 0% 0 0% 0 0% 1 100% 0 0% 

AT 105 202 68% 15 5% 207 69% 24 8% 190 61% 34 11% 152 60% 33 13% 

AT 106 21 72% 3 10% 24 83% 1 3% 25 86% 2 7% 17 57% 4 13% 

AT 130 40 68% 11 19% 54 72% 6 8% 48 65% 10 14% 60 77% 13 17% 
PO 101 85 75% 13 12% 77 64% 14 12% 92 80% 5 4% 91 80% 9 8% 

PO 102 29 85% 4 12% 26 84% 5 16% 31 94% 2 6% 29 83% 5 14% 

PO 105 13 68% 1 5% 15 79% 1 5% 15 79% 2 11% 16 80% 1 5% 

PO 106 10 91% 1 9% 20 100% 0 0% 15 100% 0 0% 17 94% 1 6% 

PO 126 6 86% 1 14% 12 100% 0 0% 14 100% 0 0% 15 100% 0 0% 

PO 127 1 100% 0 0% 0 0% 1 33% 3 100% 0 0% 15 100% 0 0% 

PO 220 6 75% 2 25% 0 0% 1 33% 9 82% 2 18% 10 77% 3 23% 

PO 230 8 100% 0 0% 8 100% 0 0% 6 86% 1 14% 10 77% 3 23% 

PO 240 8 100% 0 0% 10 91% 1 9% 6 86% 1 14% 10 77% 3 23% 

PO 252 8 50% 2 13% 6 35% 4 24% 12 67% 1 6% 10 77% 3 23% 

PO 260 8 50% 2 13% 6 35% 4 24% 12 67% 1 6% 14 93% 1 7% 

PO 299 8 50% 2 13% 6 35% 4 24% 0 0% 1 100% 14 93% 1 7% 
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Appendix G - Course Development 

 

Visual Arts Department Study Away courses offered 

AT 190 

 

Visual Arts Department Honors courses offered 

None 

 

Visual Arts Department Courses developed for online/hybrid delivery 

AT 105 
AT 106 
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GRCC Program Review Follow-Up Action Checklist  
 Action 

Needed? 

Brief Action Statement  Resources Needed 

Academic 

Year for 

Work 

 YES NO    

 

DEPARTMENT 

     

External Collaborations & Partnerships  X    

Internal Collaborations & Partnerships  X    

Accreditation X  Complete Accreditation visit prep and 

complete Self-Study 

Secretarial help, budget 

for evaluators’ visit, 

computer for evaluators 

to review documents 

and visuals 

2013-14 

Departmental Advising X  Offer Departmental Advising Day in Fall and 

Winter semesters 

Copying of arts degrees, 

My Degree Path 

2013-14 

 

FACULTY/STAFF 

     

Faculty credentialing  X    

Faculty online certification 

X  Some Adjuncts in Art History need training Online certification 

training 

2013- 14 

Academic Service Learning  X    

Ratio Fulltime/Adjunct faculty X  Complete the hiring of Ceramics Position Search committee 2013-14 

Faculty professional development 

X  Digital Painting training, and other as 

chosen by faculty 

Department budget, 

IIPD, C-3 funds 

2013-14 

Resources 

X  Use of course fees funds in art and photo 

budgets 

GRCC system 2013-14 
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MISSION/PURPOSE 

     

Mission/Purpose  X    

Target Audience  X    

Program Admissions Requirements  X    

 

DATA 

     

New Student Enrollment X  Visit local High Schools to advertise our 

programs 

Mileage, program 

promo video, faculty 

time 

2013-14 

and on 

Total Student Enrollment X  New student enrollment will help with this  2013-14 

and on 

Student Progress  X    

Student Participation in Nontraditional 

Fields 

 X    

Credential, Certificate, or Degree 

Attainment 

X  Continuous Advising Advising Day resources 2013-14 

and on 

Student Completion in Nontraditional 

Fields 

 X    

Student Retention and Transfer X  Continuous Advising Advising Day resources 2013-14 

and on 

Course Enrollment by Semester  X    

Course Success Rates  X    

Course Grade Distributions  X    

 

CURRICULUM 

     

Program structure  X    
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Curriculum alignment with external 

professional standards 

 X    

Transfer alignment  X    

Program Outcomes  X    

Program Learning Outcomes  X    

ILOs  X    

Course offerings  X    

General Education  X    

Honors Program  X    

Study Away Program X  AT 195 Art History to France by Kimberly 

Overdevest 

 2013-14 

Internships  X    

Academic Service Learning  X    

Course sequencing  X    

Pre-requisites  X    

Preparing students for change  X    

Online course/program offerings  X    

Program structure  X    

 

ASSESSMENT OF STUDENT LEARNING 

     

Identifying Measures for each Program 

Learning Outcome 

 X    

Reporting out longitudinal data in a 

meaningful format 

X  Standardize the assessment projects and 

data according to related courses 

Secretarial time 2013-14 

and on 

Creating meaningful improvement 

projects 

 X    
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PREPARING FOR THE FUTURE 

Program Planning  X    

Securing resources for course/program 

development/administration 

X  Training as necessary Department money, 

IIPD, C-3 funds 

Ongoing 

Facilities/equipment upgrades X  HVAC and Windows GRCC Summer 

2014 

OTHER X  Future need for more digital lab space and 

equipment 

GRCC 2014-15 

Other: X  We need transfer data and environmental 

scanning data 

GRCC 2013-14 

Other: X  We need to add assessments for conceptual 

treatment/problem solving and for critical 

thinking skills in several photography 

courses 

Faculty time 2013-14 


